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ing and the entries themselves in the body of the encyclopedia.

The Reader’s Guide classifies entries into 16 general topical categories: Approaches and Methodologies;
Arts-Based Research, Ties to; Associations, Centers, and Institutes; Computer-Assisted Data Analysis; Data
Analysis; Data Collection; Dissemination and Writing; History of Qualitative Research; Participants;
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Introduction

The Field

Qualitative research is designed to explore the human
elements of a given topic, where specific methods are
used to examine how individuals see and experience
the world. Although qualitative research is often
described in opposition to quantitative research, many
scholars and practitioners are now using mixed meth-
ods and interdisciplinary approaches in their projects.
Understanding the goals, intentions, and implications
of these different research paradigms is vital to devel-
oping and assessing appropriate research designs.
Qualitative methods are best for addressing many of
the why questions that researchers have in mind when
they develop their projects. Where quantitative
approaches are appropriate for examining who has
engaged in a behavior or what has happened and
while experiments can test particular interventions,
these techniques are not designed to explain why cer-
tain behaviors occur. Qualitative approaches are typi-
cally used to explore new phenomena and to capture
individuals’ thoughts, feelings, or interpretations of
meaning and process.

Qualitative methods are central to research con-
ducted in education, nursing, sociology, anthropology,
information studies, and other disciplines in the
humanities, social sciences, and health sciences. The
range of methods available is very broad (e.g., in-
person interviews, observation, diaries and journals)
and projects are informed by various methodologies
(e.g., phenomenology, discourse analysis) and theo-
retical frameworks (e.g., feminist epistemology).
However, students, scholars, and professionals who
are new to qualitative research typically need guid-
ance in defining the boundaries of this type of work,
including guidance in selecting specific methods,
knowing what types of data are appropriate for quali-
tative studies, identifying theoretical frameworks for
particular projects, and so on. It is important that both

novice and established scholars understand the lan-
guage, culture, and paradigmatic approaches used in
qualitative research, especially as interdisciplinary
projects increasingly link researchers across varied
fields of study. Researchers and practitioners at all
levels, and across disciplines, will benefit from this
encyclopedia, as it defines and explains core concepts,
describes the techniques involved in the implementa-
tion of qualitative methods, and presents an overview
of qualitative approaches to research.

Rationale for This Encyclopedia

The SAGE Encyclopedia of Qualitative Research
Methods presents current and complete information,
as well as ready-to-use techniques, facts, and exam-
ples from the field of qualitative research in a very
accessible style. The volume is designed to appeal to
undergraduate and graduate students, practitioners,
researchers, consultants, and consumers of informa-
tion across the social sciences, humanities, and health
sciences. The encyclopedia provides a much more
comprehensive examination of qualitative methods
than is found in other published texts, as it is designed
to appeal to readers across disciplines. In taking an
interdisciplinary approach, this encyclopedia targets a
much broader audience than other texts; it fills a gap
in the existing reference literature for a general, inter-
disciplinary guide to the core concepts that inform
qualitative research practices.

The entries cover every major facet of qualitative
methods, including gaining access to research partici-
pants, data coding, research ethics, the role of theory in
qualitative research, and much more—all without
overwhelming the informed reader. Although the range
of topics is intended to be comprehensive, each indi-
vidual entry is designed to provide only an introduc-
tion to the topic at hand. Each entry is following by a
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list of key readings on the topic. In addition, entries
may also contain the first and last names of scholars
or mention key works that are not included in the
Further Readings. These names and resources provide
additional starting points for readers who want to
identify additional sources on the material discussed in
the entry by searching for these people and materials
on the internet or in library collections.

To provide quick access to the diversity of topics in
the encyclopedia, a “Reader’s Guide” groups the
entries into 16 subject categories: Approaches and
Methodologies; Arts-Based Research, Ties to;
Associations, Centers, and Institutes; Computer-
Assisted Data Analysis; Data Analysis; Data
Collection; Dissemination and Writing; History of
Qualitative Research; Participants; Quantitative
Research, Ties to; Research Design and Planning;
Research Ethics; Rigor; Textual Analysis, Ties to; and
Theoretical and Philosophical Frameworks.

Content and Organization

There was a concerted effort made in the design of the
encyclopedia to cover every topic that informs quali-
tative research methods practice and development.
This is easier said than done! Certainly, a volume like
this will never be fully complete, as qualitative meth-
ods are in constant evolution—being recrafted and
reshaped within and between disciplines. New meth-
ods and techniques, new journals, and new software
packages are created every year. At the same time,
existing approaches are often reframed, particularly as
new theoretical frameworks inform thinking on quali-
tative methods design. The richness and vibrancy of
the qualitative paradigm is exciting for researchers
and often what draws us to this type of work; and yet,
this makes the development of a comprehensive ency-
clopedia a challenging end goal indeed. We have tried
our best to be comprehensive and complete while
keeping redundancies to a minimum and while
respecting disciplinary differences. Indeed, the politi-
cal landscape surrounding the value of “scientific”
research and the place of qualitative methods within
that landscape is a recurring theme in many of the
entries. Despite the ubiquitous nature of qualitative
methods, for decades, across dozens of disciplines,
qualitative methods remain a contested and controver-
sial area of work for many scholars and practitioners.
Their voices—and those for whom this area of work
is well regarded—ring through this volume.

However, it is also important to note that the
language of qualitative methods is difficult to formal-
ize. Whether we refer to a study as using a “discourse
analysis” approach, a “meta-analysis” approach, or
whether we label it as “content analysis” may be a
question of interpretation informed by one’s own
disciplinary background and training. Indeed, many of
the entries point to substantive debates among quali-
tative researchers regarding how concepts are labeled
and the implications for how qualitative research
is valued.

In some cases (as with this discourse analysis
example), we have included separate entries on
related concepts where we felt that a single entry
alone could not represent the nuances of these differ-
ent, yet connected, terms. In other cases, we have
included “see also” references to point readers to a
single, preferred term to represent a concept. The
authors of the entries have also identified see also
terms to point readers to additional, related topics. All
of these techniques are designed to guide readers
through the complex landscape of the language of
qualitative inquiry. However, there may well be a few
terms where we have inadvertently omitted a linking
term or where we have made a difficult decision in
choosing one term over another. The “Reader’s
Guide” will therefore serve as an invaluable resource
for individuals who need some guidance in locating
specific topics.

How the Encyclopedia Was Created

The encyclopedia was developed in six steps:

Step 1: Qualitative methods experts from around the
world and representing various disciplines were
invited to serve on the editorial board. The board
includes individuals who have published widely in the
area of qualitative methods and who advise students,
practitioners, and faculty members on the use and
development of qualitative research approaches. Our
Managing Editor, Kristie Saumure, was recruited
at this stage to oversee the day-to-day progress of
our work.

Step 2: We created a list of terms to be included in the
volume, which involved two major phases of work.
First, an initial list was crafted by the Editor and
Managing Editor, based on a review of published
qualitative methods texts, journals specializing in
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qualitative methods development, qualitative confer-
ence proceedings, and other relevant research litera-
ture. Then, this list was circulated to the editorial
board for their feedback and suggestions. The board’s
review identified gaps in the list, as well as areas
where the terminology should be updated, refined, or
altered to reflect disciplinary differences and prefer-
ences. For example, although some qualitative
researchers use terms for rigor that reflect a quantita-
tive or experimental paradigm (e.g., validity and reli-
ability), others prefer terminology that is specific to
qualitative work (e.g., credibility and dependability).
Overall, the design of the encyclopedia has taken the
latter approach and reflects an inherently qualitative
language. In some cases (as with rigor), entries are
included that reflect both ends of this language spec-
trum; in other cases, readers will find appropriate see
also references throughout the text to guide them
through this complex landscape of terminology.

Step 3: At this stage, we identified and invited contrib-
utors to write entries for the nearly 500 terms that are
included in this two-volume set. The editorial board
was asked to nominate individuals to serve as authors,
and we also searched the published literature, consulted
with colleagues, and reviewed individuals’ personal
websites to identify potential contributors. Our goal
was to reflect a range of disciplinary and global voices
in these contributions. To that end, the authors hail from
various countries and disciplines, and the entries reflect
a diverse spectrum of research approaches (from more
traditional, positivist approaches through postmodern,
constructionist ones).

The contributors include junior scholars and senior
experts, as well as individuals working outside of
academe in qualitative methods training and consult-
ing. Readers will, no doubt, recognize a number of
key figures in this volume, who have shaped qualita-
tive methods work for decades, as well as some up-
and-coming names in the field. This richness of
perspectives may well introduce some areas of con-
flict and contradiction between the entries; however,
such diversity—Ilike qualitative research itself—is
vital to energizing our work and moving methods
development forward in the future. The contributors
share a passion for qualitative research that is
reflected in their writing and in their willingness to
write for this encyclopedia. Although some individu-
als we approached could not participate (often due to
illness or time commitments), those who did really

took ownership of the text as a whole, in addition to
their individual entries. Many of the contributors vol-
unteered to write on more than one topic, suggested
new terminology for certain concepts, or asked us to
include additional entries, particularly where they
were dabbling with new approaches and techniques.
This depth of commitment on the part of our contrib-
utors has made the encyclopedia far richer and more
comprehensive than it would have been without their
caring and concern.

Step 4: Contributors were provided with instructions
for the creation of their entries, as well as a few sam-
ples to guide their writing and research. In particular,
we encouraged them to be as descriptive and compre-
hensive as possible while writing for the educated, yet
unknowing reader. Although we have tried to maintain
a degree of similarity in the look and feel of the
entries, the authors were also encouraged to find their
own voice in these texts and write in a way that suited
the content of their contributions. For example,
although the publisher’s style guidelines encourage
the use of the third-person voice for encyclopedia
entries, the first-person voice is one that resonates
strongly in qualitative research and writing. Readers
will note that some authors have chosen to write in the
first-person voice (including, most appropriately, the
entry on the use of first-person voice), while others
have chosen to write in the third-person. Such stylis-
tic differences are purposeful in this volume, so
should not be read as inconsistent, per se. Rather,
these examples speak to the diversity of approaches
that define qualitative work and serve as illustrative
markers of the various ways that scholars and practi-
tioners approach qualitative work.

Step 5: The Editor and Managing Editor reviewed all of
the entries and asked the authors for revisions,
as necessary. At times, we also relied on the expertise of
members of the editorial board to ensure a high level of
quality and comprehensiveness in the entries included.

Step 6: We finalized the entries, compiled the
Reader’s Guide, and compiled all supplementary
materials (such as this introduction).
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ABDUCTION

Abduction is the least familiar mode of reasoning and
the mode that was systematized most recently. In
conjunction with deduction and induction, abduction
is used to make logical inferences about the world.
Furthermore, abduction offers great promise as a
potential primary mode of reasoning for qualitative
research.

The nature of abduction was first systematized dur-
ing the late 19th century by the American philosopher
and logician Charles Peirce. His form of an abductive
inference is as follows:

Some event, X, is surprising to us.

But if some explanation, Y, were in place, then X would
be ordinary.

Therefore, it is plausible that X is actually a case of Y.

Another way to look at this inference is to suggest that
it is, in fact, reasoning toward meaning. This means
that abductive inferences are valid in different ways
from the other two modes of reasoning. Whereas
deductive inferences are certain (so long as their
premises are true) and inductive inferences are proba-
ble, abductive inferences are merely plausible.
Therefore, abductive inferences are weaker by nature
than the other two sorts of inferences.

Even though abductive inferences are weaker, they
can be extremely useful. When we reason to meaning,
we are expanding the realm of plausible explanations.
We are giving ourselves a chance to see things that we

might otherwise miss by staying with tried-and-true
explanations. This is what Russell Hanson called the
“logic of discovery.”

Although there has been relatively little work done
with using abduction, some of it has been quite fruit-
ful. For instance, Gilbert Harman characterized
abduction as “reasoning to the best explanation.” This
notion of abduction has been incorporated into both
expert systems research and artificial intelligence
research. In addition, abduction has played an impor-
tant role in semiotics.

Other work in abductive theory and practice has
likened abductive researchers to detectives. In partic-
ular, Sherlock Holmes has been identified as an
abductive thinker par excellence. That is, his so-called
deductions are, in fact, abductions. In a famous case,
Holmes infers, from the surprising fact that the watch-
dog did not bark, the abductive conclusion that the
dog knew the kidnapper. Umberto Eco has looked at
this aspect of abduction in both his theoretical work
and his novels.

Following the work of Peirce, Gary Shank has
looked at the application of abductive reasoning directly
to qualitative research. In this work, Shank argued that
there are actually six modes of abductive inferences
that all researchers use. These types of inferences lead
to hunches, omens, clues, metaphors, patterns, and
explanations. In fact, Shank went on to argue that
abduction is actually the ground state, or default
mode, of cognition in general. Furthermore, by using
the formal structures of abduction per se, these six
modes of inferences can be related to each other sys-
tematically. In this fashion, the power of abduction
as a way to reason to meaning can be employed by
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qualitative research, which is the systematic empirical
inquiry to meaning.

Gary Shank

See also Deduction; Induction; Semiotics

Further Readings

Eco, U., & Sebeok, T. A. (1983). The sign of three.
Bloomington: Indiana University Press.

Josephson, J. R., & Josephson, S. G. (1996). Abductive
inference. New York: Cambridge University Press.

ACCESS

Consistent with qualitative epistemologies, the researcher
needs to view a broad dynamic of the participants as
they interact in professional and/or personal environ-
ments. It is a close look at the lived experiences of the
participants. Because qualitative research typically
involves working with human subjects in media such
as face-to-face interviews, on-site observations, and
written communications, it is essential that the
researcher understand how to appropriately gain
access to the intended participants. Access can be
defined as the appropriate ethical and academic prac-
tices used to gain entry to a given community for the
purposes of conducting formal research. This entry
explores the key issues related to gaining access to par-
ticipants in qualitative research.

The first and most important consideration in
gaining access to research participants in qualitative
research is to do no harm. It is essential that any
intended qualitative research receive the appropriate
formal research ethics clearance from the
researcher’s home institutional review board or
research ethics board. While reviewing the proposal,
this board will make sure that access to participants
includes a review of considerations such as estima-
tion of risk/harm, sites of data collection, recruitment
of participants, benefits to participants, confidential-
ity, consent process, and procedures for participant
withdrawal. In most cases, the consent form (if
appropriate for a particular study) that is derived from
this review process is the first and most direct line of
access to participants, as it is used to request formally
their involvement in the study. Following these

formal procedures ensures that access to the partici-
pants is ethically sound and protects their psycholog-
ical, physical, and/or professional welfare.

Another process that may be involved in gaining
access to some participants is to go through the proper
community or organizational lines of authority. For
example, when working with public schools, clearance
can come from the district’s central administration. In
these cases, most districts will allow only a certain num-
ber of research studies to be conducted in their area per
year. Similar research access models exist in the health
care industry as well. Cultural factors also need to be
considered. For example, when conducting research on
Aboriginal communities, the researcher can consider
speaking with tribal elders to gain access to members of
the community. When conducting research on religious
issues, access to participants may be granted only
through leaders, whose attendance may be required dur-
ing some research, for example, when women are being
interviewed. Another consideration for access is related
to conducting research in foreign territories. If research
is being conducted on participants such as military per-
sonnel or government representatives in politically
unstable countries, it is essential that the researcher
acquire the appropriate government clearance prior to
conducting the research. Gaining access through organi-
zational or governmental lines of authority should be a
matter of consideration in the research design.

Gatekeepers are another means of access in quali-
tative research. Gatekeepers are individuals who can
be used as an entry point to a specific community.
Gatekeepers will have “inside” information that can
help the researcher in determining who are the best
participants to access in the given community or orga-
nization. Gatekeepers can also help the researcher to
access the community through introductions and by
establishing a relaxed or appropriate environment for
the research process. For example, a gatekeeper who
chairs a geology department composed of 10 profes-
sors can help the researcher to narrow the participant
list to 3 people who are most appropriate for the
goals of the study. This chair can also introduce the
researcher to the participants and then provide access
to a comfortable and private room where the inter-
views can be conducted. Another example is an inter-
net chat room moderator, who will have knowledge
about the privacy level of the site and how best to
obtain consent from the participants.

A newer dynamic related to access is related to
internet participants. There are a whole host of access
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issues pertaining to this type of research that both the
researcher and ethics review boards need to consider.
Participants in this category can be found on the
internet in areas such as listservs, chat rooms, course
discussion postings, blogs, mailing lists, and news-
groups. Prior to gaining access to the participants,
the researcher needs to determine whether the com-
munications on the site are public or private. Public
sites do not require consent to access the participants
and their communications, whereas private sites typ-
ically do. A researcher on a private site, for example,
may need to obtain a subscription or registration. In
most instances, researchers should avoid hiding on
the internet to monitor communications that were
intended only for the direct users of the site.

The researcher of an internet community can also
gauge privacy by considering the purposes of the site
and the number of participants. For example, some
chat rooms are only for people suffering from alco-
holism, and their guidelines stipulate that profession-
als should not engage in the communications. Sites
that have 5 members are more private than sites that
have 1,500 members. If there is any possibility that
research conducted in a private internet space could
create a potential hazard to the participants or harm
the group, it is essential that informed consent be
sought.

Once it is determined that formal consent is
required, the researcher has two options for gaining
consent and access to an internet community. The first
is to make a posting or send an email to the internet
community describing the research and asking for
access to the members’ communications. The second
approach is to determine the communications (or
future communications) needed for the research and
then to contact the individuals who made the submis-
sions and ask them whether they would like to be
involved in the study. In all cases, the researcher
should work closely with the ethics review board to
make sure that access to internet communities is han-
dled in ethically sound ways.

By working closely with an institutional review
board and one’s colleagues, the researcher can make
sure that access to participants is academically and
ethically sound.

Devon Jensen

See also Confidentiality; Ethics; Harm; Institutional Review
Boards; Internet in Qualitative Research; Participant
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Creswell, J. (2007). Qualitative inquiry and research design:
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Oaks, CA: Sage.

ACCOUNTABLITY

Accountability refers to the obligations the researcher
has to the various stakeholders in the research process
such as the research participants, the funding body, and
the researcher’s employing organization. Accounta-
bility is an important concept in qualitative research
because when it is addressed and made explicit, it
can suggest standards of research practice against
which the researcher can be judged to determine
whether he or she has acted in an appropriate and
ethical fashion.

Examples of practices that attempt to address
accountability to these different stakeholders include
the following:

e To research participants: an explanation about
how they have been identified and why they have been
approached about participating in the research project
(usually explained within the participant information
sheet); clarification about the nature and extent of par-
ticipation so that potential participants can provide
informed consent (information detailing involvement
should be included in the participant information
sheet, and potential participants should have an oppor-
tunity to ask questions directly of the researcher);
assurance that withdrawal from a research study will
not adversely affect participants (by including a state-
ment to this effect in the participant information sheet
and verbally reinforcing this with participants)

e To funding bodies: completion of the research
project within the timeframe identified and within
budget (the use of project management tools such as
computer software and Gantt charts may help to pre-
vent time slippage, and careful planning at the grant
submission stage with a regular review of expendi-
tures can help to prevent overspending)

e To employing organizations: conduct of research
in a manner consistent with governance arrangements
(this necessitates familiarity with governance policies
and possible liaison with officers of the organizations
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responsible for formalizing and monitoring such
arrangements); appropriate costing of overhead such
as use of space and resources (discussion with finan-
cial officers from the employing organizations and
often the inclusion of their signatures as part of a
grant application)

The nature of accountability—to whom a researcher
is accountable—and the research practices that
address this responsibility are matters of some debate.
Qualitative researchers, for example, sometimes
assume some obligation for involving their participants
in the interpretive process. This can often take the
form of “member checking,” where the written tran-
scripts of interviews are returned to participants prior
to further analysis so that they may check the accuracy
of the transcriptions. However, in some instances this
is the extent of participant involvement. Within other
approaches, such as participatory action research,
research participants and researchers may be equally
responsible for all aspects of the project, from the
original framing of the research question to interpre-
tation of the data.

Claire Ballinger

See also Ethics; Participants as Co-Researchers; Participatory
Action Research (PAR)
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ACTION RESEARCH

Action research is a flexible research methodology
uniquely suited to researching and supporting change.
It integrates social research with exploratory action to
promote development. In its classic form, action
research involves fluid and overlapping cycles of inves-
tigation, action planning, piloting of new practices, and

evaluation of outcomes, incorporating at all stages the
collection and analysis of data and the generation
of knowledge (Figure 1). The outcomes of action
research are both practical and theoretical: The
knowledge it generates has a direct and ongoing
impact on changing practice for participants and on a
wider audience through its publications. This entry
describes the origins of action research and its use in
a variety of fields throughout the world.

Action research is often used in fields such as
education, social and health services, and commu-
nity development, where there is a long history of
difficulties in successfully transferring research
knowledge into changes in practice. It offers a means
of combining the generation of knowledge with pro-
fessional development of practitioners through their
participation as co-researchers. Collaborative action
research can also break down the separation between
policymakers and practitioners, giving the former
richer insights into practice and giving the latter
an active role in policy development as well as its
implementation.

The first person to use the term action research was
probably Kurt Lewin, a psychologist who went to the
United States from Germany during the 1940s and
worked with immigrant groups to promote their better
integration into U.S. society. Lewin, like others at the
time, was seeking to explain human behavior so as to
enable improvement, and his work was closely related
to the sociotechnical research tradition developed by

2
Introducing
changes: trying
out new practices
with the aim of
improvement

1
Investigating the

current situation, in
partnership, and
planning change

4
Analyzing
and interpreting
data to generate
actionable
knowledge

3
Monitoring
the impact of
changes: collecting
a wide range of
data

Reporting
(final cycle)

Figure 1 Model of Action Research
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Eric Trist and others at the Tavistock Institute in
London. The early work at the Tavistock Institute built
on a method of group therapy developed in working
with shell-shocked military personnel during World
War II. In postwar society on both sides of the Atlantic,
this innovative new movement in social psychology
research pursued a vision of betterment for individuals
and increased organizational efficiency through com-
munity participation in research and development.

Lewin was familiar with Lev Vygotsky’s work in
the Soviet Union, and there are a number of similari-
ties between their approaches; for example, Vygotsky
was interested in researching the impact of interven-
tion studies, such as the literacy program for peasants
in Uzbekistan during the 1920s, on the development of
the human mind. It is interesting to note the overlaps
between action research and post-Vygotskian activity
theory, which sees human activity as mediated by cul-
tural tools and social contexts, particularly as they are
regulated by rules governing behavior and divisions
of labor according to organizational roles. Lewin
believed that human behavior was always a function of
the situation at the time it occurred; therefore, he did
not believe it was ever possible to make generaliza-
tions about human behavior that would apply to all
contexts. Action research generates knowledge about
the interrelationship between human behavior and
sociocultural situations rather than generalizable
truths, and it is important that it be reported in a form
that includes narrative accounts and rich description as
well as analysis and interpretation so that readers can
make comparisons with their own situations.

Lewin developed action research as a radical move
away from traditional research methodologies, so it
was not surprising that, after a brief flowering in the
United States during the 1940s and 1950s and in
France and Germany during the 1950s and 1960s,
action research became discredited as insufficiently
“objective” and was marginalized. It enjoyed a resur-
gence, however, in the United Kingdom during the
1970s through the growth of the teacher-as-researcher
movement that sprang from Lawrence Stenhouse’s
insight that curriculum reform in education depended
for its success on the active participation of teachers in
researching the purposes and pedagogical practices of
reform. This approach was developed by John Elliott,
a colleague of Stenhouse at the University of East
Anglia, who drew for inspiration on innovative cur-
riculum movements in the United States, such as
Jerome Bruner’s “Man: A Course of Study” program,

and gained financial support from the Ford
Foundation for co-research with teachers into teach-
ing that enabled “discovery learning.” With a back-
ground in philosophy, Elliott drew on Aristotle’s
theories of practical wisdom and Hans-Georg
Gadamer’s reflective hermeneutics to develop a vision
of action research grounded in practical reflection
akin to the pragmatist philosophy of John Dewey.

This work in the United Kingdom within the field
of education was influential in generating new interest
in action research both in Austria, through close links
with Peter Posch’s group at the University of
Klagenfurt, and in Spain, where it was used to support
educational reform in some of the autonomous
regions during the immediate post-Franco era. During
the 1980s, Stephen Kemmis (a former colleague of
Stenhouse by then working in Australia) and Wilf
Carr established a significant new direction for action
research by recasting it within Jiirgen Habermas’s
critical theory as a means of empowerment for practi-
tioners and an instrument for promoting social justice
in education systems and organizations. Building on
the earlier work of Shirley Grundy, they distinguished
three types of action research—technical, practical,
and critical—and focused on critical action research
as a means of emancipating participants by giving
them access to knowledge and the power to resist
oppressive institutional practices.

By the mid-1980s, a new tradition of action research
had been established in the United States, grounded in
teacher education rather than curriculum reform. The
emphasis was on merging teaching and research and on
reconceptualizing the knowledge base of teaching as
grounded in teachers’ inquiry into their own practice
rather than in predetermined decontextualized knowl-
edge developed outside of schools. In the United
States, as well as in many other countries, there has
been a blurring of the boundaries between action
research and practitioner research in which the purpose
of inquiry is to deepen understanding and enrich
teacher learning rather than to bring about intentional
change. Leading figures in establishing a tradition of
teacher research and building a corpus of teachers’
research studies in the United States have been Marilyn
Cochran-Smith, Susan Lytle, and Ken Zeichner.

Action research in other fields, such as health and
community care, has been influenced by these develop-
ing traditions within education. There has not, however,
been a simple development of one action research
tradition; rather, there have been several strands of
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development drawing, for example, on the civil rights
movement in the United States through the work of
Miles Horton at the Highlander Center, the liberation
pedagogy of Paulo Freire in Latin America, and the tra-
dition of workplace learning originating in the work of
Chris Argyris and Donald Schén in the United States.
Because action research is grounded in the values
and practices of its participant communities, action
researchers focus on understanding their own subjec-
tivities and how they affect the research process rather
than on trying to eliminate them. Reflexivity, where
researchers continuously explore their own assump-
tions and how these shape their research activities, their
interpretations, and the generation of knowledge, is
centrally important. The self is understood to be a
research instrument bringing the researcher’s situa-
tional understanding, developed through previous
action research, to bear on the analysis of social data.
Attempting to be “objective” or to distance the self
from the research (e.g., by writing research reports in
the third person or using a passive voice) is seen as a futile
and, therefore, potentially fraudulent stance. Action
research is normally written in the first-person singular
as a reflexive account that incorporates a critique of the
research process with the generation of knowledge.
Action research is often seen as primarily a qualitative
methodology, but in fact it is eclectic, using all of the
main methods of data collection, including question-
naires and statistical analysis where studies are on a
scale, to make these appropriate as a means of enabling
interpretation (rather than objective measurement).

Action research is always grounded in the values
and culture of the participant researchers who engage in
it and, as a result, is a fluid methodology that adapts to
fit different social contexts. For example, in developing
countries where there is huge social inequality perhaps
deriving from a colonial past, or in developed countries
among groups concerned with issues of race or gender,
action research is focused primarily on promoting
social justice, whereas in the context of the British
health service it is focused more strongly on improving
treatment for patients and ensuring that the underpin-
ning vision behind new policies is fully embedded.
Susan Noffke, a historian of action research, developed
a useful framework for understanding the variations
in approach, dividing them into three broad types that
lean more toward “professional,” “personal,” or “polit-
ical” orientations. This allows action research to adapt
to suit the shifting stances of different communities or
professional groups.

An important feature of action research is that it
is carried out by a partnership of participants who
are “insiders” to the situation under research and
external facilitators/researchers/consultants. This
makes research ethics extremely important, requiring
continuous sensitivity to how power relations may be
shaping the partnership and continuous inquiry into
the process of collaboration as well. The nature of
partnerships varies. Those who work within a tradi-
tion of teacher-as-researcher sometimes question the
authenticity of action research led by external consul-
tants, but in professions such as nursing, social care,
and community care the external consultant often
takes on a leadership role. In the tradition of partici-
patory action research, whole community develop-
ment often starts with an external intervention, and the
direction of the research and action is negotiated with
participants so that control shifts away from experts
toward community members over time. Some of this
participatory action research work with strong exter-
nal facilitation or leadership can be large scale and
have a major impact on community development,
whereas studies by individual teachers of their own
classrooms are necessarily small scale.

One of the most important contributions of action
research as a methodology for building understand-
ing of change and development is its unique access
to insider knowledge. Through adopting the role of
researchers, practitioners are able to reflect on and
make explicit the tacit knowledge that guides their
practice, and their involvement as co-researchers
ensures that the knowledge generated by action
research incorporates this unique—and often
neglected—component. Thus, action research forms
a bridge between practitioner understanding and the
generation of theoretical knowledge to inform
action. For example, drawing on Aristotle’s concept
of phronesis (knowledge that combines reason
and moral understanding as the basis for action),
Elliott developed a theory of practitioner knowl-
edge that includes theoretical work as a form of
practical activity. Thus, knowledge generation and
the development of new practices are integrated and
theorized.

Bridget Somekh

See also Critical Theory; Participatory Action Research
(PAR); Rapid Assessment Process; Reflexivity;
Subjectivity; Tacit Knowledge
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ACTIVE LISTENING

Active listening describes a set of techniques designed
to focus the attention of the interviewer or observer on
the speaker. The goal of active listening is to attend
entirely to the speaker, not to oneself or one’s own
inner dialogue, with the goal of accurately hearing
and interpreting the speaker’s verbal and nonverbal
communication. Active listening skills are useful not

only in research but also in any area where accurate
communication and mutual understanding are useful.
In addition, active listening skills are often included in
curricula for health care providers as a means to facil-
itate therapeutic interactions. Examples of strategies
often recommended in qualitative research, as opposed
to therapeutic communication or conflict resolution,
are described in this entry.

Active listening strategies use both verbal and non-
verbal communication channels. Nonverbal active lis-
tening strategies establish and maintain rapport and
also serve to focus the attention of the interviewer or
observer. Nonverbal strategies that foster rapport
include focusing the face and orienting the body
toward the speaker, maintaining an attentive demeanor
with an open posture, and staying relaxed. Strategies
that focus the listener take place within the mind of the
researcher. Active listening requires that the researcher
attend purposefully to the speaker with attention
focused on the communication being sent, not on the
researcher’s responses to that communication. Active
listening demands a neutral open attitude toward the
speaker so that even remarks that are shocking or dis-
tressing are understood—not judged—by the listener.
The goal of the active listener is to receive information—
not to give it—and to be a witness—not a critic.

Verbal active listening strategies familiar to quali-
tative researchers include paraphrasing, reflecting,
interpreting, summarizing, and checking perceptions.
In paraphrasing, the interviewer restates the content
of the communication in slightly different words, for
example, “So you are saying that you are not as satis-
fied with your son’s teacher this year as you were last
year.” Reflecting, in contrast, identifies content per-
ceived through nonverbal channels, for example, “It
sounds like you are pretty angry with that teacher.”
Summarizing provides an opportunity for transitions
in interviews between one topic and the next and is a
useful way to check perceptions. Both interpreting
and checking perceptions can be used to test develop-
ing analytic insights. For example, the researcher
might ask, “Would you say that you think a good
teacher should be able to manage disagreement with-
out confrontation?” All of these strategies demon-
strate that the interviewer not only has paid close
attention to the speaker but also has been actively pro-
cessing the speaker’s remarks, and these two charac-
teristics are the hallmark of active listening. In
addition, neutral probes, such as, “And then what hap-
pened?” and “Can you tell me more about that?” and
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even neutral encouraging noises, such as “Mmhmm),”
all serve to enhance communication.

A final active listening strategy is the use of silence.
Although silence is by definition a nonverbal strategy,
it is used as a part of the interview. When used care-
fully, silence can communicate respect, empathy, and
interest to the speaker while at the same time demon-
strating the interviewer’s own calm and patience.

Lioness Ayres

See also Empathy; Interviewing; Neutrality in Qualitative
Research; Rapport
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ADVANCES IN QUALITATIVE
METHODS CONFERENCE

The Advances in Qualitative Methods (AQM) confer-
ences are planned to enhance the development of
qualitative methods. The first AQM conference was
held in Edmonton, Alberta, Canada, in February 1999
to celebrate the first year of operation of the
International Institute for Qualitative Methodology
(IIQM). Subsequent conferences have been hosted by
the University of Alberta IQM (Banff, Alberta, Canada),
the Africa Institute for Qualitative Methodology (Sun
City, South Africa), and the Australian IIQM (Surfer’s
Paradise, Australia).

These conferences hold the dual mission of dis-
semination and training. Dissemination focuses
largely on the latest developments in qualitative meth-
ods and descriptions of how qualitative methods were
used in particular research contexts. Scholarly presen-
tations and refereed papers focus mainly on the appli-
cation of qualitative methods, problems encountered,
and adaptations required when conducting research
with different populations.

Panel discussions on basic and advanced topics and
keynote addresses by international researchers chal-
lenge the more advanced participants. For instance, at
the second AQM conference, an ethnographic perfor-
mance by Johnny Saldana—*“Finding My Place: The

Brad Trilogy,” a play depicting a case study of Harry
Woolcott—produced an additional discussion session
on ethics and responsibility. This was later published
(in 2003) as a book, Sneaky Kid and Its Aftermath:
Ethics and Intimacy in Fieldwork, by Woolcott. Other
keynote speakers have included leaders in qualitative
inquiry such as Norman Denzin (in 2003), Margarete
Sandelowski (in 2001), Carolyn Ellis (in 1999), and
Elliot Eisner (in 1999).

Training consists of pre- and postconference
workshops that are targeted to new researchers and
graduate students; these address various aspects of
methods and strategies for conducting research. The
selection of full-day workshops is broad and may
include topics such as qualitative writing, ethnogra-
phy, grounded theory, use of video, focus groups,
various qualitative software packages, arts-based
research, narrative inquiry, concept and theory devel-
opment, and mixed-methods design.

Abstracts are published following the conference
in the International Journal of Qualitative Methods
(IJOM), providing a permanent record of the event.
Full-length articles are developed from the presenta-
tion, and session and symposia papers are often pub-
lished in IJOM.

Information regarding the forthcoming AQM con-
ferences may be found on the IIQM website or by
searching the internet using the conference name.

Janice M. Morse

See also International Institute for Qualitative Methodology;
International Journal of Qualitative Methods (Journal)
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ADvVOCACY RESEARCH

Advocacy research is intended to assist in advocacy,
that is, efforts to assemble and use information and
resources to bring about improvements in people’s
lives. As such, it shares with some other research
approaches (e.g., action research) an allegiance to
the values of social responsibility and community
empowerment. Common advocacy outcomes to which
research may contribute include lobbying, testifying,



Advocacy Research 9

pursuing a lawsuit, and seeking media coverage to
raise public awareness. Nonadvocacy research may
also produce findings useful to advocates, but advo-
cacy research has this goal as its raison d’étre.

This entry focuses on advocacy at the organiza-
tional level and on the role of qualitative research in
furthering this effort. Advocacy groups typically
address concerns about public health, social welfare,
and public safety. Their size and scope of interest
can range from a neighborhood group protesting the
closure of a local playground to multinational coali-
tions organized to fight for the rights of the disabled.
The goals may be immediate and time focused (e.g.,
closing a nuclear power plant) or diffuse and ongoing
(e.g., monitoring child welfare agencies).

Given the relative scarcity of finances and exper-
tise, few advocacy groups engage in empirical
research, instead getting their information through
informal interviews, documents and records, legal
action, and previous research. The distinction
between information gathering and research can be
blurry, but the latter refers to the deployment of sys-
tematic methods using extant research designs and
modes of data collection and analysis. Pursuing for-
mal research can also entail the involvement of
research ethics or other institutional committees hav-
ing jurisdiction over the researcher, the study sites,
and/or the study populations.

The following sections provide an overview of
advocacy research, including the stakeholders involved
and the role of the researcher, useful applications of
qualitative methods, strategies to increase trustworthi-
ness and rigor, and ethical issues.

Stakeholders and the Role
of Research in Advocacy

The stakeholders in advocacy include three interre-
lated groups or entities: (1) those being advocated for,
(2) those doing the advocating, and (3) those being
advocated against. The latter are often represented by
entrenched vested interests such as large corporations
and governments. Such powerful entities may be the
direct target of advocacy, or they may exist as obsta-
cles to achieving desired goals, for example, providing
low-cost medications for AIDS patients or saving the
earth’s environment from the effects of global warm-
ing. In instances where the first two stakeholder
groups (a and b) overlap, affected communities or
groups have organized to advocate for themselves.

At other times, professional advocacy organizations
may act on behalf of vulnerable groups such as abused
children and the homeless mentally ill.

In this context, advocacy researchers may already
be members of stakeholder groups, but they more
often come from the “outside” (e.g., academic set-
tings, professional research organizations). Usually
part of a team effort, researchers contribute method-
ological expertise and produce findings that can be
used by advocacy groups and their allies, with the
latter including attorneys, politicians, scientific experts,
and public relations representatives.

Like other forms of applied research, advocacy
research is best viewed as a means to an end. Issues of
public interest are paramount, including environmen-
tal hazards, inadequate services (e.g., health care,
social services, sanitation, affordable housing), and
corruption or mishandling of public resources.

Qualitative Methods
in Advocacy Research

Although the goals of advocacy research may be fur-
thered using a variety of methods, some qualitative
approaches are a better fit than are others. With
ethnography, the researcher observes organizations
and/or communities to understand the behaviors, inter-
actions, and tacit understandings that shed light on the
problem being advocated against (or the goal being
advocated for) as well as potential solutions. For
example, an ethnographer might work with epidemiol-
ogists to find patterns of exposure to groundwater con-
tamination among residents in a neighborhood located
near a toxic waste dumping ground. Similar to ethnog-
raphy, qualitative case studies offer in-depth examples
of individuals, groups, neighborhoods, organizations,
and so on. Qualitative evaluation examines the process
and outcomes of a program or an initiative to assess its
effectiveness (e.g., a new model of violence prevention
for adolescents). When advocacy research is carried
out in partnership with the affected community or
group, it may overlap with participatory action
research and community-based research.

Among types of qualitative data collection, focus
groups and individual interviews provide valuable
opportunities for individuals to be heard in their own
words, and observation and fieldnotes capture events
in vivo. Documents, whether official records or per-
sonal diaries and journals, are also a valuable data
resource, as are photographs and videorecordings.
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Recent innovations, such as photovoice techniques
and use of online web-based technologies, introduce
new and often more accessible means of qualitative
data collection. Photovoice typically involves commu-
nity members documenting environmental, public
health, or other neighborhood concerns, a low-cost
undertaking when using disposable cameras. Although
personal computers are not always available in less
advantaged populations, online communication can
significantly enhance community involvement through
email, listservs, and blogs.

Because it is almost always conducted under pres-
sures of time and with limited resources, qualitative
advocacy research calls for rapid assessment proce-
dures designed to produce results as soon as possi-
ble. These can include targeted sampling of affected
stakeholder groups, focused interview questions
(including use of some standardized measures), and
structured note taking in lieu of verbatim transcrip-
tion. Similarly, ethnography works best when carried
out by someone who already has field experience
and familiarity with the setting.

Because the study’s results are intended for a
nonacademic audience, writing up the findings
requires brevity and clarity; for example, an executive
summary typically begins the report. Including
diagrams, graphs, and photographs helps to explain
complex issues in a visually accessible format.

Trustworthiness and Rigor

With its avowed commitment to social, economic, and
political change, advocacy research has been accused
of placing values ahead of scientific neutrality.
However, its defenders argue that research is never
truly value free and that advocacy research can also be
rigorous. Academic researchers usually have an
advantage in this regard because they are less vulner-
able to pressure from sponsors or other vested inter-
ests outside of the academy.

Ensuring the study’s trustworthiness entails
many of the strategies used in qualitative research in
general. These may include data triangulation
(drawing on multiple sources of data), prolonged
engagement in the community or study setting,
member checking (consulting with study partici-
pants on the accuracy and validity of the data and
the study findings), and maintaining an audit trail
(documenting analytic decisions during the study).
Although strategies for rigor are time-consuming

and not always feasible, their deployment enhances
the study’s credibility.

Ethical Issues

Ethical issues are of vital concern whether or not the
study falls under the jurisdiction of a human subjects
committee. The involvement of such a committee is
typically due to legal requirements governing the
researcher’s home institution, the sponsoring organi-
zations, and/or the agencies or programs cooperating
with the study. When community members are
actively involved in data collection and analysis, their
training in research ethics is important because they
are unlikely to be familiar with the basic premises of
human subjects protections.

Recruitment, sampling, and data collection require
careful attention to ensuring voluntary informed con-
sent and to protecting the confidentiality and privacy
of all parties involved. The use of photographs or video
requires signed releases and full disclosure of their
purpose. All data must be kept secured under lock and
key and preferably retained without identifying infor-
mation. Given the political sensitivity of most advo-
cacy efforts, honoring protections of privacy and
confidentiality is essential for the integrity of the study.
Qualitative data and findings carry a particular
risk because they include descriptive details that indi-
viduals may view as too exposing even when their
identities are kept secret.

Ethical issues also arise when producing and dis-
seminating the findings. Advocacy researchers have a
vested interest in the study’s results as well as how
those results are used and by whom. They usually do
not embark on such research unless they have anecdo-
tal or other evidence supporting the projected out-
come. Yet studies can (and do) produce findings that
provide only weak support or even run counter to the
advocacy agenda. Although ethical researchers do not
distort or alter disappointing findings, they are not
obliged to publicize them beyond the required venues.

However, research findings can be valuable for
future endeavors and alternative goals even when they
are disappointing or unexpected. An example of this
comes from Long Island, New York, where con-
cerned citizens organized during the early 1990s to
identify environmental causes of the higher rates of
breast cancer in the area. The Long Island Breast
Cancer Action Coalition pushed for federally funded
research on the effects of electromagnetic fields as



Aesthetics 1M

well as agricultural pesticides. In a remarkable suc-
cess story, the coalition was able to lobby and con-
vince the U.S. Congress and the National Institutes of
Health to appropriate more than $26 million in funds
for research. Although the subsequent studies did not
find that electromagnetic fields or pesticides were
linked to breast cancer, the coalition’s political clout
and organizational effectiveness yielded community
benefits in the form of resource centers and support
groups for women with breast cancer.

The preceding example points to potential benefits
of advocacy research that go beyond the production of
study findings. These include increasing group cohe-
sion and cooperation, enhancing the visibility and
accessibility of research, and laying the groundwork
for future cooperation in advocacy efforts.

The primary purpose of advocacy research is to
empirically substantiate the case being made by advo-
cates. Its ultimate success can vary considerably
depending on the study’s results but also on the power
of countervailing forces—whether these forces are
large corporations, deadly diseases, or entrenched
social problems Although rigorous advocacy research
is more laborious and resource-consuming than are
other forms of information gathering, its impact is
stronger and longer lasting. In this regard, advocacy
research can be a powerful means of advancing a
change-oriented agenda.

Deborah K. Padgett
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AESTHETICS

Aesthetics, a term coined in 1735 by Alexander
Baumgarten to denote a theoretical and practical dis-
cipline aimed at the perfection of sensory cognition,
was derived from the Greek aisthanomai, meaning
perception by means of the senses. Aesthetics has
since evolved to refer to two interrelated areas: the
philosophy of art and the philosophy of aesthetic
experience. The philosophy of art grapples with the
question of what constitutes art. Answers from theo-
rists differ widely. Some adhere to the impossibility of
defining art given varying focuses on art movements,
theoretical foundations, and social contexts, whereas
others attend to the creative impulse that undergirds
all human activity. The philosophy of aesthetic expe-
rience grapples with the nature of encounters with the
arts, including artifacts and phenomena (e.g., nature)
that possess aspects susceptible to aesthetic apprecia-
tion. Some theorists attend to appreciation and enjoy-
ment, whereas others find the aesthetic to be a way of
knowing and experiencing the world.

In the context of qualitative inquiry, aesthetics can
refer to qualitative studies that attend to the philo-
sophical concepts and considerations of the arts and
of aesthetic experiences. Increasingly, aesthetics is
understood as attention to the act of creating meaning
from within the act of creating itself. Aspects of this
fundamental human encounter between subject and
other (world) can be traced historically, with a cross
section of thinkers addressing varying perspectives.
The sensory cognition required and the perceptual
reciprocity assumed are at the core of contemporary
qualitative research. This entry focuses on the latter.

Qualitative Research on Aesthetics

Margaret Eaton traced research on aesthetic concepts
to the 18th-century philosophers Edmund Burke and
David Hume, who attempted to explain empirically
aesthetic concepts such as beauty by connecting them
with physical and psychological responses that typify
individuals’ experiences of different kinds of objects
and events. These philosophers sought an objective
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basis for personal reactions. Immanuel Kant argued
that aesthetic concepts are essentially rooted in per-
sonal feelings of pleasure and pain and, therefore, are
subjective, but he suggested that they have a kind of
objectivity on the grounds that, at the purely aesthetic
level, feelings of pleasure and pain are universal
responses. During the 20th century, philosophers
sometimes returned to a Humean analysis of aesthetic
concepts via the human faculty of taste and extended
this psychological account to try to establish an episte-
mological or logical uniqueness for aesthetic concepts.

As a result of both philosophical writings and
extensive empirical work in psychology and biology,
we are now wiser and more sophisticated about
the cognitive dimensions of aesthetics, dimensions
that can be applied to the aesthetic dimensions of
scientific inquiry. Age-old questions, raised by schol-
ars from Pythagoras and Aristotle to Hegel and
Nietzsche and later to the cognitive revolution of the
late 1950s concerning the type of cognition involved
in the arts, are now reemerging within the context of
the social sciences and the humanities, discussing the
contributions of aesthetics to scholarship. Following
John Dewey’s work during the early 20th century and
scholars such as Suzanne Langer, Nelson Goodman,
and Harry Broudy, who contributed to the cognitive
revolution of the late 1950s and the 1960s, aesthetics
pointed to the interconnectedness of perception,
thinking, and feeling.

The interconnections of perception, thinking, and
feeling entailed within the act of creating draw atten-
tion to the role and place of cognitive aesthetic dimen-
sions revealed through inquiry such as assimilation,
internalization, and integration. Aesthetic dimensions
challenge traditional disciplinary and institutional
structures that compartmentalize knowledge, separat-
ing content into distinct pieces, knowledge from inter-
ests, and theory from practice. Rather, the aesthetic
offers a philosophical approach for inquiry of all kinds,
striving for connections between and among disci-
plines, demanding continuous engagement in reflection
and deliberation, and honoring all forms of inquiry as
complex, creative, and developmental in nature.

An example of the aesthetic dimensions prompted
through qualitative methods can be found in the work
of Mihaly Czikszentmihalyi and Rick Robinson on
viewers’ perception in museums. George Willis and
William Schubert’s Reflections From the Heart of
Educational Inquiry (in 1991) included essays by
prominent scholars, from Ted Aoki to Harry Broudy,

discussing the power of the aesthetic as a way of being
in learning, teaching, and living. Recent examples that
purposefully transcend disciplinary boundaries include
Mieke Bal’s Travelling Concepts in the Humanities:
A Rough Guide (in 2002) and Edith Wyschogrod’s
Crossover Queries: Dwelling With Negatives, Embodying
Philosophy’s Others (in 2006). Dissertations that exam-
ine aesthetic sensibilities include, for example, Boo
Euyn Lim’s study of aesthetic education for young
children in various early childhood settings and Yu-Ting
Chen’s study of Taiwanese and Aboriginal aesthetics in
elementary schools in Taiwan.

Aesthetic-Based Research

Aesthetic-based inquiry, a genre that is based on the
contributions that the processes and products of
aesthetics can make to research, is grounded within
a complex, traditionally antagonistic relationship
between the two constructs of aesthetics and research.
These relationships go back at least two and a half
millennia, long before the coining of the term aes-
thetic. The dichotomous view of knowledge/truth ver-
sus perception, a legacy of Plato, was maintained and
developed by some of the most important philoso-
phers of the Western world, including René Descartes
and Immanuel Kant. According to this dichotomy,
aesthetic-based research is an oxymoron, that is, an
impossibility.

These traditional dichotomies were eroded by the
postmodern worldview of the late 20th and early 21st
centuries. The emphasis on crossing intellectual and
disciplinary boundaries proved to be a fertile ground
for aesthetic-based research. A harbinger of crossing
boundaries was the work of John Dewey, relating aes-
thetic theories to cognition and arguing that art and
science share the same features with respect to the
process of inquiry.

In the postmodern paradigm of the late 20th cen-
tury, aesthetic concepts were commonly acknowl-
edged to be context dependent and relationally
embedded. The notion of aesthetic universality, along
with all other universals, has been deconstructed
as contextual and social. Accordingly, research turned
to examine the nature of the aesthetic in specific
personal and cultural contexts.

Elliot Eisner was pivotal in highlighting attention
on the central role of the senses in research. In his
conceptualization of research as connoisseurship
and educational criticism, and in his notion of the
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“enlightened eye,” Eisner expanded the modes and
expressions of inquiry from the verbal and numeri-
cal to the senses. Maxine Greene’s call for “wide-
awakeness” served as a reminder to qualitative
researchers of attending to qualities present in situ-
ations alongside the capacity to see the potential
connections and relations. In so doing, she pointed
out the importance of “releasing the imagination”
toward cultivating new visions for living and being
as the means to change and transformation across all
forms of inquiry.

The field of aesthetic-based inquiry has grown
tremendously during the past 15 years, and with it has
come a proliferation of “genres” reflecting different
purposes and commitments. One major area is that of
arts-based research. Within the field of education, we
note this burgeoning in meetings of the American
Education Research Association and its special inter-
est group of arts-based research featuring presenta-
tions, performances, and exhibits of research through
dance, drama, literature/poetry, and the visual arts; in
the popularity of the Winter Institute on Arts-Based
Approaches to Educational Research taught annually
by Elliot Eisner and Tom Barone; in arts-based inquiry
publications in various prominent journals, including
Educational Researcher, Curriculum Inquiry, Studies
in Art Education, Qualitative Inquiry, and Interna-
tional Journal for Education and the Arts as well as
in publications such as the Handbook of the Arts in
Qualitative Inquiry and the current SAGE Ency-
clopedia of Qualitative Research Methods.

Within aesthetic-based inquiry, Graeme Sullivan
framed arts-based research as the imaginative and
intellectual work undertaken by artists as a form of
research within areas of individual, social, and cul-
tural inquiry. Here the critical and creative investiga-
tions of visual arts practice is regarded as a form of
inquiry into the conceptualizations and practices of
artists in varied contexts such as studios, galleries,
community spaces, and the internet. A related
approach, generated by Rita Irwin and her colleagues,
highlights seamless connections among art making,
research, and teaching—a/r/tography. As a form of
scholarly inquiry, a/r/tography demands that partici-
pants invest in the ensuing connections and relations
and document these using artistic practices. Arts-
based researchers, such as Margaret Macintyre Latta,
Melissa Cahnman Taylor, and Liora Bresler, embrace
their practices as inquiry-guided methodologies in the
making, necessitating artistic ways of knowing and

operating across disciplines and contexts. A comple-
mentary tack, held by scholars such as Liora Bresler,
places the perceivers at the center (fitting with the
distinction between art and aesthetics suggested by
Dewey), keeping a (soft) distinction between works of
art and qualitative research. The multiple forms
and directions that all of these inquiries can (and do)
take are integral to the nature of the aesthetic as the
capacity to perceive.

The Senses as
Central Research Medium

Aesthetic-based research, grounded in perceptual
awareness, turns to the significant role of the body
as a reciprocal medium for negotiating understand-
ings. The literature on the body as a key research
medium and the investigation of ways of knowing
through the senses are relatively new areas of scholar-
ship advocated by Liora Bresler, Marjorie O’ Loughlin,
and Margaret Macintyre Latta. Framing somatic ways
of knowing, anthropologist Tom Csordas examined
“somatic modes of attention,” which he regarded as
culturally elaborated ways of attending to and
with one’s body in surroundings that include the
embodied presence of others. Extended to research,
aesthetic-based inquiry attends to how the body
forms and informs the processes of data collecting
(e.g., interviewing, observing), interpreting, and
analyzing.

Communication to and engagement of audiences
is a key concern of aesthetic-based researchers.
Positioning audiences to respond in ways that are inte-
gral to the reciprocal participation required of
aesthetic experience has led to artist/researcher perfor-
mance inquiries in the works of Donald Blumenfeld-
Jones, Melissa Cahnmann Taylor, Norman Denzin,
James Sanders, Celeste Snowber, and Susan Stinson,
among others. Auditory and gustatory senses—hearing
and taste—practiced by individuals contemplating the
social meanings attached to creative production, provide
ways to reveal and experience aesthetic significances.

All of these different ways of thinking about
aesthetic-based inquiry establish and promote innov-
ative ways to conceptualize and understand aesthetics
as disciplined, imaginative critical inquiry, privileg-
ing imagination and intellect in constructing knowl-
edge that not only is new but also has the capacity to
transform human understanding and ways to live with
others.
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Timely Questions and Concerns

Questions and concerns surface through aesthetic
researchers’ attention to process, placing value on
experimentation, observation, deliberation, dialogue,
and interaction. What sensitivities are useful in the
training of researchers in general education and the
social sciences? What are the conditions and features
that must be understood by researchers? How might
researchers grow their efforts and articulate the sig-
nificances given the dominant global concerns for
outcomes with little concern for processes? Aesthetic
research attends primarily to the given particularities
within any situation as the necessary place to begin.
Inquiry orients toward an ongoing forming/informing/
reforming search. These givens comprise the raw
materials of inquiry alive in the situation itself.
Recognition of these raw materials and purposeful
search for relationships and connections is the work
of inquiry. Discerning these relationships is the indis-
pensable condition of attending to the inquiry
process.

Inquiry, then, becomes a movement of thinking, a
medium in which meaning is not applied or imposed
but rather manifested and could never be fully antici-
pated. In so doing, aesthetic researchers are drawing
attention to the role and integral place of aesthetic
considerations such as attentiveness to the personal
and particular, participatory thinking, emotional
commitment, felt freedom, dialogue and interaction,
speculation, and greater consciousness within all
meaning-making. These significances are often char-
acterized by aesthetic researchers as neglected episte-
mological assumptions elemental to humans and the
human condition. Aesthetic researchers are docu-
menting and addressing the underestimated conse-
quences that these pose to the ethical realm, to the
possibility of genuine concerted action, to the growth
of self-understanding in relation to others, and to the
development of contextually sensitive practices.
Thus, aesthetic research and researchers have impor-
tant educative and leadership roles to assume in mak-
ing visible and tangible the significances to be found
through attunement to process manifesting outcomes
not yet imaginable.

Liora Bresler and Margaret Macintyre Latta
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AGENCY

The modern notion of democracy is founded on the
concept of free will or the idea that individuals are
ultimately the arbiters of their own destiny. Human
agency is very similar to the notion of free will in
that agency may be understood as the capacity to
exercise creative control over individual-level
thoughts and actions. In keeping with the ideals of
Western democracy, there is a widespread assump-
tion that humans are imbued with free will and, as
such, routinely exercise agency within the domain of
their personal choices as well as in the social and
political realm.

Nevertheless, social scientists have demonstrated
that unique individual attributes are contingent on
extensive social organization of the psyche. In other
words, the process of developing basic human poten-
tialities (e.g., walking, talking, learning, loving) is
predicated on an elaborate socialization regime:
Nurturing healthy, happy humans can be brought
about only through a long-term process of intensive
social training. This has led numerous social scientists
to conclude that, because “individuality” is irretriev-
ably dependent on elaborate social indoctrination
regimes, there is in reality no such thing as agency;
that is, if every key attribute on which unique human
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personalities are based emerges only as a result of
social indoctrination, then one can argue that all
human creativity and potential are largely (or even
wholly) determined by social influences.

Nevertheless, Timothy McGettigan argued that,
despite the inescapable impact of societal influences on
human psychosocial development, it remains possible to
locate agency within the coercive context of social real-
ity. McGettigan argued that actors demonstrate a capac-
ity for agency when, on perceiving evidence that is in
discord with their understanding of reality, they refash-
ion their comprehension of reality to facilitate an
understanding of that discordant evidence. Acquiring
knowledge that might conflict with views that are
already present in the minds of agents can be accom-
plished by participation in communication environ-
ments, through solitary reflection, or through various
encounters with the empirical world (e.g., having an
apple fall on one’s head). The impetus (communication,
reflection, or encounters with the physical universe) that
impels actors to redefine reality is not as critical to the
process of generating agency as is the ability of actors to
perceive phenomena of which they had no prior con-
ception and then to reconstruct their view of reality to
accommodate their newly realized perceptions.

The existence of a capacity for redefining reality
establishes that individuals who are situated within
rigid contexts of social control can emancipate them-
selves sufficiently to think and act in a self-determined
manner, that is, to exercise agency. Of course, the
range of such emancipation is substantially con-
strained. Once again, just because individuals can
conjure novel ideas does not mean that oppressive ide-
ological superstructures will blow away like dust in
the wind. However, the capacity for redefining reality
implies not only that agents may produce novel ideas
but also that agents can translate their groundbreaking
ideas into action—and, in so doing, initiate social
change at the individual, organizational, and some-
times even societal levels.

Timothy McGettigan
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ANALYTIC INDUCTION

Rather than beginning with a theory, an explanation, or an
interpretation and then seeking evidence to confirm, dis-
confirm, or otherwise test it in a deductive mode, induc-
tive thinking starts with evidence—the particulars—and
builds theories, explanations, and interpretations to
reflect or represent those particulars. The close rela-
tionship between empirical observation and concep-
tual formulation guides most inductive approaches.

Analytic induction is the process of developing
constructs such as categories, statements of relation-
ship, and generalizations as well as the theory result-
ing from integrating categories and generalizations by
examining incidents, events, and other information
relevant to a topic. Abstraction from the concrete to a
more inclusive formulation is a key task in analytic
induction. Analytic induction asks the following of
any event, activity, situation, or attribute: What kind of
event, activity, situation, or attribute is this particular
one? Classification is another central feature of ana-
Iytic induction. From a close analysis of an initial
case, constructs are generated and are refined through
consideration of succeeding instances.

Most important to the developing category system
and generalizations are succeeding instances contrary
to initial instances, called negative cases. Negative
cases may delimit a theory, indicating the boundaries
of the theory’s applicability, or they may compel a
revision of a theory so that it will account for the vari-
ation. Analytic induction is an iterative process, a kind
of recursive thinking from instances to idea to a search
for negative cases to be added to the initial instances to
refined idea and so forth until a construct is devised to
adequately represent all relevant known phenomena.

Arguably one of the first formally named methods
for analyzing qualitative data, analytic induction was
formulated during the 1930s by Florian Znaniecki
to describe how he and W. I. Thomas examined,
explained, and interpreted the materials they collected
for their magisterial work, The Polish Peasant in
America. Alfred Lindesmith further developed the
method of analytic induction in his study of addic-
tion during the 1940s, and successive generations of



16 Anonymity

qualitative researchers have adopted and adapted what
these scholars explored.

Znaniecki’s vision of analytic induction has been
criticized by some methodologists as seeking univer-
sal certainties, but this interpretation is debatable
because Znaniecki disparaged efforts of others to use
induction to arrive at absolutely true generalizations.
He emphasized that, so long as human life continued,
theories would need to change to reflect changing
human conditions, changing human experiences, and
(especially) changing human knowledge and under-
standing of the world.

Judith Preissle
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ANONYMITY

Anonymity means that a research participant’s iden-
tity and responses cannot be identified. Most ethical
and professional codes of conduct require that
researchers protect participant privacy through strate-
gies that safeguard anonymity and confidentiality.
A consequence of such codes is that researchers often
assume anonymity must always be protected; they
sometimes forget that participants might not share the
same privacy concerns and would like to be acknowl-
edged for their contributions.

The anonymity of participants can be full or
partial. Full anonymity exists when even a researcher
does not know the identity of participants and the
participants are unable to identify their own
responses. For example, a postal survey with no

identifiers and a questionnaire design that eliminates
unique responses is completely anonymous. Such
anonymity, however, raises validity concerns
because it is also impossible to know whether the
survey was completed by the desired participants.
Partial anonymity exists when participants’ identities
are disguised with pseudonyms but their true
identities could still be discovered. For example,
pseudonymous internet chat room users may be
traced to their personal computers. Identities may
also be discovered if a researcher discloses unique
characteristics about participants that are later
recognized by alert readers.

Anonymity is most desirable to protect participants
from harms that arise from the disclosure of their
identities. For example, participants who are reporting
human rights abuses under an oppressive regime
benefit from anonymity. When investigating sensitive
topics, anonymity can help to increase the likelihood
that participants will give more candid information.
Moreover, if a researcher does not know the names of
interviewees, law enforcement authorities and other
interested parties are unlikely to attempt to access
confidential research files.

For some participants, a benefit of taking part in a
study is the opportunity to publicly express their expe-
riences and beliefs. They may desire acknowledgment
of this and seek ownership of their contributions to a
study. Indeed, they may even want readers to be able
to contact them. Canada’s national tri-council policy
statement, Ethical Conduct for Research Involving
Humans, recommends a participant-centered perspec-
tive that encourages researchers to collaborate with
participants and to ensure consideration of their inter-
ests. The participant-centered approach suggests that
anonymity should not be imposed on participants who
wish to be named.

In qualitative research, anonymity can facilitate
candid disclosure of sensitive information while also
protecting the privacy and safety interests of partici-
pants. At the same time, if a source is completely
anonymous, it is also impossible for researchers to
account for the authenticity of their data. Finally,
many research participants do not seek the privacy
often imposed by researchers and ethics boards. Their
wish to have ownership of their contributions to
research—to be seen—should be given as much con-
sideration as their concerns for privacy.

Russel Ogden
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APPLIED RESEARCH

Applied qualitative research is concerned, first and
foremost, with the usefulness and application of knowl-
edge. Its primary focus is on the production of knowl-
edge that is practical and has immediate application to
pressing problems of concern to society at large or to
specific public or private research clients. It is research
that is designed to engage with people, organizations,
and interests and is aimed to inform human services,
public policy, and other local, national, and interna-
tional decision makers. This entry reviews the origins
of the distinction, describes types and uses of applied
research, discusses methodological issues related to
applied research, and examines some of the ethical
issues that arise in connection with such research.

Historical Context

Prior to World War I, sociology, psychology, and
other social sciences were focused primarily on basic
research in an attempt to gain status as pure and objec-
tive scientific disciplines. However, by the end of World
War I in 1918, more opportunities and needs for applied
and action-oriented research began to emerge. These
served to legitimize this pursuit as multiple examples of
social progress and reform established the utility of
applied research. At the University of Chicago, where
early sociologists focused their attention largely on
applied problems and dedicated their efforts to social
improvement, community agencies began to partner
with sociological researchers in the development of sci-
entifically based human services. In the midst of the
Great Depression (1929-1939) and with the onset of

World War II (1939), both the public and scientific
communities strengthened their calls for researchers to
participate in social and community action. Although
the conservative atmosphere that permeated the late
1940s and 1950s shifted the scientific focus away from
social reform and back to the pursuit of knowledge for
the sake of science and theoretical advancement, the
pervasive activism of the 1960s and 1970s led to a
resurgence in attention to applied research. This has
resulted in a large body of literature on strategies for
effective social change. Today numerous researchers in
the social sciences remain dedicated to addressing
national crises and social concerns, and the National
Science Foundation in the United States has prioritized
many applied research initiatives.

Over time, the term applied research has evolved to
include many diverse forms of research. William
Whyte proposed the terms action research (research
that leads to action objectives), participatory research
(research that involves the participation of organiza-
tions or citizens without action objectives), and partic-
ipatory action research (research that fully includes
participation of organization members or citizens
throughout the entire research process and in the
development of action steps) to further delineate vari-
ous forms of applied research. Kurt Lewin’s writings
and work are also crucial to applied research. He first
proposed the term action research to represent a form
of applied research in which phenomena are changed
so as to observe the subsequent effects of that change.
Thus, he called for real-life experiments to be done
within natural settings. His famous words, “There is
nothing so practical as a good theory,” were said in
support of applied work in a paper that advocated
active cooperation between theoretical and applied
research, but these words are often taken out of context
and misunderstood as a criticism of applied research.
Although Lewin challenged applied researchers to rec-
ognize the practicality of theory, he equally challenged
basic researchers to remove their aversion to real-life
problems and applied research questions. Lewin
believed that if active cooperation between basic and
applied research could be achieved, it would simulta-
neously answer theoretical problems and provide
rational approaches to practical problems.

Applied Versus Basic Research

Since the inception of applied research, there has been
much conversation, across various fields of social science,
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about the distinctions, relative strengths, and even rela-
tive value of applied versus basic research. These dis-
tinctions were historically presented in stark contrast,
with basic research being portrayed as pure, highly
controlled, bias-free research often done in the lab for
the sake of knowledge alone and unchallenged by
practical, real social problems. Meanwhile, applied
research was described as field based and designed to
solve problems, often at the behest of nonscientists;
thus, it was viewed as nonacademic, less controlled,
less rigorous, potentially biased, and atheoretical in its
orientation to outcomes rather than concepts. As vari-
ous fields in the social sciences sought to distance
themselves from their roots in philosophy and align
themselves with the so-called hard sciences, whose
bailiwick was in lab research, applied social science
became undervalued when the fields attempted to
emulate the methods and approaches of the flourish-
ing physical sciences.

Many writers, in line with the writings of Lewin,
argue against these stark distinctions, viewing the dif-
ferences between basic and applied social science
research as more nuanced and on a continuum rather
than dichotomous. Russell Ackoff suggested that it is
the researchers’ intentions and the audience’s use of
research data that distinguish the two. Willy Lens
showed how B. F. Skinner’s basic research had obvi-
ous applications, whereas Sigmund Freud’s applied
work had a clear theoretical basis and outcome. Allan
Kimmel further pointed to the dropping of the atomic
bombs on Hiroshima and Nagasaki, Japan, as a clear
indication that the knowledge developed through
basic science is not ethically neutral.

It has been further reasoned that the merits of
applied and basic research should depend entirely on
the ways in which any particular research study meets
the goals of its research question and that both types
of research exist along a continuum, building on each
other in synergistic fashion. Furthermore, both may be
equally crucial to understanding and improving the
human experience. Peter Rossi and William Foote
Whyte contended, in a 1983 compendium called
Applied Sociology: Roles and Activities of Sociolo-
gists in Diverse Settings, that attempting to apply the-
ory to an applied problem may result in a much better
critique than will any peer-reviewed journal. Robert
Hoffman and Kenneth Deffenbacher took this one
step farther, arguing not only that a bidirectional rela-
tionship exists between applied and basic research but
also that applied research can contain multiple

elements of the entire continuum, including its ability to
invigorate old theory through application, and lead to the
creation of new theory. Hoffman and Deffenbacher fur-
ther conceptualized an alternative way in which to
identify research type, rating the research simultane-
ously on two dimensions: one ecological and focused
on external criteria and the other epistemological and
focused on internal criteria. The ecological dimen-
sions include validity (are research conditions close to
real life?), relevance (are research tasks and materials
close to what people actually do?), salience (is the
focus of the research important to real people?), and
representativeness (do people in the real world often
come across the conditions or demands of the
research?). The epistemological dimensions are paral-
lel: validity (does the design fit the available
theories and accepted research methods?), relevance
(are the research hypotheses based on concepts from
available theories?), salience (does the research rely
on theoretical concepts that are regarded as impor-
tant?), and representativeness (is the research based
on concepts that other scientists use frequently?).
Thus, in Hoffman and Deffenbacher’s conceptualiza-
tion, what is often called basic research might be more
correctly characterized as research that is high in mul-
tiple dimensions of epistemological validity but may
or not be high in ecological validity. What is often
referred to as applied research would be more prop-
erly identified as that which is high in some or all of
the four dimensions of ecological validity, whether or
not it is high in epistemological relevance.

Types and Uses of Applied Research

An increasing number of academic disciplines and
occupational fields use applied research as their pri-
mary means of investigating and addressing social
problems. Applied foci of some existing fields of
study have also emerged to become independent
disciplines (e.g., applied physics, applied develop-
mental psychology). Although many would argue
that applied research has the most utility when done
in consort with decision makers and stakeholders,
some applied researchers remain in the more tradi-
tional role of academic or professional expert. In
this type of approach, sometimes called action
research, the researcher is largely or entirely
responsible for choosing the objective and methods.
In contrast, participant action research and what the
field of public health refers to as community-based
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participant research both are types of applied
research with strong emphases on the full participa-
tion of community members at all stages of the
research process.

Applied research spans many substantive areas of
interdisciplinary research and human services to
address a wide range of persistent social problems as
well as theoretical questions. Because applied
research is so relevant to the general public, it is often
used to inform governmental policy and legislation,
educational reform, and public health as well as to
address pressing social issues such as immigration,
environmental planning, and the HIV/AIDs epidemic.
It can be used throughout all stages of human services
planning—from design and implementation, to needs
and resource analysis, to resource allocation and deci-
sion making, to the insurance of citizen participation.
Applied research is also employed by community-
based researchers, such as community psychologists,
for community analysis and development, program
evaluation and/or planning, prevention research (e.g.,
substance abuse prevention, violence prevention), and
the empowerment of vulnerable populations. The
flexibility, versatility, and utility of applied research
ensure that it can be conducted within a variety of set-
tings (both domestically and internationally), includ-
ing social services, educational settings, governmental
agencies, business and consumer sites, and rural and
urban communities. Other common forms of applied
research include demography and survey research,
which are often requested and used by marketing or
advertising firms, opinion organizations, and govern-
ment agencies.

Applied Research Methods

Russel Ackoff, in a classic 1962 text, outlined
methodological and design issues for optimizing
applied research. He delineated six research phases:

1. Formulating the problem

2. Constructing the model

3. Testing the model

4. Deriving a solution from the model

5. Testing and controlling the solution

6. Implementing the solution

Put more simply, Max Elden and Rupert Chisholm
suggested the following three stages of applied
research:

1. Diagnosing the problem
2. Planning action

3. Implementing and evaluating

In either conceptualization, the first and last phases
may be considered the most unique to applied research
and the most important to describe in some detail.
Recall that applied research is, first and foremost,
concerned with the usefulness, practicality, and imme-
diate applicability of knowledge. Thus, the problem
formulation is among the most crucial components
of applied research and by definition should ideally
involve community members, decision makers,
stakeholders, and applied experts in addition to the
researcher. As Ackoff pointed out, the purpose of
applied research is to answer some question, and it is
the researcher’s job to translate a decision maker’s
problem into a research question. He suggested that
this translation involves identification of four key com-
ponents of the problem. First, who is (are) the decision
maker(s)? Second, what are their related objectives?
Third, what are the possible courses of action for the
decision maker(s)? Fourth, what is the environmental
context that may be out of the control of the decision
maker(s)? From a community psychology perspective,
it is also crucial to involve not only those with power,
such as the decision maker(s) and other direct research
clients, but also as many stakeholders and affected
community members as possible. Ivan Nye made the
point that the utility of a research project may also
depend on the choice of problems. He suggested that
applied research topics should be selected based on the
proportion of the population affected by the problem,
the seriousness of the problem, and the suspected
amenability of the problem to change.

The translation of community concerns into a
research model also involves creating a conceptual
context or framework. This framework is essentially a
theory that tentatively suggests the problem process
and, thus, informs the design of research. Joseph
Maxwell wrote about how this conceptual context is
“constructed” from four sources: (1) experiential
knowledge, which many would argue should include
not only researcher knowledge but also that of stake-
holders and other native experts in the field; (2) existing
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theory and research, what is traditionally considered
the literature review; (3) pilot studies; and
(4) thought experiments that seek to answer “what if”
questions prior to the start of research. Terry
Hendrick and colleagues stressed that ethical and
accurate research planning involves not only talking
to research clients, sponsors, and issue experts but
also reviewing reports, statistics, media reports, and
position papers from stakeholders on all sides of the
problem debate as well as spending time in the set-
tings of interest to gather real-world data and talk
with people currently engaged in those settings.

It is also crucial to ensure that, from the very start,
one is thinking about the applied audience to whom
results will be disseminated. Keeping this in mind will
ensure that the research question(s), design, and solu-
tion are appropriate, meaningful, and useful to an
applied audience.

It is the dissemination of useful knowledge for the
purposes of implementation that is the raison d’étre
and hallmark of applied research. Writers such as
Nye have argued that one of the basic problems in
modern societies is the lack of information necessary
to make important and complex decisions. Thus, the
dissemination of information gained through applied
research is crucial, and Nye argued that it is the
researcher’s responsibility to make sure that stakehold-
ers receive information and that it is provided in an
understandable form. He suggested that researchers
should plan for three publications: those aimed at
scholarly audiences, those written for practitioners,
and those aimed at lay people. Whereas dissemina-
tion is the responsibility of the researcher, decision
making and implementation are seen by most as the
ultimate responsibility of the decision maker and
stakeholders in the field. Ackoff pointed out that
when implementation is done by nonscientists,
changes may occur, and so he compared an applied
researcher to an architect—responsible for creating
an implementation plan that is detailed, feasible, and
understandable to those who will construct what the
researcher has designed.

It is also true that the applied researcher not only
may make recommendations but also may be involved
in implementation. Ackoff wrote of implementation as
not only the intended result of applied research but also
the best test of the results derived from that research.
This recalls the earlier discussion regarding the fact
that not only basic research but also applied research
can be used for theory building and theory testing.

Shep Kellam’s work in the Baltimore City Schools,
testing developmental models of preventive interven-
tions, is an excellent example of this. Kellam has main-
tained throughout his career that the most appropriate
test of developmental intervention models is through
rigorous, longitudinal, applied field research.

Ethics

Applied research, like any type of research, presents
important ethical challenges. In addition, due to the
potential and intent of applied research to quickly and
directly affect social policy and programming in real-
life settings, great care must be taken to protect all
who may be affected. Although it is common to con-
ceptualize ethical problems in research as arising
mainly from the methodology, Kimmel and others
pointed out that the subject matter itself can present
ethical challenges. In addition, ethical reverberations
can just as easily arise from the study that is not done
and the questions that are not asked as from the study
that is conducted. Ackoff suggested that care should
be taken to ascertain the motives of the research
sponsor(s) and client(s) in requesting research. Issues
of status, prestige, control, and the desire to use
research to confirm assumptions or obstruct informa-
tion transfer can damage research and researcher
credibility, rigor, and ethics. Ackoff also suggested
that sometimes, particularly when enticing but pre-
liminary results arise, researchers have an ethical
responsibility to “unsell” findings, that is, to persuade
decision makers that further research is necessary
before results are acted on in real-world settings.
Because most, if not all, ethical guidelines for the
social sciences stress researchers’ primary responsi-
bility to protect the most vulnerable populations,
applied researchers have a serious charge to attend,
first and foremost, to the best interests of those who
will be affected by the potential and actual knowl-
edge gained and the policy and interventions that may
result from their research. Done properly, applied
research is a powerful tool with the potential to con-
tribute to both the growth of science and the amelio-
ration of pressing real-life problems.

Anne E. Brodsky and Elena A. Welsh

See also Action Research; Basic Research; Community-
Based Research; Field Research; Participatory Action
Research (PAR)
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APPRECIATIVE INQUIRY

Appreciative inquiry (Al) is a deliberate search for
the positive core of an individual or collective sys-
tem. It rests on a belief that there is something that
works in every system. This goodness can be identi-
fied and drawn out. Al, then, is an inquiry into what
is valued and good about the individual or collective
system. It generally employs a four-phase process of
discovery, dream, design, and destiny. The discovery
phase is focused on identifying what already exists in
the system that is good. Once that is identified, it is
possible to imagine an even better system, which is
the dream phase. Creating an infrastructure to sup-
port this ideal system is the work that takes place dur-
ing the design phase. As the new system comes into
being, it must be maintained and sustained in such
a way that its affirmative capacity is continuously
strengthened; this is the destiny phase. As the system
lives its destiny, a new cycle begins through another
inquiry into what makes it good.

The name most closely associated with Al is that
of David Cooperrider, a professor of organizational
behavior at Case Western Reserve University. As a
doctoral student, Cooperrider questioned the wisdom
of the problem-solving mentality with its focus on
diagnosing what is wrong. He proposed a different
approach, now referred to as appreciative inquiry.

Appreciative Inquiry Described

Foundational to Al is a social construction philosophy.
A working assumption of Al is that systems (even
individual ones) are socially constructed. They are
constructed by and through the influence of people.
Thus, they are open to change. What has been con-
structed can be reconstructed. Regardless of its his-
tory, any system can be altered. Al uses the positive
past history of the system to direct its future. Images
of the future are grounded in the system’s past positive
history, making the image ideal yet within the realm
of possibility.

As an approach to research, Al has been most
closely associated with action research, case study,
narrative, portraiture, and evaluation methods. In
practice, this approach seeks to conduct research that
begins with a stance of appreciation yielding useful
and provocative data (generating more curiosity) and
that is collaborative (recognizing the line between
researcher and researched is a fine one). Al relies on
collecting data through conducting interviews, mak-
ing it well suited to qualitative research methods.

Appreciative Inquiry Questions

A hallmark of Al is the positive orientation of the
interview questions. The questions asked determine
the information received. The information received is
used to form conclusions and recommendations.
Thus, it could be said that the study is only as good as
the questions asked. With its emphasis on the social
construction of (individual or collective) systems, the
supposition is that the questions asked will effect
change in the system. When an inquiry is conducted
with a spirit of appreciation, the valued factors and
forces in the system are affirmed and illuminated.
These factors and forces can be used to guide the
future direction of the system.

In Al a fair amount of time is devoted to crafting
“good” questions—those that use positive language,
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are posed as an invitation, are phrased in sometimes
ambiguous conversational language, and evoke story-
telling about peak experiences. There is an assump-
tion that people carry around with them several
stories, some of which are positive. Questions are
designed to elicit these positive stories. Four primary
types of questions are asked: deep story, value, core
factors, and future or miracle.

The deep story question is designed to evoke
stories about best experiences and to begin to get
people thinking appreciatively. People are encouraged
to provide rich thick description by talking about who
was involved, what made it a peak experience, what
they did to make it a peak experience, and what
others contributed to make it a peak experience. The
value question is crafted to discover what it is that
people value about the individual or collective system
under inquiry. This begins to personalize the factors
mentioned in the deep story response. The third
type of question, core factors, is meant to identify
what people believe are the core factors that give
life—factors that are integral to the system under dis-
cussion. This question elicits the specifics about what
gives life to the individual or collective and seeks
to understand why it gives life. Finally, the future or
miracle question is an invitation to dream and imagine
the ideal future. What could be is described in detail.

When an Al approach is used for research, the
types of questions are adapted to suit the study. For
example, in a study about leadership, the interview
questions might be as follows:

e Please tell me about a time when you believed you
excelled in a leadership capacity. This could be
in your personal or professional life. Who was
involved, what were they doing, and what were
you doing that made it a memorable experience?
(deep story question)

e What do you believe you brought to that experience
that made it a high point? What specifically do you
value about your past experience and knowledge
that prepared you to take on the leadership role
described? What was it about the context that helped
you to excel? (value question)

e Describe what you believe was unique about this
experience. In other words, without these factors, the
experience would not have been what it was. (core
factors question)

e Considering what you know now and what you have
experienced, what words of wisdom do you have for

those aspiring to leadership positions? When think-
ing about the future, what are your wishes for those
who would be leaders? (future or miracle question)

Such questions elicit rich narratives about positive
experiences.

Interviews are generally conducted face-to-face.
It is critical for the interviewer to suspend his or
her assumptions about how people will answer the
questions and question the obvious. Probing beyond
superficial answers yields a rich complex narrative.

Sometimes people have a difficult time focusing on
the positive. It is common for people to report that
because they are usually asked about what is wrong,
they need to purposely reflect on what is right. Yet
once they do, they generally find this to be easy to
elaborate and frequently grow visibly excited about
the topic. For this reason, it is recommended that the
questions be asked in the order just presented. As a
specific positive situation is identified and expanded
on, by the time the “future” question is asked, the
interviewee may well propose possible solutions to
current problems.

Relationship to
Other Research Methods

Al is most closely related to action research, case
study, narrative, portraiture, and evaluation methods.
Each of these methods has qualitative applications.
Action research commonly uses qualitative methods.
Everyday things in life are unpacked by engaging stake-
holders in a deeper understanding of their experience.
Experiential knowledge is honored in a collaborative
process. There is a fine line between the researcher and
the researched. The primary aim is to produce knowl-
edge that can be applied directly. When an appreciative
approach is used, the questions asked focus on what is
working rather than diagnosing what is wrong.
Although quantitative methods can be used, case
study is usually considered to be a qualitative research
methodology. The case can be the object of study
and/or the product of the inquiry. When the case is the
object of study, it is bound to be a single or multiple
case study. As a product, a case description is
reported. The appreciative case study employs a posi-
tive stance and studies what is working in the setting.
The themes of the case are centered on what is valued.
With its recognition of and reliance on stories as
data, AI has a clear connection to narrative. The



Artifact Analysis 23

purpose of the appreciative interview is to solicit spe-
cific kinds of stories. Although the stories shared may
be about an individual or collective system, the intent
is for the stories to be directed at the positive core. Al
encourages the sharing of positive stories in varied
ways and forums. The stories shared reflect how
people think about the system and provide leverage
for making changes.

Portraiture is a qualitative research method that has
inherent in it a focus on the good. It seeks to under-
score what is healthy and strong. The method con-
cerns itself with discovering the genesis and
illustration of what is considered good from the view
of the interviewees. With this orientation already built
into it, Al is an unmistakable match.

Evaluation research is used to assess the effective-
ness of a program or policy. Often qualitative methods
are used. The historical focus in evaluation research
has been on identifying areas for improvement. An Al
approach switches the focus to the strengths of the
program or policy and how to build on them.

An appreciative approach and appreciative ques-
tions can be designed for a variety of qualitative
studies. The possibilities are not limited to those just
discussed.

The Appreciative Approach

A major premise behind Al is that the positive core of
individual and collective systems has been neglected.
This positive core exists in every individual and collec-
tive system. It can be used to reconstruct the system.

Although it is changing, research frequently has a
focus on problem solving. After all, the first step in
designing a research study is to identify the problem
being investigated. An Al approach would change
the language to describe the issue or topic, rather than
the problem, under investigation. An Al approach to
research may show up most clearly in the interview
questions; however, it can be infused throughout the
design of the study. An example of an appreciative
case study is a dissertation written by Ron Prindle, An
Appreciative Case Study of Downsizing Effects on a
Shore-Based Department of the Navy Reserve Support
Organization. This dissertation, written in 2005 and
available from Gonzaga University, illustrates how
adopting an Al approach shaped the entire study.

The profound differentiator of AI compared with
other research methods is AI’s deliberate focus on the
creative, generative, and positive aspects of a system

(individual or collective). This focus may be seen
throughout the research process—from the construc-
tion of the research question, to the design of the
interview guide, to the identification of major themes.

Karen E. Norum

See also Action Research; Case Study; Evaluation Research;
Narrative Inquiry (Journal); Portraiture
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ARTIFACT ANALYSIS

Artifacts become data through the questions posed
about them and the meanings assigned to them by the
researcher. There is no one right way to analyze arti-
facts. A wide range of disciplines informs the analysis
of artifacts, including anthropology, archaeology, art
history, history, human geography, ethnography, and
sociology. In the process of analysis, we are asking
the data to tell us something. An artifact has a story to
tell about the person who made it, how it was used,
who used it, and the beliefs and values associated with
it. For example, a quilt made around the time of the
U.S. Civil War may have been used to communicate
ideas about abolition, to smuggle messages through
enemy lines, to raise funds, or to bury a soldier killed
while fighting the war. The materials used can provide
a glimpse into what resources were available to the
quilt maker. Another example of artifacts that have a
story to tell would be archival records such as birth,
marriage, and death certificates. These records can be
examined for their genealogical value and to under-
stand the patterns of life in a culture or society.
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Several kinds of analysis are related to artifact
analysis. All are described in more detail in separate
entries throughout the encyclopedia. Thus, just a brief
overview follows here.

Methods of Analysis

Although there is no one correct way to analyze arti-
facts, several approaches to analysis may be employed
depending on the type of artifact being examined.
These include content, discourse, document, historical,
and narrative analyses as well as semiotics.

Content analysis is a systematic examination of
forms of communication used to objectively docu-
ment patterns. In general, text is broken down into
categories and the presence of these categories is
often quantified. Discourse analysis also uses writ-
ten, spoken, or signed language as its object but
is concerned with larger units of analysis such as
conversations and the interrelationships between
language and society. Document analysis is the study
of the written text and takes into account the docu-
ment’s physical condition, the handwriting or print-
ing used, and its idiosyncrasies. Historical analysis
concerns itself with understanding the state of the
times in which an event occurred or a person lived.
Narrative analysis examines the internal coherence
of a text and investigates the story being told.
Semiotics is the systematic study of symbols or signs
and includes the study of how meaning is constructed
and understood.

Depending on the specific artifact being analyzed,
any one of these or a combination of approaches may
be useful. This reflects the wide range of disciplines
that can be used to inform the analysis of artifacts.

The Analytic Process

The analytic process is iterative in nature. It involves
inferring meaning and making judgments on the part
of the researcher. Often the researcher works between
the past and the present or between different examples
of artifacts looking for relationships. Themes, patterns,
and refrains are sought.

It is important to remember that it is common for
this type of data to be mute in the sense that member
checks often cannot be conducted to verify the inter-
pretation. Thus, the researcher must consider several
factors. Questions about the nature of the artifact
must be asked. Such questions include the following:

Who made it? What materials were used in con-
structing it? What was the occasion? What was the
purpose of the artifact? How public is it? How struc-
tured is it? Who was the intended user (an individ-
ual or a group)? Who cannot or did not use it? Did
different people use it in different ways? What is
shown through the artifact? What is absent? Why
was it recorded or saved? Considering the artifact’s
historical context is critical: What was happening in
society or in history at the time the artifact was
made? What meaning did the artifact have for the
users? Has its meaning or use changed over time?
Does the meaning differ for different users? If it was
created elsewhere, how did this person or group of
people acquire it?

Artifacts were created in a context and, thus, must
be studied within that context. Just as it is dangerous to
take interview and observational data out of context, it
is risky to take artifacts out of context.

In addition, researchers must consider the context
of their own study. Questions to pose during this
phase of the analysis include the following: What is
the focus of the research, and how is this artifact
related? What categories of information need to be
developed? What perspectives need to be developed in
light of the research purpose? How do these data fit in
with other data?

Both the context of the artifact and the context of
the study must be addressed during the analysis phase.
Whereas the artifact must be analyzed within its
context, the data provided must be considered within
the context of the research. By posing the questions
mentioned plus others generated by the researcher,
artifacts become rich sources of data. The researcher
determines exactly what the data mean as the bound-
aries of the study are defined.

Artifacts as Data

Artifacts provide a rich source of data. They are a
source of information not available from interview or
observational data. Artifacts can be used to support or
challenge other data sources and literature, to generate
or confirm hunches, and to help provide thick descrip-
tion of people and/or settings. The story they can tell
is valuable.

Karen E. Norum

See also Content Analysis; Discourse Analysis; Document
Analysis; Historical Research; Narrative Analysis
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ARTIFACTS

Artifacts are things that societies and cultures make
for their own use. They provide material evidence of
the past by documenting and recording the past.
Artifacts can provide historical, demographic, and
(sometimes) personal information about a culture,
society, or people. Insights into how people lived,
what they valued and believed, their ideas and
assumptions, and their knowledge and opinions are
revealed in artifacts.

Examples of artifacts include photographs, memo-
rabilia, tools, buildings, toys, pottery, jewelry, cloth-
ing, weapons, gifts, paintings, graffiti, furniture, and
tombstones (Figure 1). They can be religious, artistic,
technological, or functional in nature. A common type
of artifact is written texts such as documents, diaries,
journals, memos, meeting minutes, and letters.
Archival records are also sources of artifacts and
include public records (e.g., birth, marriage, or death
certificates), voting records, and newspapers. Artifacts
may also be in the form of film, television, and music.

Besides being items that people have created (e.g.,
notes, diaries, journals, jewelry, pottery), artifacts can
also be things that people have worn away. For exam-
ple, paths created in grass where people commonly
walk and the shine worn away from heavily trafficked
areas of a floor would be artifacts that reveal how
people navigate a space.

Artifacts can also be researcher generated. For
example, the researcher may ask participants in the
study to keep a journal. The journal would become an
artifact of the study.

The term material culture is used in association
with artifacts. Material culture covers a broad spec-
trum and refers to the sum of artifacts found in a

Figure 1 Examples of Artifacts

Source: Photo by Karen E. Norum.

Notes: Clockwise from top: baseball cap, newspaper, cowgirl
boot, kuksa (Finnish drinking utensil), oxen shoes, and wooden
shoe (from France). Center items: passport and baby spoon.
All artifacts are displayed on a beaded and sequined patchwork
wall tapestry from the United Arab Emirates.

culture or society. In general, these artifacts are every-
day objects that have been left behind or made by
people to satisfy needs or wants or to express an idea
or belief. They are products of a culture or society.

Artifacts are a frequently overlooked source of
data. They serve to enrich a study and often provide
information not available from interview or observa-
tional data. Although not common, it is possible to
build an entire study around artifacts. Bold Spirit:
Helga Estby’s Forgotten Walk Across Victorian
America by Linda Lawrence Hunt was based almost
entirely on artifacts. Helga Estby and her daughter
walked from Spokane, Washington, to New York
City in 1896. The little evidence that remains of the
journey is in the form of diaries, notes, photographs,
letters, and newspaper accounts. Relying primarily on
these artifacts, supplemented by interviews with
living relatives, Hunt was able to piece together the
remarkable cross-country adventure.

Artifacts are a unique source of data that often are
right in front of us. They shed light on important aspects
of a person, society, or culture, enriching any study.

Karen E. Norum

See also Diaries and Journals; Documents; Memoirs;
Narrative Texts; Visual Data
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A/R/TOGRAPHY

A/r/tography is an arts and education practice-based
methodology recognizing that the practices of artists
and educators are often reflective, reflexive, recursive,
and responsive acts of living inquiry. This entry
describes these practices in broadly conceptualized
forms of inquiry that can be used by scholars, artists,
educators, and students.

A/r/tography as a Form of Inquiry

A/r/tography resides in the practices of artists and edu-
cators whose forms of inquiry are similar to an under-
standing of action research that does not follow a
prescribed plan or method but rather pursues an ongo-
ing inquiry committed to continuously asking ques-
tions, enacting interventions, gathering information,
and analyzing that information before asking further
questions and enacting more living inquiry. Although
these acts might seem to be linear, they are usually
intertwined acts of meditative, even contemplative,
inquiry. The creative and artistic inquiry practices of
poets, dancers, musicians, performers, visual artists,
and other artists resonate with these educative acts of
inquiry and also inform a/r/tographical practice.
A/r/tographers envision artistic and educational prac-
tices as enacting dispositions to knowledge creation as
they begin to appreciate how inquiry is a commitment
to understanding through acts of theorizing. The prac-
tices of artists and educators are situated within com-
plex environments. Inquiring in these contexts requires a
commitment to an evolution of questions within the liv-
ing inquiry processes of practitioners. For a/r/tographers,
this means an ongoing quest for understanding that is
timely, emergent, generative, and responsive for those
involved. After all, artists seek challenges that interrupt
taken-for-granted ways of knowing so as to see, hear,
and experience the world differently. In this way,

a/r/tographical practices are not comfortable habits but
rather the challenging practices of learning to question
differences and perceive differently in and through
time. A/r/tographers understand that who they are is
embedded in what they know and do. Theory and prac-
tice are no longer divided but rather folded together
through lived experiences and lived inquiry.

Methodological
Practices of A/r/tography

A/r/tography is different from many other research
methodologies that identify specific research prob-
lems to be solved through methodological protocols
that lead to specific research findings. A/r/tographical
inquiry may identify foreshadowed problems, but the
intention is to engage in inquiry over time so as to
come to deeper understandings of the issues that have
been raised. Graeme Sullivan addresses this idea by
moving away from the language of probability and
plausibility to possibility. A/r/tographers are commit-
ted to artistic forms of engagement that help them to
create, interpret, and/or represent new forms of
knowledge. Knowing (theoria), doing (praxis), and
making (poiesis) are folded together in a/r/tography to
form rhizomatic ways of experiencing the world and
creating the circumstances to produce knowledge and
understanding through inquiry-laden processes.
Furthermore, knowledge is always in a state of becom-
ing, meaning that there is a need to be continuously
committed to inquiry over time.

A/r/tography involves self-inquiry and collective
inquiry. Artists and educators recognize that relational-
ity permeates our existence. The work of Maurice
Merleau-Ponty and Jean Luc Nancy underscored this
concept by maintaining that meaning is constituted
between beings. According to Nancy, this betweenness
is both unity and uniqueness, the singular plural of
being. Each identity is created through encounters with
others, and it is the with that demonstrates the contigu-
ity and distinctiveness of each entity. The relations
between these entities and other entities show how the
in-betweenness can metaphorically be conceived as a
fold. In a fold, the material is simultaneously exterior
and interior with no sides. Gilles Deleuze translated
un/folding as dividing endlessly—folds within folds
existing side by side. Un/folding performs in the
in-between spaces, and in a/r/tography relational
inquiring is un/folded between the identities and forms
of engagement for the artist/researcher/teacher.



A/r/tography 27

Artists, researchers, and educators do not work in
isolation. Their work is related to the work of others.
A/r/tographers acknowledge the work of others either
by attending performances and exhibitions or by cit-
ing artists, educators, and researchers in their written
work. Furthermore, a/r/tographers are not limited
to academic circles. They can be practicing artists,
teachers, learners, and students. Although a/r/tography
privileges the identities of artists, researchers, and
teachers (a/r/t), it should be noted that these identities
are broadly conceptualized. For instance, rather than
saying teacher, it may be better to say feacher/learner
so that the teaching and learning enterprise is
embraced. Just as a/r/tography challenges habits of
knowing, it challenges boundaries that are placed on
the identities of artists, researchers, and teachers. In
so doing, a/r/tographers also challenge the institu-
tional boundaries often associated with these identi-
ties. Artist/researcher/teacher identities exist in a
contiguous relationship with one another. In commu-
nities of a/r/tographers, one might find separate com-
munities of artists and educators, but it is more likely
that hybrid communities of artists, educators, and
researchers have been created.

Concepts and Conditions
of A/r/tographical Inquiry

A/r/tographers look to Mieke Bal’s contention that inter-
disciplinarity needs to find its basis in concepts rather
than methods. Concepts are flexible intersubjective loca-
tions for enhanced understanding. The conditions for
these concepts are relational forms of inquiry. How does
a/r/tography fit within a qualitative methodology?
A/r/tographers can use any method commonly used by
qualitative researchers such as interviews, observations,
and reflective note taking, but what is more important is
that a/r/tographers understand that concepts direct
inquiry, whereas methods are strategies for gathering
information. To emphasize the conceptual nature of
a/r/tography, concepts are referred to as renderings.
Thus, a/r/tographers need to consider the conditions
(relational forms of inquiry) and the concepts (render-
ings) that help them to conduct their living inquiry.
A/r/tographical work may be rendered through the
methodological concepts of contiguity, living inquiry,
openings, metaphor/metonymy, reverberations, and
excess that are enacted when a condition of relational
inquiry becomes the site for working with the arts and
text while practicing the broadly conceived identities

of artist/researcher/teacher. A/r/tography is necessar-
ily about self. Yet so too can communities of a/r/
tographers share inquiries, be critical friends, and
work collectively to interpret, create, or represent their
evocative/provocative works to others. A/r/tography is
certainly about inquiry, yet inquiry also involves the
presentation of new understandings (rather than find-
ings) from time to time. Renderings help to conceptu-
alize the processes and products within the inquiry.
Moreover, renderings are not procedures but may be
conceived as performative concepts of possibility. The
first, contiguity, represents the coming together of
the arts and graphy (writing) as well as the coming
together of the identities and practices of artists/
researchers/teachers. Contiguity makes visible the
spaces in between these practices and identities as
well as the relationships these spaces inspire. The
dialectical in/between spaces are dynamic living
spaces of inquiry where entities touch and then shift
yet lie close together. In this space, inquiry becomes
open to challenges, discomfort, and surprise.

Rita L. Irwin’s A/r/tography,
2006

In this photograph, | have blurred the environment
to see it anew. Metaphorically, this affords me an
opportunity to blur other areas of inquiry (e.g.,
teaching, learning) that lead to new insights and
perceptions. In a/r/tography, artists/teachers engage
in ongoing inquiry around particular issues or
curiosities through their art forms and pedagogies
and, as a result, use their ongoing inquiry to pursue
change in their practices.

Source: Digital photograph, 2006, by Rita L. Irwin.
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Artists, researchers, and teachers engaged in a/r/tog-
raphy are living lives of inquiry where conclusions are
seldom found but searching and researching continue
despite the unpredictable. Living inquiry is the second
rendering. In a/r/tography, visual, written, and perfor-
mative processes are enacted as a living practice of art
making, researching, and teaching. Living inquiry is an
embodied encounter constituted through artistic and
textual understandings and experiences that may or
may not include representations. Living inquiry lingers
in the liminal spaces among a (artist), and r
(researcher), and ¢ (teacher) and often arises out of
everyday life. As such, the emotional, intuitive, spiri-
tual, bodied, and cognitive ways of knowing are
accessed through experiences engaged during living
inquiry. Artistic and textual renderings of living inquiry
may also expose contradictions and assumptions that
lead to evocative or provocative a/r/tographic accounts.

Living inquiry is a fluid orientation finding its rigor
through continuous reflexivity and analysis. Some indi-
viduals are interested in a/r/tography while believing
that they do not need to be skilled as artists. On the
contrary, a/r/tographers need to be committed to being
the best possible educators and artists they can be.
A/r/tography should not be chosen simply as a vehicle
for artistic representation through research dissemina-
tion; rather, it should be chosen as a way of being in the
world. Living inquiry encourages one to experience and
question the world from different perspectives and to
slow down and notice that which is around one. In a
photograph, one can blur the environment to see it
anew. Metaphorically, this affords one an opportunity
to blur other areas of inquiry (e.g., teaching, learning)
that lead to new insights and perceptions.

The third rendering encompasses metaphor/
metonymy. Through metaphors and metonymic rela-
tionships, we render experiences understandable.
Metaphors and metonyms allow insight yet ambiguity
of meaning. The forward slash between them allows
division and doubling, a reverberation between the two
that makes them relational and active. Moreover,
meaning un/does itself in that there is often a loss of
meaning and deeper insights. The fourth rendering is
openings. A/r/tography is both active and responsive—
open to what is seen and known and to what is not seen
and not known. Cracks, tears, holes, losses, invitations,
and encounters can represent openings. Inquiry that
opens up conversations creates spaces where relation-
ships can reverberate with meaning. This brings us to
the fifth rendering. Reverberations call attention to the

movement that shifts meanings. These movements
allow meaning-making to be created at deeper levels,
across time, and/or with others. An entanglement of
meaning often happens in social networks where we
push and pull apart meanings in the company of oth-
ers. The last rendering is excess where we create to
become, where we examine our fears and desires, and
where we renegotiate the everyday. Excess can repre-
sent waste and the sublime, the awful and the incredi-
ble. Excess provides opportunities for complexity by
questioning our very being and becoming.

Renderings are dynamic and intersubjective con-
cepts. A/r/tographers engage in conditions of aesthetic
inquiry to explore possibilities for creating meaning by
performing their living inquiry through the contiguous
acts of art making and writing, where ideas metaphori-
cally and/or metonymically reverberate in excess and
openings. Renderings are often enacted through rhi-
zomatic assemblages where meanings and understand-
ings are interrogated and ruptured. As a result,
a/r/tography transforms the idea of theory as an abstract
system distinct and separate from practice to become
theory as practice, an embodied living space of inquiry.

In closing, a/r/tography allows artistic and educa-
tional practices to inform, contradict, and complement
one another. As a/r/tography is used more widely, other
renderings (concepts) and relational forms of inquiry
(conditions) may be interpreted, thereby transforming
a/r/tography through practice. Recently, scholars in
architecture, health care, and the humanities have been
exploring how the a/r/tographic practices of artists and
educators can enhance their inquiry. These interdisci-
plinary spaces concentrate on the conditions and con-
cepts for inquiry rather than on the primary disciplines
and are pushing the boundaries of inquiry in the acad-
emy. A/r/tography as a creative and educative form of
living inquiry will transform over time as the arts and
education transform in and through time.

Rita L. Irwin

See also Arts-Based Research; Arts-Informed Research;
Narrative Inquiry
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ARTS-BASED RESEARCH

Arts-based research is a form of qualitative research in
the human studies that employs the premises, proce-
dures, and principles of the arts. It is defined by the
presence of aesthetic qualities (or design elements)
within both the inquiry process and the research text.
Therefore, arts-based research is quite different in
many ways from traditional forms of research that are
associated with the social sciences. Arts-based
research differs from scientific research both in the
process in which the research is conducted and in the
modalities used for representing research data. For that
reason, social researchers who have been profession-
ally socialized to regard research in the various fields
of the human studies as exclusively scientific may dis-
miss arts-based research as not useful. Over the past
couple of decades, however, arts-based research advo-
cates and practitioners have made headway in dis-
pelling the misunderstandings that resulted in earlier

marginalization. This entry reviews the types and
purposes of arts-based research, elements of the inves-
tigative strategies and communicative approaches it
employs, and criteria for evaluating such research.

Kinds of Arts-Based Research Texts

Advocates and practitioners of arts-based research have
provided two distinctly different sorts of textual prod-
ucts. The first kind is conceptual insofar as it addresses
the nature, characteristics, and purposes of arts-based
research. This kind of text is found in articles, books,
book chapters, and conference presentations that focus
on various dimensions of arts-based research. Of
course, as with the formation of any novel approach to
researching social phenomena, there is disagreement
among scholars regarding these dimensions.

The second kind of text offers actual examples of
arts-based research. These examples employ any of a
number of art forms in the representation of the social
phenomena under study. Various forms of the literary,
visual, plastic, and performance arts have been repre-
sented, including the following: novel, novella, short
story, poetry, found poetry, memoir, autoethnography,
readers theater, ethnodrama, verbal portraiture, literary
case study, literary essay, educational criticism, autobi-
ography, biography, self-narrative, allegory, mixed gen-
res, photography, film and video documentary and
fiction, hypertext, painting, sculpture, museum installa-
tion, multimedia, dance, and music.

Purposes of Arts-Based Research

In their increasingly successful efforts to legitimate an
approach to social research that is dramatically differ-
ent from social science, arts-based researchers have
identified unique purposes for engaging in their pro-
jects. Some scholars have emphasized the capacity of
the arts for enabling viewers to perceive qualities
within the social world that would have otherwise gone
unnoticed. They have suggested, moreover, that differ-
ent forms of art enable a percipient to see the same phe-
nomena in different ways. This purpose for arts-based
research, therefore, may be described as one of
enhanced understanding through the communication of
subjective realities or personal truths that can occur
only through works of art. Elliot Eisner, an education-
ist scholar who coined the term arts-based research
during the 1980s, has articulated this aim most
forcefully. Eisner, a self-identified cognitive pluralist,
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Touching Eternity: The Enduring
Outcomes of Teaching

Touching Eternity: The Enduring Outcomes of
Teaching, published in 2001, is an example of an
arts-based work that attempts to problematize
orthodox notions of what constitutes quality in
teaching. Using a literary format and writing style,
Tom Barone crafted the life stories of several former
students of the same high school teacher. The
stories were aimed at enabling readers to
vicariously experience the student-teacher
interactions both inside and outside of the
classroom setting. Each student insisted on
portraying the teacher as a powerfully influential
central character in his or her life. In an ensuing
analysis of the life stories, however, Barone raised
questions about the possibility of teachers as heroic
figures who, operating single-handedly against
powerful external forces, can indeed make a
significant difference in the quality of their students’
lives. The result is a book that offers no final
answers but rather prompts readers from all walks
of life to reconsider their own (perhaps deeply held)
beliefs about who is a good teacher.

Source: Barone, T. (2001). Touching eternity: The enduring
outcomes of teaching. New York: Teachers College Press.

advocated a kind of binocular vision that results from
investigating educational (and other social) phenomena
through both scientific and artistic lenses.

A second purpose identified with arts-based
research also entails a shift away from the traditional
objectivist epistemology identified with most social
science research. Social scientists have tended to
strive toward a high degree of certainty in securing
and disclosing their findings. The publication of these
findings sets forth knowledge claims about the phe-
nomena under study. The higher the validity and reli-
ability of those findings, the more likely they will be
deemed useful in predicting, and even controlling,
future events. However, arts-based research is not usu-
ally aimed toward securing (or even approaching)
either “objective” or “subjective” truth. Indeed, most
arts-based researchers harbor radically different aspi-
rations for their inquiry projects. This purpose
involves the generation of doubts about, the potential
for disrupting or transgressing against, and the
enhancement of uncertainty regarding presupposi-
tions about the social world that have come to be
taken for granted as contributing to a final reality.

Arts-based research texts, therefore, are designed
in a manner that will promote profound reconsidera-
tion of the commonsensical, the orthodox, the clichéd,
and the stereotypical. This disturbance by the arts-
based research text of the privilege of the status quo
may make possible that toward which many artists
strive, according to Maxine Greene and others. This is
a work that enables the reader or percipient to reimag-
ine deeply deficient social institutions and practices.

What these articulated goals of arts-based social
research—the communication of subjective realities
and the vigorous interrogation of a commonsensical
way of comprehending the social world—have in
common is an enhancement of multiple meanings.
Indeed, this possibility of entertaining alternative
ways of perceiving the world implies the presence of
what Richard Rorty identified as one of two funda-
mental purposes of human inquiry. If the first purpose
has been the discovery of truth through employment
of the tools of traditional forms of social science, the
second is indeed the revelation of alternative mean-
ings through artistic projects.

Research Design Elements

Research design, of course, involves both investiga-
tive strategies and approaches to the communication
of research “findings.” Elements pertaining to each of
these dimensions must serve the shifting purpose of
the arts-based researcher. For example, within social
science research that is experimental in nature, ele-
ments of design are carefully selected to meet the tra-
ditional purpose of moving the reader toward certainty
regarding the phenomena under study. An experiment
that is carefully designed will theoretically result in
the most highly valid and reliable truth claims. Within
arts-based research, however, radically different
design elements may be selected in accordance with
their alternative research goals.

These design elements will, of course, vary to some
degree according to art form. For works that are liter-
ary in character, the inquiry approach may be less sys-
tematic than that employed by social scientists. The
research process engaged in by playwrights, poets, and
novelists, although often extensive and thorough,
might not exhibit the highly structured protocols and
procedures found in social scientists’ methodological
toolkit. Most social scientists will, after all, perform in
accordance with Rorty’s first inquiry aim, a quest for
certainty, whereas most arts-based researchers will
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honor the process through which interrogative art is
created. Similarly, the findings of social science will,
on the one hand, quite rightly be revealed within a text
that honors the orthodoxies of a scientific report. On
the other hand, arts-based researchers will configure
their “data” into an aesthetic form that is designed to
promote the kind of re-visioning that was described
previously. For example, an arts-based manuscript
designed to promote an understanding of the world of
an adolescent with Asperger’s syndrome may take the
form of a novella, a documentary film, or a cluster of
poems that enables the reader/viewer to reexperience
the world from a previously unavailable vantage point.

The shape and format of this sort of research text
will be the result of a reorganization of aesthetic
content (“data”) into a form that will entice the
reader into a textual engagement where mundane
aspects of everyday life are highlighted. Trans-
ported into, and repositioned within, an “aesthetic
remove,” and thus temporarily bracketed off from
the “real world,” the reader can be enticed into
reconsidering the meanings underlying the human
phenomena being investigated, for the phenomena
may now appear strange and unfamiliar and, there-
fore, in need of reconfiguration within the world-
view of the reader. The commonsensical meanings
easily attributed to facets of the social and physical
world may be challenged, and for the reader the
intermediate result may be ambiguity or conflict.
However, the ultimate outcome may be increased
empathic understanding, that is, a deepened appre-
ciation of alternative outlooks and perspectives—
whether those of an emotionally challenged
adolescent, members of unfamiliar cultural and/or
religious groups, or anyone who dwells outside of
what Rorty called the “range of us.”

Qualities of Good Arts-Based Research

Because arts-based research participates in an oft-
neglected purpose of human inquiry, the question of
what constitutes quality within this approach becomes
especially relevant. According to most arts-based
researchers, judging their products as if they were
indeed works of social science represents a profound
category error. They would contend that such assess-
ment malpractice may result in the dismissal of extra-
ordinarily useful research as invalid and even
dangerous. Arts-based research projects that serve the
purpose of raising profound questions regarding the

value of particular social and cultural practices may
be unfairly and irrelevantly critiqued as failing to offer
trustworthy knowledge claims.

Advocates of arts-based research contend that an
arts-based research text should be judged in terms of
the degree to which it possesses the potential for fur-
thering its own inquiry purpose. What, then, are the
criteria for making this sort of judgment about the
worth of arts-based research texts?

In fact, there is no final set of standards that may be
employed to judge the quality of an arts-based work.
Indeed, assessing value within arts-based research
implies judging not a static quality inherent in the text
but rather the degree to which the work possesses a
potential for a certain sort of persuasion of members
of its audience.

Tom Barone identified three criteria (among addi-
tional possibilities) for judging whether an arts-based
text evidences the power to raise significant questions
regarding commonsensical notions lodged within the
prevailing cultural landscape that would otherwise be
left undisturbed. First, the research must have recon-
figured features of the observed world into a virtual
world that is not literally true but plausible, credible,
and possible—one that resonates with the experi-
ences of the percipient or reader. Second, the work
must be compelling. Does the text have the power to
lure the reader into that virtual world so that he or she
desires to inhabit it at least temporarily? If the work
is not attractive in this sense, it is unlikely to achieve
its pragmatic purpose of raising questions in the
minds of its audience. Here, most clearly within liter-
ary forms of arts-based research, various storytelling
devices become important, including (among others)
evocative language, strong narrative drive, textured
characterizations, and satisfactory sequencing of
events. Third, the text must be able to move the
reader beyond the constraints of the particular and
local, that is, to seduce the reader into seeing the
world of the text as analogous to and relevant for sit-
uations that reside outside the world of the text and
within the more proximate everyday world of the
reader/viewer.

The last criterion suggests the importance of a cer-
tain sort of “generalizability,” although not in the con-
stricted traditional sense of that term. Instead, the
good piece of arts-based research must be able to coax
the reader into rethinking the conventionally “real”
world around him or her. This text may even provoke
groups of audience members into conversation about
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the various possible “meanings” of the text and its
implications for their perhaps deficient world-at-hand.
Profound interrogation of that real world by its audi-
ence is indeed viewed by many arts-based researchers
as the sign of a successful work of their brand of
social research.

Tom Barone

See also Aesthetics; Arts-Informed Research; Dramaturgy;
Empathy; Metaphor; Researcher as Artist
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ARTS-INFORMED RESEARCH

Arts-informed research is an approach to qualitative
research in the social sciences that is situated in sound
understandings of qualitative research approaches.
Although the focus of the work is not necessarily
about the arts, it is grounded in the arts in several
ways. First, the researcher is inspired by an art form,
an artist, or a body of artistic work to create innova-
tive research processes. Second, these research
processes draw from artistic processes characteristic
of how an artist works, whether in the fine arts or
applied arts broadly conceived. Third, representation
of the research (the telling of the research story) relies
heavily on art forms characteristic of the arts’ preced-
ing defining qualities. Arts-informed researchers are

explicitly interested in presenting their work to
diverse audiences through means that rely on the arts.
This entry describes the goals of arts-informed
research and the elements that define it. Then, through
an examination of the ways in which arts inform the
research process and the research representation, the
entry identifies the characteristics of good arts-
informed research.

Goals of Arts-Informed Research

Arts-informed research is a mode and form of qualita-
tive research in the social sciences that is influenced
by, but not based in, the arts broadly conceived. The
central purposes of arts-informed research are to
enhance understanding of the human condition
through alternative (to conventional) processes and
representational forms of inquiry and to reach multi-
ple audiences by making scholarship more accessible.
The methodology infuses the languages, processes,
and forms of literary, visual, and performing arts with
the expansive possibilities of scholarly inquiry for
purposes of advancing knowledge. Arts-informed
research is grounded in creative expressions of quali-
tative research traditions that are informed by the arts
broadly defined. Researchers working in this way can
greatly extend and enhance those traditions by placing
attention on the development of research processes
and representations that are inspired and informed by
being situated in one or more of the arts.

Arts-based research and arts-informed research
are similar in many ways, including the goal of
researching in ways that more fully acknowledge the
richness and complexity of human experience. The
term arts-based educational research is more widely
used to describe qualitative research that involves or
includes the arts in some capacity to advance knowl-
edge and communicate research understandings.
Arts-informed research attends more specifically to
the relationship between form and purpose—how
an art form can inform both the research process
and representation for purposes of making research/
knowledge more accessible to diverse audiences,
including but beyond the academy. Gary Knowles
and Ardra Cole developed this arts-related approach
during the mid- to late 1990s for the purposes of
enhancing and broadening the communicative possi-
bilities of qualitative researching involving the arts
through the process of inquiry as well as the repre-
sentation of research accounts.
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Arts-informed research is a way of redefining
research form and representation and creating new
understandings of process, spirit, purpose, subjectivi-
ties, emotion, responsiveness, and the ethical dimen-
sions of inquiry. This redefinition reflects an explicit
challenge to logical positivism and technical rational-
ity as the only acceptable guides to explaining human
behavior and understanding. Bringing together the
systematic and rigorous qualities of conventional qual-
itative methodologies with the artistic, disciplined, and
imaginative qualities of the arts acknowledges the
power of art forms to reach diverse audiences and the
importance of diverse languages for gaining insights
into the complexities of the human condition. The
dominant paradigm of positivism historically has gov-
erned the way in which research is defined, con-
ducted, and communicated and has consciously and
unconsciously defined what society accepts as knowl-
edge; however, it is not a paradigm that reflects how
individuals in society actually experience and process
the world. Life is lived and knowledge is made
through kitchen table conversations and yarning at the
wharf or transit station or coffee shop or tavern, in the
imaginative spaces created between the lines of a
good book or by an encounter with an evocative pho-
tograph, or in an embodied response to a musical
composition or an interpretive dance. These moments
of meaning-making, however, are not typically
thought of as knowledge. Knowledge, as society has
learned to define it, dwells beyond the realm of the
everyday. It is discovered by intellectuals—researchers
and theorists—and held by them until its implications
are determined and passed on for consumption.
Knowledge is propositional and generalizable, and
research is the process by which it is generated.
According to this paradigmatic view, knowledge
remains the purview of the academy, where it can be
carefully defined and controlled.

Arts-informed research, with one of its main goals
of accessibility (and breadth of audience), is an
attempt to acknowledge individuals in societies as
knowledge makers engaged in the act of knowledge
advancement. Tied to moral purpose, it is also an
explicit attempt to make a difference through research,
not only in the lives of ordinary citizens but also in the
thinking and decisions of policymakers, politicians,
legislators, and other key decision makers.

Arts-informed research is part of a broader com-
mitment to shift the dominant paradigmatic view that
keeps the academy and community separated, that is,

to acknowledge the multiple dimensions that consti-
tute and form the human condition—physical, emo-
tional, spiritual, social, and cultural—and the myriad
ways of engaging in the world—oral, literal, visual,
and embodied. In other words, such research aims to
connect the work of the academy with the life and
lives of communities through research that is accessi-
ble, evocative, embodied, empathic, and provocative.

Defining Elements

e How can the arts (broadly conceived) inform the
research process?

e How can the arts inform the representational form of
research?

As a framework for inquiry, arts-informed research is
sufficiently fluid and flexible to serve either as
a methodological enhancement to other research
approaches or as a stand-alone qualitative methodol-
ogy. For example, as a methodological enhancement,
one might conduct an arts-informed life history study,
an arts-informed phenomenological inquiry, an arts-
informed narrative inquiry, or an arts-informed ethnog-
raphy. As a stand-alone methodology, situated within a
qualitative framework, arts-informed research perspec-
tives enhance the possibilities of information gathering
and representation.

Broadly grounded in assumptions that define a
qualitative paradigm, arts-informed research has
several defining elements. First and foremost, arts-
informed research involves a commitment to a partic-
ular art form (or forms in the case of mixed media or
multimedia) that is reflected in elements of the cre-
ative research process and in the representation of the
research “text.”” The selected art form(s) serves to
frame and define the inquiry process and text.

The methodological integrity of the research, a sec-
ond defining element, is determined in large part by
the relationship between the form and substance of the
research text and the inquiry process reflected in the
text. In other words, the rationale for the use of pho-
tography, for example, as the defining art form guid-
ing the inquiry or representation must be readily
apparent by how and how well it works to illuminate
and achieve the research purposes.

Following the emergent nature of qualitative
research in general, the creative inquiry process of
arts-informed research is defined by an openness to
the expansive possibilities of the human imagination.
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Rather than adhering to a set of rigid guidelines for
gathering and working with research material, a
researcher using arts-informed methodology follows a
more natural process of engagement relying on com-
monsense decision making, intuition, and a general
responsiveness to the natural flow of events and expe-
riences. Serendipity plays a key role in the inquiry
process, much as it does in life. Moreover, we infer
that researchers can learn from artists about matters of
process. That is, the processes of art making inform
the inquiry in ways that are congruent with the artistic
sensitivities and technical (artistic) strengths of the
researcher in concert with the overall spirit and purpose
of the inquiry.

Also, as in most qualitative research, the subjective
and reflexive presence of the researcher is evident in the
research text in varying ways depending on the focus
and purpose of the inquiry. In arts-informed research,
however, the researcher’s artistry is also predominant.
By artistry, we include conceptual artistry and creative
and aesthetic sensibilities, not just technical skills or an
externally sanctioned title of “artist.” Extending the idea
from qualitative inquiry of “researcher as instrument,”
in arts-informed research the “instrument” of research
is also the researcher-as-artist.

Although we operate on the assumption that all
research is inherently autobiographical—a reflection of
who we are—arts-informed research is not exclusively
about the researcher. In other words, although the focus
of an arts-informed inquiry may be the researcher her-
self or himself, this is not necessarily so. Arts-informed
research differs, for example, from autoethnography and
autobiography, both of which focus on the researcher as
the subject of inquiry. Arts-informed research has strong
reflexive elements that evidence the presence and signa-
ture of the researcher, but the researcher is not necessar-
ily the focus or subject of study.

A sixth defining element of arts-informed research
relates to audience. Consistent with one of the overar-
ching purposes of arts-informed research, there must
be an explicit intention for the research to reach com-
munities and audiences, including but beyond the
academy. The choice and articulation of form will
reflect this intention.

Related to research relevance and accessibility to
audience is the centrality of audience engagement.
The use of the arts in research is not for art’s sake. It
is explicitly tied to moral purposes of social responsi-
bility and epistemological equity. Thus, the research
text is intended to involve the reader/audience in an

active process of meaning-making that is likely to
have transformative potential. Relying on the power
of art to both inform and engage, the research text is
explicitly intended to evoke and provoke emotion,
thought, and action.

Qualities of Good
Arts-Informed Research

Arts-informed research, in process and representa-
tional form, is neither prescriptive nor codified. It is
the creative meshing of scholarly and artistic endeav-
ors. Nevertheless, like all research, studies following
arts-informed research methodology must be sub-
jected to scrutiny to assess, and perhaps help to
explain, their worth or value as research. A broad
assessment is guided by the following two general
questions: How do the arts inform the research
process? How do the arts inform the research repre-
sentation? More specifically, a study imbued with the
qualities that follow is one that is likely to both exem-
plify and contribute to the broad agenda of arts-
informed research, that of enhancing understanding of
the human condition through alternative (to conven-
tional) processes and representational forms of
inquiry and of reaching multiple audiences by making
scholarship more accessible.

Intentionality. All research has one or more purposes,
but not all research is driven by a moral commitment.
Consistent with the broad agenda of social science
research to improve the human condition, arts-
informed research has both a clear intellectual pur-
pose and moral purpose. Ultimately, the research
must stand for something. Arts-informed research
representations, then, are not intended as titillations
but rather are intended as opportunities for transfor-
mation, revelation, or some other intellectual and
moral shift. They must be more than good stories,
images, or performances.

Researcher Presence. A researcher’s presence is evi-
dent in a number of ways throughout an arts-informed
research text (in whatever form it is presented and,
by implication, throughout the entire researching
process). The researcher is present through an explicit
reflexive self-accounting, her or his presence is also
implied and felt, and, the research text (the representa-
tional form) clearly bears the signature or fingerprint
of researcher-as-artist.



Arts-Informed Research 35

Aesthetic Quality. The central purpose of arts-
informed research is knowledge advancement through
research, not the production of fine art works. Art is a
medium through which research purposes are
achieved. The quality of the artistic elements of an
arts-informed research project is defined by how well
the artistic process and form serve research goals.
Attention to the aesthetics of a particular genre are,
therefore, important; aesthetics of form is integrally
tied to communication.

Methodological Commitment. Arts-informed research
evidences attention to the defining elements and form
of arts-informed research. As such, the work reflects a
methodological commitment through evidence of a
principled process, procedural harmony, and attention
to aesthetic quality.

Holistic Quality. From purpose to method to interpre-
tation and representation, arts-informed research is a
holistic process and rendering that runs counter to
more conventional research endeavors that tend to be
more linear, sequential, compartmentalized, and dis-
tanced from researchers and participants. A rigorous
arts-informed text is imbued with an internal consis-
tency and coherence that represents a strong and
seamless relationship between purpose and method
(process and form). The research text also evidences a
high level of authenticity that speaks to the truthful-
ness and sincerity of the research relationship, process
of inquiry, interpretation, and representational form.

Communicability. Foremost in arts-informed work
are issues related to audience and the transformative
potential of the work. Research that maximizes its
communicative potential addresses concerns about the
accessibility of the research account, usually through
the form and language in which it is written, per-
formed, or otherwise presented. Accessibility is
related to the potential for audience engagement and
response. Such representations of research have the
express purpose of connecting, in a holistic way, with
the hearts, souls, and minds of the audience. They are
intended to have an evocative quality and a high level
of resonance for diverse audiences.

Knowledge Advancement. Research is about advanc-
ing knowledge however “knowledge” is defined. The
knowledge advanced in arts-informed research is gen-
erative rather than propositional and is based on

assumptions that reflect the multidimensional, com-
plex, dynamic, intersubjective, and contextual nature
of human experience. In so doing, knowledge claims
must be made with sufficient ambiguity and humility
to allow multiple interpretations and reader response.

Contributions. Tied to the intellectual and moral pur-
poses of arts-informed research are its theoretical and
practical contributions. Sound and rigorous arts-
informed work has both theoretical potential and
transformative potential. The former acknowledges
the centrality of the “so what?” question and the
power of the inquiry work to provide insights into the
human condition, whereas the latter urges researchers
to imagine new possibilities for those whom the work
is about and for. Researchers are not passive agents of
the state, the university, or any other agency of soci-
ety. Researchers’ responsibilities are toward fellow
humans, neighbors, and community members.

J. Gary Knowles and Ardra L. Cole

See also A/r/tography; Arts-Based Research; Researcher
as Artist
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ASSOCIATION FOR
QuALITATIVE ReseaRcH (AQR)

Qualitative research often provides an unparalleled
understanding of the motivations behind human
behavior, desires, and needs. In the United Kingdom,
the principal authority on the qualitative research
industry is the Association for Qualitative Research
(AQR). Founded in 1981, AQR is a nonprofit organi-
zation. Its core objective is to serve the interests of
members through the following:

¢ Developing understanding of the commercial value of
qualitative research within the qualitative research
community and among market research buyers, mar-
keters, the broader business community, and the media

e Promoting the highest professional industry stan-
dards within the qualitative research community and
among market research buyers, marketers, the
broader business community, and the media

e Providing inspiring, valuable training courses to
independents and client- and agency-based qualita-
tive researchers

e Creating forums that facilitate debate and advance
qualitative research methodology, analysis, and
consultancy

e Promoting qualitative research as a career

¢ Providing networking opportunities and social events
for members

AQR produces two publications: In Brief, which
comes out every 2 months, and In Depth, which
appears twice a year. In Brief has a news focus,
whereas In Depth looks at a topic in detail as its name
suggests.

Excellence and effectiveness in qualitative
research are encouraged through the Prosper Riley-
Smith award, which is announced annually. Riley-
Smith was a prominent member of AQR until his
untimely death, and the award in his memory is
judged by a panel of senior industry luminaries. It is
a highly coveted award.

As a way of encouraging new graduates to take an
interest in qualitative research, AQR undertakes a pro-
gram of visits to universities every year to talk about
a career in qualitative research. In addition, a bursary
is offered twice a year for a candidate to have a place
on AQR Foundation training courses, which take
place in February and November. The bursaries are
offered to candidates who wish to embark on a career
in qualitative research, and can demonstrate a genuine
interest in and commitment to qualitative research, but
who have not yet managed to secure a permanent
position with a company.

AQR has an international presence and regu-
larly runs conferences jointly with the U.S.-based
Qualitative Research Consultants Association (QRCA).
Recent events have taken place in Dublin, Lisbon, and
Paris.

Fiona Jack

Websites

Association for Qualitative Research: http://www.aqr.org

ATLAS.TI (SOFTWARE)

ATLAS.ti is a qualitative computer software pack-
age that assists researchers in their management of
textual, graphical, audio, and video data. ATLAS.ti
was originally designed for social scientists but is
now being used in diverse disciplines such as psy-
chology, literature, medicine, nursing, linguistics,
stylistics, history, geography, theology, and law.
However, although ATLAS.ti can benefit the quali-
tative researcher in terms of speed, consistency,
rigor, and access to analytic methods not available
by hand, it is not a replacement for methodological
training.

ATLAS.ti offers two levels of interaction for
the qualitative researcher. At the textual level, it
allows basic “code and retrieval” of data, and at the
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conceptual level, it allows more sophisticated analy-
sis of model-building activities such as linking codes
to form semantic networks and algorithms (Figure 1).
Moreover, although ATLAS.ti is intended primarily
for supporting qualitative reasoning processes, it is
sometimes also useful to analyze the data in a quanti-
tative manner using statistical approaches (especially
with large amounts of data). This process is achieved
by the Statistical Package for the Social Sciences
(SPSS) export function in ATLAS.ti that treats
codes as variables and treats data segments (quota-
tions) as “cases.” However, such a function is open to
criticism because it may result in the qualitative
researcher performing types of analysis more suited
to quantitative data.

Another very useful function of ATLAS.ti is its
facilitation of co-authoring, where two or more
researchers or work groups are involved in the same
research project. It allows the transfer and conversion
of research data while keeping the respective sources
of ideas identifiable at all times.

ATLAS.ti’s main strategic modes of operation
are termed VISE (visualization, integration,
serendipity, and exploration). It allows all aspects of
the data and analysis on-screen at once and is able
to visually map out relationships between different
parts of the data and theoretical ideas—to form links
between them and jump back and forth—and this
encourages creative processes such as stimulating
ideas and recognizing patterns. However, this loose
structure of ATLAS.ti may be anxiety provoking for
some researchers who may prefer a more structured
approach such as that offered by the NVivo software
program. Nevertheless, the immediacy of ATLAS.ti is
its strength because it is considered easy to under-
stand what it does and how it works, at least at the
basic level of operation. Therefore, for simple qual-
itative projects with limited time available, ATLAS.ti
is suitable because it is considered a relatively easy
package to learn.

Maura Dowling

See also Ethnograph (Software); NVivo (Software)
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AUDIENCE

Throughout the lengthy history of qualitative research
and evaluation, inquiry and writing processes have
been engaged in with one primary audience in mind:
researchers and academics within particular fields
under study. Secondary audiences have occasionally
included the participants/informants who are the
focus of the research and, for research designed with
a cathartic or self-therapeutic end in mind (e.g., some
autoethnography), the researchers themselves. Still
other audiences (at least within program evaluation
research) have included policymakers and administra-
tors overseeing social or training programs in various
fields (e.g., social work, nursing, education) and par-
ticipants involved in those programs.
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Although some qualitative researchers are com-
mitted to making research results available to readers
outside of academia, others (such as program evalua-
tors) have rarely contemplated the possibility of
broadening the accessibility of their work. This reluc-
tance has been criticized as perpetuating the insular
character of some social science texts. Their tendency
to alienate nonacademic audiences is viewed as
ironic by some when the text aims at redressing injus-
tices that plague the lives of members of marginal-
ized social groups. This aim may be betrayed by the
employment of discursive elements that render the
text inaccessible to the very “subjects” whose plight
is being documented.

Arts-based researchers—qualitative inquirers who
swap the premises, principles, and procedures associ-
ated with the social sciences for those of the literary,
visual, plastic, performance, vernacular, or digital
arts—have also largely inquired and composed for a
narrow audience of academic colleagues. Some advo-
cates and practitioners of arts-based research have,
however, attempted to look beyond the academy for
an audience of members of lay publics. The produc-
tion of inquiry texts with the potential for influencing
both lay audiences and academics (insofar as the lat-
ter are both scholars and citizens) is sometimes
referred to as “audience blending.” Arts-based works
that have been composed for broader “blended” audi-
ences have included novels, short stories, films, and
staged ethnodramas.

Some arts-based researchers who also emphasize
issues of social justice and equity aspire toward a
mass audience by producing works with the potential
for becoming significant cultural events. These works
thereby move to subvert the prevailing cultural
meta-narratives regarding race, ethnicity, gender, sex-
ual preference, and so on by dissemination through
mass media outlets.

Of course, many obstacles may impede these
efforts toward audience blending. First, the larger cul-
ture industry is not easy to penetrate. A second class
of impediments arises out of the many hallowed tradi-
tions of the academy. Finally, there is the fact that all
cultural texts are limited in their ability to reach read-
ers who do not share the cultural background and
social values of the researchers/artists.

Some arts-based researchers attempt to surmount
these obstacles by identifying with a larger tradition
of activist art. The efforts of many activist artists, who

aim toward personal and social transformation, tend to
be “local” efforts, participatory and community based,
outside of the academy, and bypassing the mass
media. Consider, for example, the applied theater pro-
jects that attempt to intervene directly in the history of
a community. Members of rather circumscribed
“publics at large” are both the participants within this
work and the audiences of this work.

Tom Barone

See also Arts-Based Research; Arts-Informed Research
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AUDIENCE ANALYSIS

Audience analysis stems from mass communication
studies that seek to explain the impact of various
forms of media on social life. In qualitative research,
audience analysis refers to inquiry into how a targeted
group receives and uses content delivered by an iden-
tified sender. Analysis may also focus on groups
whose members were unintended receptors of the
content and who repurpose the information in ways
the sender does not anticipate or condone. Such repur-
posing can alter the relationship between the audience
and the sender. Audience analysis is sometimes
referred to as reception analysis and is also associated
with focus group research.

Contemporary mass communication studies can
trace the theoretical origins of audience analysis to
Walter Benjamin’s early 20th-century criticism of cin-
ema, particularly the reproducibility, worldwide
accessibility, and devaluation of an authentic original
in the then newly emergent art form of film. Benjamin
was one of the first theorists to consider the shifting
role of the audience from a passive appreciator of a
fixed knowable meaning in a work of art to a dynamic
interactant in which individuals and groups created
their own meanings and responses.
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On a practical nontheoretical level, audience analy-
sis evolved from focus group research that emerged
during World War II. The first focus group studies
pertained to military research. During the postwar era,
these skills were applied to commercial marketing as
an audience was associated with potential consumers
of a given product. Data analysis from these studies
was exclusively quantitative.

Qualitative audience analysis became widespread
during the 1980s. The change in methodology also
reflected a growing critical stance toward mass com-
munication. Qualitative researchers were not con-
cerned with honing a sender’s content for acceptance
by the largest number of audience members. Instead,
they investigated processes for the reception and
mediation of information that both duplicated and
reconstructed social structures. Through this evolu-
tion, the field moved away from empirical survey and
focus group research to examination of forms of
power. In some cases, power sought and achieved
social replication. In other cases, research suggested
direct or passive resistance to existing social para-
digms. For example, in Common Culture, Paul Willis
studied the lives of counterculture British youth who
had repurposed popular culture to form individual
identities that openly challenged social norms.

Mass communication delivers content through a
variety of ways. An audience receives and mediates
content in a variety of ways as well. For example,
audience analysis studies have examined how
European and non-Western audiences repurpose U.S.
television soap operas. In such research, an audience
is not a blank slate; recipients process and reappropri-
ate content into new meanings.

In studies of the repurposing of mass communica-
tion, the use of symbols and signs does not tend to be
highly dynamic. The variance within usage is usually
rather narrow. Such predictable outcomes from repur-
posing suggest a limited capacity for audiences to cre-
ate new meanings in response to expanding forms of
media. Thus, rather than focusing on construction of
meaning, it may be more fruitful to analyze patterns
and rhythms of conventional practice.

In this view, information reception is a deeply cul-
tural dynamic process that interprets, reinterprets, and
recontextualizes. Socioeconomic factors can define
culture—and thereby audiences—as can codes of
discourse or physical media that individuals select to
receive information. In all cases, audience analysis

research focuses on interpretive communities and
anticipates multilayered interpretations between
sender and receptor that both synchronistically dupli-
cate and asynchronistically reconstruct meaning.

Qualitative research incorporating principles of
audience analysis and the examination of multiple
levels of conflicting forms of meaning is not limited
to mass communication studies. For example, in
Doing School, Denise Clark Pope examined how an
audience (high school students) mediates sent infor-
mation (instruction in the classroom conveyed
through textbooks and lectures). She showed how tal-
ented students successfully respond to various forms
of institutional assessment by duplicating the cultur-
ally normed information and, at the same time,
actively resist and reconstruct this information in
ways that are antithetical to the professed educational
objectives of school.

Critical research into how an audience repurposes
information ultimately challenges the very concept of
audience. If contemporary audiences are constantly
sifting and rebuilding information, the concept of a
passive receptive audience is antiquated. Denis
McQuail referred to this postmodern view of recep-
tion as the end of the audience.

Therefore, continuing to dichotomize the relation-
ship of sender and receptor is problematic. Once
again, this theory influences qualitative research
beyond mass communication studies, as demonstrated
by Patti Lather’s Troubling the Angels, where she strug-
gled against the dichotomies of researcher/participant
and receptor/sender. Lather asked to what purpose her
research participants (audience) will productively use
her research to construct meaning within their own
lives. In turn, if her participants’ active construction
of meaning is critical to her inquiry, who is “doing”
the research? Lather questioned whether her own
role in this process is productive or parasitical. In
such qualitative research, the audience is a dynam-
ically shifting critical presence. This raises questions
of authority and control between researcher and
audience.

Audience analysis is also a question of who will
read a text. In 2002, a report by the U.S. National
Research Council titled Scientific Research in
Education contended that the vast majority of qualita-
tive research methods were unscientific and, thereby,
ineligible for federal funding. In this case, audience
analysis would be a helpful tool to critically analyze
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the assumptions of the council; for whom is research
intended, and how were these research audiences
expected to use research?

Tom Barone suggested that qualitative research in
general, and arts-based research in particular, has
more applicability to broad audiences than does
impenetrable quantitative research. Barone argued
that a virtue of excellent qualitative research is acces-
sibility by a broad audience. Much like Benjamin’s
critique of cinema, Barone argued that qualitative
arts-based research has the capacity to resonate in the
public imagination and, thus, effect serious social and
policy change in a way that “scientific” research may
never achieve. Instead of viewing the audience as a
blank slate that receives and inscribes the researcher’s
meaning (as conceived in the National Research
Council report), Barone envisioned an audience that is
an active participant in authoring meaning along with
the researcher.

Richard Siegesmund
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AUDIORECORDING

Audiorecording involves using either analog or digital
recording equipment to capture conversations, inter-
actions, and interviews. The most obvious value of
audiorecording is that it offers an accurate summary
of what was said, and this is especially important for
in-depth interviews and focus groups.

Audiorecording in Data Collection

The data captured by audiorecording lie somewhere
between the lower level of detail provided by field-
notes or simple recall and the higher level of detail
provided by videorecording. In addition to the greater

accuracy in comparison with a lack of any recording,
audiorecording also provides additional detail by
capturing elements of tonality and emphasis. Going
beyond audiorecording, videorecording provides
even more detail, especially in terms of nonverbal
communication.

A common question in qualitative interviewing is
whether to use any form of recording at all. The issue
here is essentially a trade-off between the advantages
of audiorecording and videorecording as tools in data
collection and analysis and their potential intrusion in
ways that will significantly alter the conversation.
Inevitably, the presence of a recording device will
have some effect on both the participant and the
researcher; thus, the key issue is the degree to which
recording will alter the otherwise “naturalistic obser-
vation” in a manner that has a substantial effect on
either the concept or quality of the data. Qualitative
researchers frequently favor audiorecording in this
trade-off due to its combination of providing a rela-
tively high level of detail while creating only a mini-
mal intrusion in the interview setting.

The most common way in which audiorecording
affects data collection is by inhibiting the research
participants from saying things they might reveal
if they were not being recorded. For example,
audiorecording during interviews with graduate
students on the general topic of satisfaction with
their program is not likely to have a notable effect
on their responses. Alternatively, recording inter-
views with the same students regarding their satis-
faction with the teaching in their graduate program
may create concerns that faculty members will learn
what specific participants said about them, leading
the students to carefully monitor what they do and
do not say.

In considering the potentially intrusive effects of
how data are captured in qualitative interviewing, it
should also be noted that note taking can have its own
set of effects. In particular, note taking will almost
always reduce eye contact with research participants.
In addition, participants may become sensitive to
when the researcher takes notes or not—especially
when long portions of their conversation do not gen-
erate any notes. In contrast, most participants quickly
adjust to the presence of audiorecording equipment,
leading to the claim that audiorecording can be less
intrusive than note taking in terms of its effects on
interviewing dynamics.
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On a more technical note, the choice of equip-
ment can be an important element of audiorecording.
In this regard, the limiting factor is most likely to be
the microphone because most audiorecorders (espe-
cially digital recorders) are capable of producing
high-quality recordings in the range matching the
human voice. This is especially important for focus
groups because recording devices seldom come with
the kind of “omnidirectional” microphone that is
best suited to recording groups. How well the built-
in microphone in a recording device will work for
one-on-one interviews can be determined only by
testing the equipment in an appropriate range of set-
tings. That kind of testing is necessary in any event
so that the researcher can familiarize himself or her-
self with the equipment prior to using it. Even when
the researcher is quite familiar with the recording
equipment, on-site “live testing” of the microphone
and recorder prior to the interview is still essential
because a blank tape at the end of an interview rep-
resents a severe loss of data.

Audiorecording and Data Analysis

The basic point of audiorecording is to capture
material for data analysis and reporting. Although
this process typically involves transcription of the
audiorecording, this is not always necessary—
especially when there is no requirement for detailed
analysis such as projects that involve either small
amounts of data or simple applied goals. Currently,
dictation software is not capable of handling record-
ings that involve more than one person (especially in
lively conversations), so researchers face a choice
between the relatively lengthy process of doing their
own transcribing or the relatively expensive alterna-
tive of hiring professional transcription typists. When
hiring someone else to do the transcribing, it is pru-
dent to listen to each tape while reviewing the tran-
script, not only to check for accuracy but also to add
notes about tone of voice, emphasis, pauses, laughter,
and so on.

After the analysis is done, transcribed audiorecord-
ings are especially valuable as a source for direct
quotes to use in presentations of the results. This illus-
trative material is often an important resource that
connects the audience with the original participants.
In addition, audiorecordings help to maintain the audit
trail, spanning from the steps from data collection,

through analysis, and up to the presentation of the
conclusions the researcher draws from the original
material.

Finally, it is essential to address the ethical issues
raised by audiorecordings that are especially important
in research on sensitive topics or any other situation
where recordings pose a threat to participants’ confi-
dentiality. Ethics review boards often require that
recordings should not be used without the informed
consent of the participants. If conversations will be
recorded, this should be clearly mentioned in all con-
tacts with potential research participants and the
recorded material should be stored in a secure place in
accordance with requirements from the ethics review
board. Regardless of formal statements of informed
consent, researchers should feel an ethical obligation
to cease recording any material that clearly makes the
participant uncomfortable. In that situation, the researcher
and participant can negotiate whether the conversation
can continue—possibly with note taking—as well as
whether recording can be resumed at a later point.
Even if this means a loss in data quality, that concern
must be secondary to the protection of the research
participants.

David L. Morgan and Heather Guevara
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AUDITING

The term auditing refers to a systematic review of
processes involved in decisions or actions. Typically,
this is done to ensure conformation with accepted
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standards or to validate the accuracy of results. In
qualitative research, auditing serves a comparable
purpose and can be a valuable means of demonstrat-
ing the rigor of an investigation. Such a review offers
a strong defense against criticisms that are sometimes
posed in regard to qualitative research such as ques-
tions regarding the researcher’s neutrality. Auditing of
the study, therefore, is a useful means of supporting
the credibility and trustworthiness of findings and
interpretations in qualitative research.

There continues to be debate over the most appro-
priate ways in which to demonstrate credibility or
rigor in a qualitative study. Auditing is not an essential
part of the process of qualitative research. It can, how-
ever, be a useful mechanism to address quality aspects
of a study. Many variations of auditing are available
for qualitative researchers to apply in their projects. It
is important that plans for an audit be addressed early
in the design of a project so that the process can be
incorporated in the manner that is most appropriate to
each study. This entry describes the ways in which
auditing can be conducted in qualitative research,
including both internal and external audits and the
timing of the auditing process. It also reviews the
materials needed for an audit trail.

Methods of Auditing
in Qualitative Research

Auditing of a qualitative study involves oversight
and, at a minimum, review of the conduct of the study
and the conclusions developed by investigators.
There are numerous ways in which an audit can be
carried out in a qualitative study. Variations include
who serves as auditor, when the auditing process is
initiated, how often auditing occurs, and the extent of
the actual audit.

Internal Auditing

Auditing can be conducted on an internal basis in
which members of the research team provide a system
of checks and balances for each other. This process
can promote consistency in the research process and
can serve to identify, and subsequently decrease, the
bias of any particular team members involved in the
research. An internal audit can involve an exchange of
documentation for review by other members of the
team who can examine decisions and analytic

processes associated with the research. An internal
audit may be very useful in multisite studies where it
is important to ensure consistency in the research
process across the various settings. These activities
enhance the research but might not provide sufficient
evidence of rigor as is typically sought through a more
formal or external audit.

External Auditing

Auditing conducted on an external basis involves
formal and systematic review carried out by people
with no vested interest or involvement in the conduct
of the research. An external auditor typically is a
researcher who is knowledgeable in the processes of
qualitative research and who may or may not have
expertise in the subject matter involved in the
research. In the typical qualitative study, auditing can
be accomplished quite easily by enlisting the assis-
tance of an experienced yet objective colleague, with
the investigator presenting and defending decision
making to that individual. The colleague also can
review raw data, notes, logs, journals, and other mate-
rials associated with the study. This process is referred
to as peer debriefing, although it accomplishes the
same goal as an audit.

Timing of an Audit

The actual process of auditing can be initiated at any
point in a study. Formative and ongoing auditing
occurs while the study is conducted. Auditing also
may be carried out on a summative basis at or near
the conclusion of the study. Engaging auditors early
in the process enables them to provide valuable mon-
itoring throughout various phases of the research.
The auditors may even be involved at the initial
conceptual stages of the research, providing over-
sight and reflexive commentary as initial decisions
are made regarding the design of the study. Such
involvement, however, increases the risk that the
auditors might become less neutral themselves due
to their engagement with the project and the
researcher or research team. Including auditors later
in the process may allow greater neutrality on the
part of the auditors. Later involvement, however, cre-
ates a greater burden on the researcher to familiarize
the auditors with the study and its processes because
the auditors will not be aware of the various nuances
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and twists that have occurred consistent with the
emergent design typical of qualitative research. In
the initial contracting with auditors, the researcher
should be very clear and detailed about the desired
level of involvement and the expectations placed on
the auditors.

Elements Needed for an Audit

Auditing cannot be accomplished unless there is an
appropriate array of materials available for review.
The collection of documentation compiled for this
purpose during a qualitative study is referred to as an
audit trail. Edward Halpern identified the following
categories of documentation needed to constitute an
audit trail: raw data, data reduction and analysis prod-
ucts, data reconstruction and synthesis products,
notes regarding the processes of the study documen-
tation of the intents and prejudgments or inclinations
of the researcher, and information about any instru-
ments used in the study. An organized system of note
keeping is essential for this process. For ease of
maintaining the audit trail, materials can be grouped
into, at a minimum, raw data and fieldnotes providing
details of actual encounters with participants;
methodological notes regarding data collection
processes, interview guides, other instrumentation,
and changes in an emergent design; and analytic
memos or notes to capture ideas generated during the
process of data analysis.

Beth L. Rodgers
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AuDIT TRAIL

An audit trail in qualitative research consists of a thor-
ough collection of documentation regarding all
aspects of the research. Qualitative inquiry typically
involves a design that constantly changes or emerges
through the iterative processes of data collection and
analysis and requires that the researcher make fre-
quent decisions that can alter the course of the study.
As a result, records of study processes can be vital in
later providing justification of these actions. The audit
trail provides a mechanism for retroactive assessment
of the conduct of the inquiry and a means to address
issues related to the rigor of the research as well as the
trustworthiness of the results.

Typical documentation that constitutes this trail of
evidence includes notes about data collection experi-
ences, documentation of changes in design, the
researcher’s experience in the conduct of the study,
and memos generated during data analysis. Fieldnotes
are composed of the researcher’s observations of a
setting during a data collection encounter, including
notes about the context of a data collection episode.
Methodological notes contain critical information
regarding alterations in design or data collection
strategies. The audit trail enables the researcher to
reconstruct the steps of the study and later provide
justification for any changes that took place. Both the
strategy and the rationale for the change are needed to
provide evidence of the purpose and appropriateness
of any modifications.

A reflexive journal provides a means to keep track
of the researcher’s thought processes during the study.
Because the work of data analysis in qualitative
research relies heavily on the cognitive processes of
the researcher, the ability to document these processes
and capture the researcher’s own insights, interpreta-
tions, and reactions can be beneficial to the analysis
process. In practice, there is considerable overlap
among all of these aspects to be documented such that
the separation of notes into unique bodies of evidence
may be detrimental to the process of comprehensive
record keeping. Fieldnotes may stand alone as a source
of data, whereas the other components generally are
closely integrated. Computer software designed for
qualitative data analysis can be helpful in the con-
struction of an audit trail through the ability to save
copies or printouts of various stages of the analysis
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process as well as to record notes within the software
while working with data.

The importance of an audit trail may be debatable
for some forms of qualitative inquiry. Projects
involving a team of researchers or large-scale pro-
gram evaluation may find the audit trail technique
particularly beneficial in demonstrating accounta-
bility throughout the research process. However,
researchers using highly interpretive processes, such
as hermeneutic inquiry, may find that documentation
of the cognitive processes of analysis is especially
challenging.

Beth L. Rodgers
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AUTHENTICITY

An important issue for qualitative research is that of
authenticity. In establishing authenticity, researchers
seek reassurance that both the conduct and evaluation
of research are genuine and credible not only in terms
of participants’ lived experiences but also with respect
to the wider political and social implications of
research. Authenticity involves shifting away from
concerns about the reliability and validity of research
to concerns about research that is worthwhile and
thinking about its impact on members of the culture or
community being researched. Authenticity, then, is
seen as an important component of establishing trust-
worthiness in qualitative research so that it may be of
some benefit to society.

There are five key criteria for strengthening claims
for authenticity as identified by Egon Guba and
Yvonna Lincoln. These are linked to the wider context

of research. The first of these is fairness. Qualitative
researchers need to ensure that participants have equal
access to the research inquiry to avoid bias, for exam-
ple, by developing research relationships that go
beyond stereotypical roles of question asking and
question answering from the outset of the research.
Adopting this approach means that participants
become responsible for the cultural reproduction of
the research inquiry in which they have a part and so
have a stronger investment in ensuring that the out-
comes of the inquiry are authentic. This avoids mar-
ginalization during the inquiry process and ensures
that all participants’ voices—their views, concerns,
and perspectives—are represented throughout the
research process as well as in any texts, where their
stories should be treated fairly.

The second and third criteria are ontological and
educative authenticity. Research should help indi-
vidual participants to develop greater understand-
ings of the social context being studied. This is
ontological authenticity—the extent to which par-
ticipants have a raised level of awareness. Research
should also demonstrate that individuals appreciate
the viewpoints of people other than themselves
through cultural, social, and organizational engage-
ment. This is educative authenticity and requires
responsibility on the part of researchers to help
participants expand their perspectives so that they
not only have a better understanding of themselves
but also appreciate the perspectives of other stake-
holder groups.

The final two criteria are catalytic and tactical
authenticity. Catalytic authenticity refers to the extent
to which the research has stimulated some form of
action on the part of the research participants, whereas
tactical authenticity refers to the degree to which par-
ticipants (and stakeholders) are empowered to act—to
engage in action not only as individuals but also as
members of their community—with a view to posi-
tively changing their circumstances. Both of these
processes need to be supported by researchers. This
can be achieved through research practice, such as
action research or cooperative inquiry, that creates the
capacity to enable participants to have an expanded
awareness not only of themselves but also of their
social milieu as a consequence of taking part in the
research.

Nalita James

See also Credibility; Trust; Trustworthiness
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AUTHORITY

Authority within qualitative research refers to the
claims that actors within the research process, notably
the researcher, make so as to speak/write in the way
they do about the social process or phenomenon being
studied.

The ways in which these claims are made, and
whether they are explicit or implicit, vary according to
the tradition within which the researcher is working.
For example, in positivist research, the voice of the
research tends to be dominant in identifying the
research agenda, determining the research process,
and carrying out analysis. However, in qualitative
research, the privileged position of the researcher is
more often open to challenge and debate. For exam-
ple, within an ethnography (and particularly with a
critical ethnography), the authority of the researcher
to interpret and make claims about the group or cul-
ture she or he is researching is unlikely to be accepted
automatically. In such an example, the researcher will
need to be explicit about the basis on which she or he
makes such claims (if she or he is intending to do
this). The researcher is likely to engage in reflexive
practices, such as the keeping of a research journal,
that actively enables the researcher to explore her or
his own role within the process—previously unac-
knowledged agendas, preferences, and values.

In postmodern and poststructural research, the uni-
tary voice of the researcher is usually disrupted and
fragmented, providing a range of possible interpreta-
tions. Examples include the retelling of ostensibly the
same research process from the perspectives of differ-
ent stakeholders or even the researcher herself or him-
self in the guise of different identities. Another
strategy that can be employed to involve the readers
more actively in engaging and questioning the written

material being presented is to include alternative lines
of argument, or footnotes, that challenge the main
thrust of the text. Still other strategies deployed by
postmodern researchers are to create partial, confused,
and incomplete texts and to include different modes
of representation, such as visual (e.g., photographs),
auditory (e.g., audiorecordings), and combinations
(e.g., a weblog by an imaginary or actual participant),
that can facilitate different ways of viewing the
research endeavor. Thus, the authority of the researcher
is challenged, and the readers are encouraged to
actively participate in constructing meanings and
reflect on what they additionally bring to the research
as research “consumers.”

Some research approaches, such as participatory
action research, deliberately seek to enfranchise and
give voice to research participants, arguing that the
research process often objectifies participants as pas-
sive subjects. This is achieved by inviting those being
researched to become co-researchers to share in the
process of making meaning.

Claire Ballinger
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AUTOBIOGRAPHY

Autobiography is among the most important and valu-
able vehicles for exploring the human realm in all of
its depth, complexity, and richness. Although there are
numerous ways to define and conceptualize autobiog-
raphy, for current purposes it may be considered the
specific kind of text that results from the first-person
interpretive reconstruction of either a life in its
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entirety or a significant portion of it, with the aim not
merely of recounting “what happened when” but also
of understanding, from the vantage point of the cur-
rent time, the meaning and movement of the past.
Located whenever and wherever such interpretive
reconstruction occurs—whether in the context of
questionnaires, interviews, or those larger literary
texts that may be created when an individual takes
the time to explore his or her life in its full measure
via writing—autobiography is perhaps the primary
inroad to the elusive phenomenon of the self, at least
as it has emerged in the context of Western history and
culture. It is for this reason that during the early part
of the 20th century the German philosopher Wilhelm
Dilthey, among others, underscored the profound
importance of autobiography for the Geisteswis-
senschaften (the human sciences); insofar as the
human sciences were to be founded on methods and
modes of inquiry suitable for exploring the distinc-
tively human realm, autobiographical understanding
would play a leading role in the project.

Autobiography came to play a prominent role in
psychoanalysis—in the “personology” of figures such
as Gordon Allport and Henry Murray, in certain strands
of anthropological and sociological research (including
“autoethnography” in which the researcher’s own auto-
biography serves as the focus of interest), and (most
recently) in “narrative inquiry,” a portion of which
considers life stories, in their myriad forms, uniquely
suited to exploring issues ranging from selfthood and
identity to the process of development throughout the
life course to the social/cultural ‘“construction” of
human lives. With respect to the qualitative research
enterprise, autobiography’s virtues are many.
Foremost among them are what might be termed its
ontological wholeness, temporal wholeness, encul-
turedness, hermeneutic multivocality, and (perhaps
most centrally) embeddedness within the fabric of
narrativity.

Autobiography is among the most “unrestricted”
sources of qualitative data; rather than being limited
to some specific behavior or characteristic or region of
meaning, its ontological scope is the whole of a life,
that is, anything and everything about that life that is
meaningful and significant enough to warrant its
being told. Drawing on autobiography in qualitative
research, thus, lends itself to an “idiographic” per-
spective in which the individual, in all of his or her
complexity, is the preferred unit of analysis.

Autobiography also embodies temporal wholeness;
by depicting either a significant portion of a life or a
life in its entirety, its interpretive reach is capacious.
Rather than isolating the individual from the flow of
life, autobiography is oriented toward the flow of life
itself, its continuities and its changes, its identity in
time and its possible dispersion. Insofar as the human
person cannot be known except in the unfolding of his
or her unique and unrepeatable history, autobiography
may be seen as the privileged path to such knowledge.
It should be emphasized in this context that neither
ontological wholeness nor temporal wholeness entails
the supposition that autobiographies—and selves—
are unified and coherent; autobiographies vary
markedly in their degree of coherence, as do selves.
Whether unified and coherent or less so, these dual
conditions of wholeness remain.

Because autobiography is predicated on under-
standing the ‘“real lives” of individuals, qualitative
work that draws on autobiography is, of necessity,
context specific and “encultured.” Much of social sci-
ence remains decontextualized and continues to seek
to understand human behavior and experience through
rarefied environs such as laboratories and through
experience-distant means such as paper-and-pencil
tests. In the case of autobiography, however, context is
of the essence. Given that the natural habitat of
humans is culture—the life of language, relationships,
and communities—it follows that autobiography is
not only about the individual but also about the socio-
cultural world through which the individual moves.
For this reason, qualitative autobiographical research
must be vigorously interdisciplinary, cutting across
varied disciplines such as psychology, sociology,
anthropology, and history.

Another defining feature of autobiography is what
is here termed its hermeneutic multivocality. In speak-
ing of the “hermeneutic,” there is an immediate refer-
ence to the fact that autobiographical understanding is
irrevocably interpretive; it is an effort after meaning,
with its aim, again, not being merely to recount dis-
passionately this or that event, experience, or segment
of a life but rather to “make sense” of it. Along these
lines, there is also a poetic dimension to autobiograph-
ical understanding; insofar as the interpretive process
is a constructive one, it is a work of poiesis or meaning-
making. In view of the fact that the personal past
permits of multiple “readings” on the part of both indi-
viduals themselves and the researchers who study
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them, there is also an inescapable multivocality—a
multivoicedness—to the autobiographical text. This
does not mean that autobiographical understanding is
arbitrary, or that it is merely a function of interpretive
prejudices, whether of the individual or the researcher.
As the philosopher Paul Ricoeur argued, the
hermeneutic process, as applied to the project of self-
understanding, is essentially open and, at the same
time, delimited by the semantic reality of the text
itself.

Finally, autobiography is to be understood in terms
of its embeddedness within the fabric of narrativity
and, thus, is intimately tied to what might plausibly be
considered the literary dimension of human life itself.
As suggested earlier, a significant feature of human
lives is that the meaning of experience frequently
changes over time, thereby necessitating multiple
readings. This suggests that a further significant fea-
ture of human lives is that they require recollection,
“looking backward” again and again, resituating, rein-
terpreting, and rewriting the past as a function of one’s
ever-changing present. Life events, therefore, may be
considered “episodes” in an evolving narrative of the
self, and just as the past is perpetually rewritten from
the standpoint of the present, so too is the self, with
the relationship between self and autobiographical
narrative being a dialectical one through and through;
even as the self is the source of autobiography, auto-
biography is the source of the self. Central to the lit-
erary dimension of both autobiography and selfhood
is the idea of plot, which Ricoeur described as the
“synthesis of heterogeneous elements” that is entailed
in the imaginative act of drawing together the dis-
parate lineaments of the past via memory into a whole
constellation. This act, Ricoeur argued, is a function
of “narrativity”—the narrative fabric of human life
itself.

Its considerable virtues notwithstanding, autobi-
ography is also considered by some to be suspect as
a viable source of social scientific knowledge. As
critics of autobiography frequently argue, memory
not only is “reconstructive” but also is capricious,
error filled, and distortive and, thus, cannot help but
falsify the past. Precisely because it is not a dispas-
sionate recounting of the past “as it was” but rather an
imaginative and perhaps wishfully self-aggrandizing
act of poetic self-portraiture, memory of the sort that
autobiography relies on simply cannot be trusted.
Add to the problem of memory the further problem of

textual inscription—the process of transforming
memory into “literature” (even if only the literature of
the interview-generated social science text that will
inevitably be a function of the specific context in
which one’s story is told, to whom, and for what
reason)—and the resultant product may be so irrepara-
bly tarnished as to disqualify it from the pantheon of
bona fide knowledge. As interesting and telling as
autobiographies may be, it is their memory-saturated
literariness that renders them epistemologically sus-
pect. This, coupled with their notorious unwieldiness
as “data” (how, after all, can autobiographies be mea-
sured and “contained” and transformed into suitable
objects of social science inquiry?), has led to their
occupying a questionable place in qualitative research.

Drawing on autobiography in qualitative research
nevertheless remains an extraordinarily valuable vehi-
cle not only for exploring the human realm in all of its
depth, complexity, and richness but also for casting
radically into question what constitutes valid and
viable knowledge. Seen from one angle, the literari-
ness of autobiography undermines its truth value and
places it too far removed from reality—or at least the
reality that objectifying science has seen fit to
enshrine. Seen from another angle, however, it is this
very literariness that points in the direction of a more
open and expansive conception of reality and truth
alike, one that is more adequate—and faithful—to the
human realm. In this sense, autobiography has the
potential to become a pivotal player in the refiguring
of knowledge, serving as a much-needed bridge
between the sciences and the humanities.

Mark P. Freeman
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AUTOETHNOGRAPHY

Autoethnography refers to ethnographic research,
writing, story, and method that connect the autobio-
graphical and personal to the cultural, social, and
political. In autoethnography, the life of the researcher
becomes a conscious part of what is studied. During
the past two decades, autoethnography has had an
important influence on qualitative research. Many
qualitative researchers—from realists to impressionist
writers—now position themselves in their research
and include themselves as participants in their inter-
view and ethnographic studies of others. Likewise,
there has been a burgeoning of autoethnographic pro-
jects that focus directly on the research and personal
experiences of the researcher.

Definition and History

As an autobiographical genre of writing and research,
autoethnography displays multiple layers of conscious-
ness. Autoethnographers gaze back and forth. First, they
look through an ethnographic wide-angle lens, focusing
outward on social and cultural aspects of their personal
experience. Next, they look inward, exposing a vulnera-
ble self that is moved by and may move through, refract,
and resist cultural interpretations. As they zoom back-
ward and forward, inward and outward, distinctions
between the personal and the cultural become blurred,
sometimes beyond distinct recognition.

The term autoethnography has been in circulation
for at least two decades. Anthropologist Karl Heider
used autoethnography in 1975 to refer to the descrip-
tions the Dani people of New Guinea gave of their
own culture, but David Hayano usually is credited as
the originator of the term. Hayano limited the term to
cultural-level studies by anthropologists of their “own
people” in which the researchers are full insiders by
virtue of being “native,” acquiring an intimate famil-
iarity with the group, or achieving full membership in
the group being studied.

Autoethnographic studies now take place in many
social science and humanities disciplines interested
in ethnographic research; they are most prevalent in
communication and performance studies, sociology,
anthropology, education, social work, and nursing,
among others. The turn to autoethnography in qualita-
tive research is connected to a shift from viewing our
observations of others as nonproblematic to a concern
about power, praxis, and the writing process. This
shift was inspired in part by the epistemological doubt
associated with the crisis of representation and the
changing composition of those who become ethnogra-
phers, with more women, lower-class, ethnic and
racial groups, and scholars from the developing world
now represented.

Approaches and Forms of Expression

The term autoethnography has become the broad
rubric under which many other similarly situated
expressions from multiple disciplines are included,
such as personal narratives, first-person accounts,
opportunistic research, experimental ethnography,
lived experience, radical empiricism, autopathogra-
phy, life writing, confessional tales, ethnographic
memoir, narrative ethnography, and Indigenous
ethnography. Likewise, a variety of methodological
strategies have been developed in connection with
autoethnographic projects, including systematic soci-
ological introspection, biographical method, personal
experience methods, feminist methods, narrative
inquiry, co-constructed narrative, interactive interview-
ing, and autoethnographic performance.
Autoethnographic texts appear in a variety of forms
such as short stories, poetry, fiction, novels, photo-
graphic essays, scripts and performances, personal
essays, fragmented and layered writing, and social sci-
ence prose. They showcase concrete action, emotion,
embodiment, introspection, and self-consciousness por-
trayed in dialogue, scenes, characterization, and plot.
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Negotiating Hope, Reality, and Ambivalence in the Face of Death

Visits to Dr. Silverman, Gene's physician, provided
occasions for confronting and evaluating Gene's
illness. The doctor’s office was on Park Avenue in
New York City, yet he made us feel we were being
visited by a rural doctor in a horse-drawn carriage.
Sentimental and grandfatherly, he held Gene’s hand
and teared when he had to tell us bad news; but his
eyes brightened when immediately afterward he
informed us of some new medicine to try or of a
success story—a mayor who was working while
hooked to a breathing machine—or when telling
Gene how far he was above the normal curve given
the extent of his emphysema.

“Most people in your condition are home in bed,
but look at you, you're traveling around the world,”
he says to Gene, after hearing about our vacation.

“See, I'm not a wimp,” Gene tells me when
Dr. Silverman leaves the room.

“Don’t you know that | know that2”

Gene needed the validation. Otherwise, how
could he be certain how well he was doing? The
same was true for me, his partner. How else did |
know how hard he was trying to cope?

During one visit when there is a dramatic drop,
Dr. Silverman tries to be optimistic: “But look at
what you can still do. And there are some
developments; a new drug is being tested in
Canada. Let’s see if we can figure out a way to
obtain it.” Gene listens attentively, hopefully. Then a
cloud passes over his face. “But, Doc, it’s not a cure,
is ite”

“No,” the doctor replies, holding eye-to-eye contact
with Gene. “There is no cure. Maybe in the future, but
not in your lifetime.”

Gene's shoulders sag farther into his chair as
Dr. Silverman looks away, busying himself with altering
Gene’s many medications. “I think changing your
antibiotic will help. Try taking one four times a day
instead of two twice a day.”

This isn't real, | say to myself, looking down and
holding my breath. Yes, it is. Accept it. Now, you know
the score. My mouth is dry, my eyes are wet. How can |
feel so numb but like | am exploding at the same time?
| suddenly laugh, then cover it with a sigh. “My god,” a
voice inside my head screams, “he’s going to die. There
is nothing | can do. Get me out of here.” A calmer
voice responds, “You can't leave him. You love him. He
needs you and he’s doing the best he can.”

After this visit, we treat ourselves to lunch in an
expensive restaurant on the Upper East Side. Setiling into
Maxwell’s Plum, the tension dissolves under the influence

of champagne and gourmet food. Cost does not
concern us. Like new lovers, we hold hands. Like old
companions, we talk about death and the shortness of
time we have left together. We cry softly as we admit the
lowered numbers on pulmonary tests have reaffirmed
our worst fears.

Then Gene says angrily, “Why does Dr. Silverman
pretend there’s hope when there isn't any? Why doesn’t
he just say so2”

“He does, Gene. He said there was no cure in your
lifetime.” A pall spreads over our conversation.

“But then he says the shuffling of the medicine will
help. It won't,” replies Gene, still angry.

“That's true. But think of his position. He wants to be
honest, yet not totally depress you or make you feel
there’s no hope for improvement. So he confronts us
with the stark reality of your deterioration and then
gives us a ray of hope to hang on to. It isnt dishonest.
He wants to have hope too.”

“I guess,” Gene replies, softening with resignation.
Then, because nothing reminds us of our love in quite
the same way as facing the loss of it, Gene connects
with my eyes and mouth, “I love you.” As the feeling
flashes back and forth between us, my fear subsides.

“At least we have each other,” he continues, now
changing sides. “And who knows. Maybe I'll live longer
than anybody thinks. There’s always the possibility of a
lung transplant.”

Sure, | think ironically, but say sincerely, “Anything is
possible. I'm just glad to have this time now. | guess
our situation is not really worse than others. Everybody
will die.”

“This champagne is wonderful,” Gene says. “Taste it
in the back of your throat. It's so full and dry.”

So began a tradition of having lunch at Maxwell’s
Plum after each doctor’s visit. Without fully realizing it
at the time, the two of us were being socialized into
the roles of dying and grieving. | rehearsed how to
show Gene love, yet shut out pain and fear; Gene
practiced how to face his illness, yet escape living as
a dying person.

The doctor’s candid opinion, supported by the
declining test results, confronted us with the reality of
Gene's impending death. We began to relate to the
disease much as the doctor had—facing the inevitable
and then looking for some reason to be hopeful.
Ambivalence as a coping mechanism offered comfort
yet left room for reality. These afternoon lunches
provided opportunities to integrate hope and reality,

a balance that would tip toward reality as the illness
took over.

Source: Ellis, C. (1995). Final negotiations: A story of love, loss, and chronic illness. Philadelphia: Temple University Press,

pp. 53-56.




50 Autoethnography

Personal narrative writing breaks away from the
traditional rational/analytic conventions of academic
writing in several ways:

1. The author usually writes in the first person.

2. The story often focuses on a single case, drawing
attention to what is particular as well as what may be
universal.

3. The autoethnographer claims the conventions of lit-
erary writing; the mode of storytelling is more akin
to the novel or biography, where characters and
scenes are developed and action unfolds, than to the
traditional research report.

4. The accessibility and readability of the text reposi-
tions the reader as a co-participant in dialogue rather
than a passive receiver of knowledge.

5. The story highlights private details of emotional and
bodily experience.

6. The narrative text resists the impulse to abstract and
explain, stressing the journey over the destination;
thus, it eclipses the scientific illusion of control and
mastery.

7. The story is written in an episodic form that drama-
tizes the motion of connected lives over the curve of
time; thus, it resists the standard social science prac-
tice of portraying social life and relationships
between people as a snapshot frozen in time.

8. The evocative story activates subjectivity and com-
pels emotional response. It longs to be used rather
than analyzed, to be told and retold rather than theo-
rized and settled, to offer lessons for further conver-
sation rather than undebatable conclusions, and to
substitute the companionship of intimate detail for
the loneliness of abstracted facts.

Deborah Reed-Danahay pointed out that autoethno-
graphers vary in their emphasis on the research process
(graphy), on culture (ethnos), and on self (auto).
Different exemplars of autoethnography fall at different
places along the continuum of each of these three axes.
Widely used expressions that provide a sense of the
range of approaches associated with autoethnography
include those described in the following paragraphs.

Reflexive or narrative ethnographies focus primar-
ily on another culture or subculture, while authors use
their own experiences in the culture reflexively to
bend back on self and look more deeply at self—other

interactions. The researchers’ personal experiences
become important primarily in how they illuminate
the culture under study. Reflexive ethnographies
range from starting research from researchers’ own
experiences to ethnographies where the researchers’
experiences are studied along with those of other par-
ticipants. Ethnographic memoirs or confessional
tales, personal stories that focus on the backstage of
the researchers’ experiences of doing studies of oth-
ers, represent the stories that focus most directly on
the researchers.

Michael Jackson used the term radical empiricism
to refer to a process that includes the ethnographers’
experiences and interactions with other participants as
vital parts of what is being studied. Reflexive ethnog-
raphers ideally use all of their senses, bodies, moments,
feelings, and whole being; they use the self to learn
about the other. Barbara Tedlock referred to the
process of incorporating ethnographers’ experiences
into the ethnographic descriptions and analyses of
others, and emphasizing the ethnographic dialogue
between the narrators and members of the groups
being studied, as ethnographic narratives or observa-
tions of participation.

Indigenous ethnographies are stories about cul-
tures that have been marginalized or exoticized by
others written by Aboriginal researchers who now
interpret their own cultures for others. Aboriginal
ethnographers share a history of colonialism or eco-
nomic subordination, including subjugation by ethno-
graphers who have made them subjects of their work.
Now as bicultural insiders/outsiders, these ethnogra-
phers construct their own cultural stories (often focus-
ing on their own autobiographies), raise serious
questions about the interpretations of others who write
about them, and use their dual positionality to prob-
lematize the distinction between observer and observed,
that is, between insider and outsider.

Complete member texts are in-depth explorations
of groups in which researchers already are full mem-
bers or in which, during the research process, they
become full members with complete identification
and acceptance. The researchers themselves become
part of the phenomena being studied.

Personal narratives are stories in which social sci-
entists take on dual academic and personal identities
and focus on some aspects of their personal experi-
ences in daily life. These stories generate the most
controversy among scholars given that the emphasis
is on the self of the researcher rather than on the
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other—the usual purview of ethnographic study. The
primary purposes in these stories are to understand a
self or some aspect of a particular life lived in a cul-
tural context and to understand a way of life from
investigating a particular life. In personal narrative
texts, authors become “I,” readers become “you,” and
subjects become “us.” Sometimes several authors act
as researchers and participants, writing and co-
constructing their stories together and sharing author-
ity. Readers also take a more active role as they are
invited into the authors’ worlds, evoked to a feeling
level about the events being described, and stimulated
to use what they learn there to reflect on, understand,
and cope with their own lives. The goal is to write
meaningfully and evocatively about topics that matter
and may make a difference, to include sensory and
emotional experience, and to write from an ethic of
care and concern.

Autoethnography is a blurred genre that brings
together the social sciences and humanities. In many
cases, whether a work is called an autoethnography
or an ethnography depends on the claims made by
those who write and those who write about the work.
Whether a study is called an autoethnography or a
memoir is connected to writing practices (social sci-
ence autoethnographies usually contain citations to
other academics and use an academic disciplinary
vocabulary), publishing practices (who publishes the
book, how it is promoted [e.g., the field identified on
the outside cover] and labeled [ISBN number]), who
is the targeted audience, reviewing practices (who
endorses it, who reviews it, and who writes about it),
and disciplinary practices (whether those in a partic-
ular field are receptive to autoethnographic texts and
the crossing of the social sciences and humanities
divide).

Carolyn S. Ellis
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AxiAL CODING

Axial coding is a procedure advocated by Anselm
Strauss and Juliet Corbin in their guidelines for the
development of grounded theory (theory derived
from data) when analyzing qualitative data. Open
coding, where the raw data (e.g., interviews, art,
fieldnotes) are broken down so that as many ideas
and concepts as possible are identified and labeled,
sets the stage for axial coding, where the data are
reassembled so that the researcher may identify
relationships more readily. To do this, the researcher
attempts to flesh out the properties of categories
and determine how they vary in terms of their
dimensions. Categories are pursued in greater depth
on the way to the identification of core categories
and ultimately to the explanation of phenomena
(selective coding).

Axial coding is the phase where concepts and
categories that begin to stand out are refined and
relationships among them are pursued systemati-
cally. Categories represent phenomena such as
events, objects, incidents, and actions. As major cat-
egories begin to emerge, the researchers are advised
to ask questions of the data that concern them in a
focused manner.
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The questions that researchers are advised to ask of
the data when exploring a given category are referred
to as the paradigm (a scheme to assist in the organi-
zation of data). This features guidelines that urge pay-
ing particular attention to conditions or context
(structure) (e.g., where, when, why), actions/interactions
(process) (e.g., responses, strategies), and consequences
(e.g., outcomes) that relate to a given category. The
paradigm is a tool recommended to assist researchers
in integrating structure and process and in thinking in
terms of cause and impact.

Axial coding derives its name from attention during
this phase of analysis to the intense coding around the
“axis” of one category of interest at a time. The rec-
ommendation (especially to new researchers) is to seek
answers to a series of questions about this focal cate-
gory. For example, if one has recognized deviant acts
as an important category when analyzing interviews
concerning children of offenders, one might ask ques-
tions of the data such as how often deviant acts are
committed, by whom, at what age, where, what kinds
of acts are committed, whether the acts are antinorma-
tive or illegal, and what happens to those who commit
the acts. As new categories are recognized from the
coding prompted by the questions asked, relationships
between these categories (referred to as subcategories,
e.g., types of deviance, amount of deviance) and the
focal category are identified. Hypotheses—statements
about how the categories relate—are then developed as
patterns emerge on the road to explaining phenomena.

There is some debate about the benefits of axial
coding. There are those who believe (as does Barney
Glaser) that addressing paradigmatic questions pre-
maturely risks imposing schemas that impede the
emergence of theory, potentially limiting what ana-
lysts ultimately recognize in the data. Even among the
many followers who value the procedure of axial cod-
ing, a prevalent critique is that confusion can arise
from the complicated, not always transparent guide-
lines and terminology associated with the practice.

Lucia Benaquisto
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AXIOLOGY

Axiology is the recently adopted term used to cover
the philosophy of values. It was introduced a century
or so ago by the French philosopher Paul Lapie and
derives from the Greek axios, corresponding to the
Latin valere, meaning “to be strong” or “to be wor-
thy.” Axiology, or value theory, represents an attempt
to bring the disparate discussion of values under a sin-
gle heading, covering a wide area of critical analysis
and debate that includes truth, utility, goodness,
beauty, right conduct, and obligation. There is a direct
focus on the purported value of matters such as human
life, knowledge, wisdom, freedom, love, justice, self-
fulfillment, and well-being. Axiology has relevance to
the field of qualitative research inasmuch as it has a
direct bearing on the ethical context of research, offers
an important basis for making explicit the assump-
tions of different paradigms of research, and provides
the foundation for understanding the process of the
addition to knowledge involved in scientific inquiry.

Value Theory

Value theory is concerned with the nature of value
itself as well as with the various forms that value can
take, such as the aesthetic value of beauty, the ethical
values of good/bad and right/wrong, and the epistemic
values of truth, rationality, and justification.

The central issue of the nature of value is some-
what contentious and has a long history. For example,
Plato saw values as essences that are known through
intuition, whereas Aristotle saw values as defined
simply by human interest. Philosophers in the neo-
Kantian tradition have proposed that values are objec-
tive and universally valid, whereas existentialists such
as Nietzsche and Sartre regard values as construc-
tions, that is, the mere products of human invention.
More recently, in the cult novel Zen and the Art of
Motorcycle Maintenance, Robert Pirsig equated value
with “quality,” a sort of meeting point between the
human mind and the material world that resists any
reduction to either subjectivity or objectivity but rep-
resents a subjective—objective reality. Whatever per-
spective is taken, it would seem that value is clearly
not a property of the thing-in-itself, it cannot be per-
ceived by the senses, and it cannot be measured sci-
entifically, but somehow it arises out of our
relationship with things.
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The study of values often leads to the identification
of what amounts to a core value or a hierarchy of val-
ues that leads toward a final value. For example,
Aristotle proposed “happiness,” the Stoics stressed
“tranquility of mind,” Schopenhauer offered “renunci-
ation,” Sartre proposed “authenticity,” and Taoist phi-
losophy positions “flexibility” and “adaptability to
context” as the final value. Furthermore, it is useful to
distinguish intrinsic values from instrumental values.
Something has intrinsic value if it is worthy, or desir-
able, in and for itself, whereas something is of instru-
mental value if it offers a means or contributes
directly to something else in turn that is intrinsically
of value. Nevertheless, the recurrent problem through-
out much of the study of value is that although many
philosophers offer systematic accounts of what is of
value, they do this without offering any proper justifi-
cation or without any appeal to some claim to validity.

The study of ethics can be seen as closely related to
the study of values, and an ethics that is based specif-
ically on value is called axiological ethics. Here the
focus is less on what should be done and more on
what is worth doing and what should be avoided.

This issue of value, which has so often been taken
for granted in the past, has recently been attracting
much more attention within the field of qualitative
research. Axiology has become recognized as a key
dimension in the comparison of competing, or co-
occurring, paradigms of research, and this can be help-
fully placed within a discussion of the scientific method
in general.

AXiology and Scientific Method

The traditional positivist approach to scientific method
is based on a sharp distinction between fact and value.
Facts are seen as objective truths that are out there
waiting to be discovered. In contrast, values are seen as
subjective, undermining the pursuit of truth, and a
potential source of bias and error in research; there-
fore, they are to be excluded from all inquiry. Perhaps
the kindest description of this position is that it is at the
very best naive. The notion of a value-free and ethi-
cally neutral science is little better than a myth.
Positivist inquiry is run through with value judgments,
and to the extent that these go unacknowledged this is
a potentially very serious flaw. For example, tradi-
tional science is based on an explicit appeal to the val-
ues of truth, knowledge, objectivity, rationality, and so
on. Although one could argue that these are intrinsic

values, such a claim still needs to be examined thor-
oughly and repeatedly in the light of the epistemolog-
ical and axiological issues that are involved.

The point is that even intrinsic values are values.
They require clarification and reflection. We engage
in inquiry because we care and want to make a differ-
ence. The generation of a research hypothesis, the
refining of the research question, the judgment of
what might be important additions to knowledge in
any field of inquiry, and the choices and decisions
made in research design, the selection of participants,
and the interpretation of data—all of these involve
value claims one way or another. Moreover, inquiry
leads to knowledge, and knowledge leads to the impo-
sition of some type of order or structure on the
world—and this always involves issues of value.

The Human and Social Sciences

The human and social sciences, in their development
of a qualitative approach to inquiry, have pointed to
the crucial need to deal with the ways in which people
relate and give meaning to their social, cultural, and
material environments. This points to the acceptance
of the role played by human subjectivity, context, and
(moreover) human values in the generation of knowl-
edge and in the logic of inquiry.

The growing recognition of the importance of the
role that values play in qualitative research is probably
best illustrated through the recent work of Egon Guba
and Yvonna Lincoln. They published a series of three
chapters in the first, second, and third editions of the
groundbreaking Handbook of Qualitative Research that
set