Lesson Outline

Listen to theicemversation between two eousins
Ehsan || Who is your best friend at school?
Parham: || Roza

Whar's he like? . N

Oh, he iz really great! He's clever end kind .

Ehcan: Iz he hard-working too? Conversation

Parham:  Yes! And he's clways very helpful.

Ehsar-  How?

Barham:  He always helps me

-Functions as an input source

with my lessons.

-Presents new vocabulary and
grammar

-Presents language function
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ST aRng about persanalig ] [ ]

<% Listen to the cxamples. Then ask and answer with = fricnd.

1
a # Arc you hard-working? | | Yes. Tom

4 @1z he clover? Yes, he is.

R N {_i # Is Zohre tolkative? Mo, she isr'r
. \ s
Practices # Arc they neat? ‘Ves, they are.
 Arc they upset? | o theyrs nor. |
\ A J

-Focus on teaching grammar
inductively

-Provide students with
corresponding language functions

% Listam to the examples. Them ask and anawer with 2 friend.

® What's yeur friend mu.r" ‘(m'= wery funny.

# What's your mother like? | She's very kind and patient.
* What's he like? He is quict.

® What's she like? She iz clever.

» What are you like? Ima bit cerious.

SWhat e they Wa?  f They comnery Kl
A /

New vocabulary

-Presents new words with pictures

o7 Listen to th 3on and pay attention to the & i 3

“affirmative” sentences.

Teacher: Farzanch is a clever student. Everybedy likes her.

Samira: Ves. T know. She is alse very helpful.
Teacher  Well, you con ask her for help.
Samirg: Ok, Il ask her to help me with my English. T T T T TS T TSI TSI T T T TS T s s

Language Melody

.7+ Listen o the sentences below and then practice.

1
i
1
! -Provides models and practices for
| English intonation contours

\

L He's very kind:

2. She's very patient—
3. You are very clover:

4 Everybody likes her—y

E. I do my homework.

6. She warks far a company.—,



Lasan 1

Lassen 1

Teachen |

Talk 1, Vo

I.' Let me check it in the dictionary.

Grammar

-Provides simple patterns of
grammar followed by some
examples

We are Tranian, = Were Iranian
You cre students, = Youre students.
They are hord-warkirg. = They're hard working.

Talk to Your Teacher

1
1
1
1
1 -Presents handy expressions for
| class use

\

am

W |-

Eiz

T am not ralkative. = Tm rot alkarive,
He iz ot shy. = Hes rot shy. = He icr't shy.

They cre not ruds. = Theyrs not ruds. = They eren't rud,

=
Lasson 1

See Also

-Presents useful grammatical
structures

Find it

Bbe” verbs in the bel

I'm Mohsen. Thic iz my closcrocm. There
erc 26 students in my cless. T have a lot of
friends. My best fricnd is Vahid. He's  good
student. He iz halpful and hard-warking, but
he is rat very careful. He usully fargets

impartant things. Ir's a big problem.

Tell Your Classmates

’dlmmmmmmmmmm

Exampie:
1

My sister iz really kind.

oo

Listening, Reading, and Writing

-Functions as the oral input and
supports written output
production

Lo 1

 Listening, Reading and Writing

Find it
-Makes students aware of the
taught grammatical structures

-Provides students with
controlled written practice

Tell Your Classmates

-Provides students with controlled
oral practice

@Lkmnlhmmm fill gur the rable below.

L



Reading, Speaking, Listening and Writing

-

end write their answers on card (E).

What's your father like?

Who iz frigndly?

Who is brave?

I= your brother talkative?

Isyour father kind?

Are your family members noat?

Listening, Speaking, Reading, and
Writing

-Focuses on integrated language
skills

& Lumen1
N
@

Role Play
-Functions as a language task

-Demands fluency

Role Play

. ¥ The lity of your friends/

classmates/ teachers/ relatives.




Introduction

This part includes

- Introducing different parts of each lesson
- Teaching Objectives

- Teaching procedures

- Teaching hints

- Theoretical explanations

The Gantt Chart of the Lesson

A Gantt chart, commonly used in project
management, is one of the most popular and
useful ways of showing activities (tasks or
events) displayed against time. On the left of
the chart is a list of the activities and along
the top is a suitable time scale.

You can use the Gantt Chart as a quick
lesson plan, if you don’t have time to write a

detailed one. The following Gantt chart

helps you manage the class activities.
Whenever the activity is complete, put a tick
in the cell. If it is not complete, draw an
arrow and determine when you want to
complete it.

The activities of each lesson are expected
to be done in four 75-minute sessions.
Please find in the following what is expected

to be done in each session.

Planned Activities Min Se Se 2 |Se 3 | Se 4
Conversation 25
T 0 Practice 1 25
g E
2 o Practice 2 25
@ N~
[ I
Language 25
T £ Melody
S E
AT Grammar 50
g C
(+ See Also)
Find it 15
® 0 Tell your 15
£
© classmates
g
Workbook 45
o = LRW 20
£ “LRws 20
n
% =  Role Play 35




1 Conversation

Objectives

Conversation is defined as “a joint activity in which two or more participants use linguistic forms
and nonverbal signals to communicate interactively” (Brennan, 2012). In course books,
conversations may have different functions. In Prospect 3, the main function of Conversation is

providing the learners with ‘comprehensible input’. Other objectives of Conversation are:

-Presenting language function
-Presenting new vocabulary/expressions
related to the theme of the lesson
-Rising students’ awareness towards the
structure presented in the lesson

Teaching Procedure

As conversation is primarily a listening task, one possible way to teach it is using the three-phase
cycle of pre-listening, listening, and post-listening. In Prospect 3, using this procedure to teach
Conversation is recommended. For more information about how to teach listening, please refer

to Celce-Murcia (2002) and Celce-Murcia, Brinton, and Snow (2014).

Phase 1. Preparation (Pre listening)

The aim of the pre-listening stage is to “prepare learners to listen by using activities that focus on
the content of the text and/or the language in the text” (Goh, 2014, p. 84). Different types of
activities can be used in this stage to activate your students’ background knowledge on the topic.
The activities may include (ibid): brainstorming, researching, reading, viewing pictures,
watching movies, and discussing. The teacher may also focus on linguistic forms in pre-listening.
To do that, the teacher may review grammatical points or present new words of the
Conversation.

What follows is a brief description of the activities that can be done in pre-listening phase.

sz 5

Brainstorming: is “a group activity in which learners have a free and relatively
unstructured discussion on an assigned topic as a way of generating ideas” (Richards &
Schmidt, 2002, p. 58).

Drawing a concept map on the board can give some directions to students on how to
brainstorm in the classroom. To do that, start off with the theme of the lesson (e.g., personality)
in the center and then branch out into the major sub-topics and then continue to
branch out into as many sub-sub-topics as needed. Different shapes can be used to draw a

concept map (See figure 1).

linking idea
linking idea

linking idea

main concept

[:JC]_@E
o7 o
oS 5=, o

Figure 1. Concept maps

E

%\‘ Researching: The students can use dictionaries, encyclopedias, atlases or the Internet
to do some kind of research on the theme of the lesson. The teacher can write the result of
students’ researching on the board and ask students to discuss (in Persian or English) about their

findings.

& Researching is basically used with advanced students

Reading: The teacher can bring some mini paragraphs on the theme of the lesson
into the class and ask students to read them. The reading materials should be easy and interesting

enough for students and make them familiar with the topic in a short amount of time.

10



Viewing pictures or photographs: Different pictures and photographs can be brought
into the classroom to give students some ideas about the theme of the lesson. If a video-projector
is available in your class, you may make a slideshow to show interesting pictures to the class.

The teacher can also show a short movie to students about the theme of the lesson.

-l

Ity

¢

the above-mentioned activities.

b %

Fa e

presented to students in this phase. It is basically suggested that comprehension of listening and

reading tasks increases if their key words are presented to students beforehand. There are certain

techniques for presenting new words. Some of them are:

- Bringing real objects (realia)

- Showing the pictures or photos

- Using gestures or acting out

- Board drawings: drawing the images on the
board

-Definition: giving concise dictionary
definition(s)

- Giving synonyms/antonyms

- Describing a scene/situation

- using flashcards (commercial, teacher-made)
- Using wallcharts or posters (commercial,
teacher-made)

- Exemplification: providing collocations or
examples

- Word mapping: making word maps by the
help of superordinate words

- Translation: giving Persian equivalents

11

-
Midth Discussing: The students may talk about the theme of the lesson when they are doing

Focusing on new words: New words and expressions of the conversation can be

Page12

Phase 2. Listening

Basically, the goal of listening part is ‘comprehension’. Therefore students should rely on their
bottom-up and top-down processing ability to process the aural input. It is recommended that
students keep their books closed while listening. In listening phase:

- Ask students to listen carefully for the gist of meaning. You may write some questions on the
board and ask them to listen and find their answers.

-Check students’ answer when the listening is done.

-If necessary, replay the audio for students to check their answers.

Phase 3. Post-listening

Post-listening is done to check if students’ understanding has happened and to diagnose the
problems students have with the Conversation. In this phase the teacher asks comprehension
questions. Three types of questions can be asked: display, inference, and opinion gap:
-Display questions: The answers to these types of questions can be found in the conversation
directly.

-Inference questions: The answers to these types of questions are indirectly included in the
conversation. The students should infer the facts from the conversation.

-Opinion-gap questions: The answers to these questions are based on personal information,

experiences, and preferences.

Listening can be taught by integrating
‘listening strategies’ into the cycle of pre-
listening, listening, and post-listening. Refer
to Vandergrift et al. (2006) and Vandergrift
and Tafaghodtari (2010) for more information
on this topic.

Teo-

Pre-listening: setting goals, predicting
Listening: checking predictions, monitoring
the listening process

Post-listening: Evaluating the listening
process, setting goals for next listening tasks

12
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Different types of techniques and tasks can be used in teaching listening. Please find below the
complete list of techniques for teaching listening grouped according to learners’ language ability

(Brown, 2001); and the list of listening tasks, both one-way and two-way (Goh, 2014).

Techniques for Teaching Listening Comprehension (adapted from Peterson, 1991, 114-121,
as cited in Brown, 2001, pp. 260-264).

FOR BEGINNING-LEVEL LISTENERS

Bottom-Up Exercises
1) Coal_: Discriminating Between Intonation Contours in Sentences
Listen to a sequence of sentence patterns with-either rising or falling intonation. Place a

check in column 1 (rising) or column 2 (fallin , dependi he pa
PR < o g). depending on the pattern you hear.

Listen to pairs of words. Some pairs differ in their final consonant,

same. Circle the word “same” or “differ depe! and sqme:pairs-are the
E me” or “di nt,” i
3 Goal: Selective Listening for Murphological :,:m-" nding on what you hear.

Listen to a series of sentences. Ci

iy rcle “yes” if the verb has an -ed ending, and circle “no” if

13
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Listen to a series of sentences. On your answer sheet, circle the one (of three) verb forms
contained in the sentence that you hear.
4) Goal: Selecting Details from the Text (Word Recognition)
Match a word that you hear with its picture.
Listen to a weather report. Look at a list of words and circle the words that you hear.
Listen to a sentence that contains clock time. Circle the clock time that you hear, among
three choices (5:30, 5:45, 6:15).
Listen to an advertisement, select the price of an item, and write the amount on a price tag.
Listen to a series of recorded telephone messages from an answering machine. Fill in a chart
with the following information from each caller: name, number, time, and message.
5) Goal: Listening for Normal Sentence Word Order : .
Listen to a short dialogue and fill in the missing words that have been deleted in a partial
transcript.

Top-Down Exercises
6) Goal: Discriminating Between Emotional Reactions ¥ 4
Listen to a sequence of utterances. Place a check in the column that describes the emotional
reaction that you hear: interested, happy, surprised, or unhappy.
7) Goal: Getting the Gist of a Sentence
Listen to'a sentence describing a picture and select the correct picture.
8) Goal: Recognize the Topic . '
Listen to a dialogue and decide where the conversation occurred. Circle the correct location
among three multiple-choice items.
Listen to a conversation and look at the pictured greeting cards. Decide which of the greetin
cards was sent. Write the greeting under the appropriate card.
Listen to a conversation and decide what the people are talking about. Choose the picture
that shows the topic.
Interactive Exercises
9) Goal: Build a Semantic Network of Word Associations
Listen to a word and associate all the related words that come to mind.
10) Goal: Recognize a Familiar Word and Relate It to a Category

Listen to words from a shopping list and match each word to the store that sells it.
11) Goal: Following Directions

Listen to a description of a route and trace it on a map.

FOR INTERMEDIATE LEVEL LISTENERS

Bottom-Up Exercises

12) Goal: Recognizing Fast Speech Forms

Listen to a series of sentences that contain unstressed function words. Circle your choice
among three words on the answer sheet

—for example: “up,” “a,” “of " -
13) Goal: Finding the Stressed Syllable G
Listen to words of two (or three) syllables. Mark
Pronunciation of the unstressed syllable.
14) Goal: Recognizing Words with Reduced Syllables

Read a list of polysyllabic words and predict which syllabic vowel will be dropped. Listen to
the words read in fast speech and confirm your prediction.

them for word stress and predict the

14
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15) Goal: Recognize Words as They Are Linked in the Speech Stream

Listen to a series of short sentences with consonant/vowel linking between words. Mark the
linkages on your answer sheet.

16) Goal: Recognizing Pertinent Details in the Speech Stream : 3

Listen to a short dialogue between a boss and a secretary regarding changes in the daily
schedule. Use an appointment calendar. Cross out appointments that are being changed
and write in new ones.

Listen to announcements of airline arrivals and departures. With a model of an airline
information board in front of you, fill in the flight numbers, destinations, gate numbers, and
departure times.

Listen to a series of short dialogues after reading questions that apply to the dialogues. While
listening, find the answers to questions about prices, places, names, and numbers. Example:
“Where are the shoppers?” “How much is whole wheat bread?”

Listen to a short telephone conversation between a customer and a service station manager.
Fill in a chart which lists the car repairs that must be done. Check the part of the car that
needs repair, the reason, and the approximate cost.

Top-Down Exercises
17) Goal: Analyze Discourse Structure to Suggest Effective Listening Strategies
Listen to six radio commercials with attention to the use of music, repetition of key words,
and number of speakers. Talk about the effect these techniques have on the listeners.
18) Goal: Listen to Identify the Speaker or the Topic
Listen to a series of radio commercials. On your answer sheet, choose among four types of
sponsors or products and identify the picture that goes with the commercial.
19) Goal: Listen to Evaluate Themes and Motives
Listen to a series of radio commercials. On your answer sheet are four possible motives that
the companies use to appeal to their customers. Circle all the motives that you feel each
commercial promotes: escape from reality, family security, snob appeal, sex appeal.
20) Goal: Finding Main Ideas and Supporting Details
Listen to a short conversation between two friends. On your answer sheet are scenes from
television programs. Find and write the name of the program and the channel. Decide
which speaker watched which program.
21) Goal: Making Inferences
Listen to a series of sentences, which may be either statements or questions. After each
sentence, answer inferential questions such as “Where might the speaker be?” “How might
the speaker be feeling?” “What might the speaker be referring to?”
Listen to a series of sentences. After each sentence, suggest a possible context for the
sentence (place, situation, time, participants).

nteractive Exercises
'2) Goal: Discriminating Between Registers of Speech and Tones of Voice
Listen to a series of sentences. On your answer sheet, mark whether the sentence is polite or
impolite.
3) Goal: Recognize Missing Grammar Markers in Colloquial Speech
Listen to a series of short questions in which the auxiliary verb and subject have been deleted.
Use grammatical knowledge to fill in the missing words: (“Have you) got some extra?”
Listen to a series of questions with reduced verb auxiliary and subject and identify the
missing verb (does it/is it) by checking the form of the main verb. Example: “'Zit come with

15

24) Goal: Use Knowledge of Reduced Forms to Clarify the Meaning of an Utterance

Listen to a short sentence containing a reduced form. Decide what the sentence means. On
your answer sheet, choose the one (of three) alternatives that is the best paraphrase of the
sentence you heard. Example: You hear “You can't be happy with lh.at." You read: (a) ””Why
can't you be happy?” (b) “That will make you happy.” (c) “I don't think you are happy.

25) Goal: Use Context to Build Listening Expectations ¢
Read a short want-ad describing job qualifications from the emp!oyment section of a
newspaper. Brainstorm additional qualifications that would be important for that type of
job.
al: Listen to Confirm Your Expectations SR
5. G(L)is(en to short radio advertiscrr’::ra's for jobs that are available. Check the job qualifications
against your expectations. 3 \ ot
27) Goal: Use Context to Build Expectations. Use Bottom-Up Processing to Recognize Missing

Words. Compare Your Predictions to What You Actually Heard

Read some telephone messages with missing words. Decide what kinds of information are
missing so you know what to listen for. Listen to the information and fill in the blanks.
Finally, discuss with the class what strategies you used for your predictions. .

28) Goal: Use Incomplete Sensory Data and Cultural Background Information to Construct a

More Complete Understanding of a Text

Listen to one side of a telephone conversation. Decide what the topic of the conversation

might be and create a title for it. .
Listen to the beginning of a conversation between two people and answer questions about

Page16

the number of participants, their ages, gender, and social roles. Guess the time of day,
location, temperature, season, and topic. Choose among some statements to guess what
might come next.

FOR ADVANCED LEVEL LEARNERS

Bottom-Up Exercises
29) Goal: Use Features of Sentence Stress and Volume to Identify Important Information for
Note-Taking
Listen to a number of sentences and extract the content words, which are read with greater
stress. Write the content words as notes.
30) Goal: Become Aware of Sentence-Level Features in Lecture Text
Listen to a segment of a lecture while reading a transcript of the material. Notice the
incomplete sentences, pauses, and verbal fillers.
31) Goal: Become Aware of Organizational Cues in Lecture Text
Look at a lecture transcript and circle all the cue words used to enumerate the main points.
Then listen to the lecture segment and note the organizational cues.
32) Goal: Become Aware of Lexical and Suprasegmental Markers for Definitions
Read a list of lexical cues that signal a definition; listen to signals of the speaker’s intent, suct
as rhetorical questions; listen to special intonation patterns and pause patterns used with
appositives.
LLsten to short Ieayrc segments the.u contain new terms and their definitions in context. Use
nowledge of lexical and intonational cues to identify the definition of the word.

16
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33) Goal: Identify Specific Points ot Intormation : i

Read a skeleton outline of a lecture in which the main categories are given but the specific

examples are left blank. Listen to the lecture and find the information that belongs in the
blanks.

Top-Down Exercises
34) Goal: Use the Introduction to the Lecture to Predict Its Focus and Direction
Listen to the introductory section of a lecture. Then read a number of topics on your answer
sheet and choose the topic that best expresses what the lecture will discuss.
35) Goal: Use the Lecture Transcript to Predict the Content of the Next Section v
Read a section of a lecture transcript. Stop reading at a juncture point and predict what will
come next. Then read on to confirm your prediction.
36) Goal: Find the Main Idea of a Lecture Segment _
Listen to a section of a lecture that describes a statistical trend. While you listen, look at three
graphs that show a change over time and select the graph that best illustrates the lecture.

Interactive Exercises
37) Goal: Use Incoming Details to Determine the Accuracy of Predictions About Content
Listen to the introductory sentences to predict some of the main ideas you expect to hear in
the lecture. Then listen to the lecture. Note whether or not the instructor talks about the
points you .pfedlctedA If she/he does, note a detail about the point.
38) Goal: Determine the Main Ideas of a Section of a Lecture by Analysis of the Details in That
Section
Listen to a section of a lecture and take notes on the important details. Then relate the details

to form an understanding of the main point of that section. Choose from a list of possible
controlling ideas.

39) Goal: Make Inferences by Identifying Ideas on the Sentence Level That Lead to Evaluative
; Statements
Listen to a statement and take notes on the important words. Indicate what further meaning
can be inferred from the statement. Indicate the words in the original statement. Indicate
the words in the original statement that serve to cue the inference.
40) Goal: Use Knowledge of the Text and the Lecture Content to Fill In Missing Information
Listen to a lecture segment for its gist. Then listen to a statement from which words have been
omitted. Using your knowledge of the text and of the general content, fill in the missing
information. Check your understanding by listening to the-entire segment.
41) Goal: Use Knowledge of the Text and the Lecture Content to Discover the Lecturer’s
Misstatements and to Supply the Ideas That He Meant to Say
Listen to a lecture segment that contains an incorrect term. Write the incorrect term and the

term that the lecturer should have used. Finally, indicate what clues helped you find the
misstatement.

17
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One-Way (Nonparticipatory) Listening Tasks (Goh, 2014, p. 82)

Listen and  Listening for global An amended  Different types of 1. Students work individually or in pairs to
restore understanding; text in print listening texts, such read the printed text.
listening for details as narratives and 2. They discuss the gist of the text and listen
information reports; the to the text once.
transcript of a text with 3. When they listen again, they correct the
incorrect details details in the written texts by changing,

adding, or deleting words.
Listen and  Listening for main Avrearranged A text that describesa . Students work in pairs to examine the
sort ideas; listening for q q 2 proced: texts or pictures.
details of text or a chronological event, 2. They discuss what the text might be about
pictures or items in ranked and sort the texts/pictures according to
order; sets of jumbled their speculations.
up texts and/or pictures 3. They listen to the text and use the
o sequence the texts/pictures.
Listen and  Listening for main A list of Several short texts that  |. Students listen individually to the texts and
compare ideas; listening for similarities have 2 common theme similarities and differences.
details and or topic 2. They compare their answers with another
differences student to confirm what they have identified.
3. The class listens to the texts again and
students check their answers,
Listen and  Listening for global Texts Several short texts that  |. The teacher checks that students
match understanding matched to have different themes; understand the meaning of the words in
cards with e
a single 2. Students listen individually to the texts and
‘word written on each identify the most appropriate theme for
one, e.g., recycling, each text.
health).
Note: Teachers should
more
«cards than the number
of texts.
Listen and  Listening for main A combined A fairly long text 1. Students listen to one of the text
combine ideas; listening summary an-mb:'ndnn.(w individually. =
selectively based on narrative, or 2. They make notes of what they hear.
information procedure) divided into 3. In small groups, they report to one
from different  several parts another and reconstruct a summarized
sources form of the original text.
Listen and  Listening and The beginning A narrative text (eg.a |. Students listen to the in
compose  predicting or conclusion short story) with either  small group. e
and making inferences  of a text the beginning or the 2. They discuss what the text is about and
end missing s m:'_n:bummuhu
missing part and a representative
reads the part aloud to the rest of the class.

Listenand  Listening for details; A list of items Several short
ol listening for main ks e lu::; I.Sﬂd-mbmw“mww

Hstenin " assess the information or message based
:‘.‘.-:: merits mmau::,m-w
(depending on the interest level, accuracy, and effectiveness.
criteria for evaluation) 2 In groups or pairs, they explain their choices.

Listen and Listening for giobal A text that is Lm:-g(...m B Students listen individually to the text once.
brmu-;_n sy report, 2 ‘lhqh-.wk-h“*n-dlq
S listening ol :r':mm.cr-wum mmﬂuz:dmmm(m

original text 3. They use their . 3
A she i hoe n masing 0 v g oo

Two-Way (Participatory) Listening Tasks (Goh, 2014, p. 83)

18



Page19

Z Practice: Talking about the Theme of the Lesson

I N N S S

Dictate and Listening for A restored and 1. Students read their version of the R
complete details, listening complete text d nmu‘n. texts incomplete text individually. ObJectlves
selectively e.g., narratives and 2. They take turns dictating their
version without showing it to ! The objectives of this pan include:
versions A and B of their partners. Listeners mustask =~~~ T oSS C S oS o oo oo oo oooo-ooomo-ooo |
the text with blanks for clarification i ' -Presenting instances of language function !
inserted in different where necessary. | 1 ” '
parts of the text 3. They write down the missing 1 -Helping students to have focused attention on |
words in their version of the text. 1 T — 1
Describe and Listening for main Pictures, maps, Pictures of scenery I. Students work in pairs, with one : CS. C re. . . :
draw ideas; listening for  sketches, and and objects, plans, and of them describing the content of | -Providing opportunities for repetition of the 1
denails objects maps a picture. 1 H
2. The other student draws it or \ Structure. ,
e i -Helping students zo use the structure '
i A A ' '
S and repecition where necessary. | ! cor.re.'ctly. . :
Seniitsiind ”Lzmbr main  Views and Cards with scenarios |, Students form small groups to | ! -Giving feedback to students if they make '
listening for for simulations, roles, discuss 2 problem or an issuein | | mistakes i
wid inbafring or statements of a the simulation. | L
ey i o S e
predicting Outcome, such a5 3 set to ask questions, elicit views, Teaching Procedure
halleng and clarify
understanding.
3. m :‘. their Mp:cubv;‘ roles -Tell your students that they are going to learn how to talk about the theme of the lesson.
another's views,
maje notes, respond to views,and -Let them know what each turn means.
4. They agree on a set of outcomes . . .
P iy b — the -Let them know what the topic of the lesson mean and talk about it in Persian.
clarify docsaide notes;a  Presentations by 1. Students | . ..
el it R L] dents or guest e o Pl -Play the CD two or three times and ask students to repeat the turns. You can divide the class
ideas; listening for .m’m‘ peakers 2. “wrwlewdnlrnmm .
mﬂn listening the content o paeas R questions about the into two groups and ask each group to repeat one turn.
making ontens Presentation to ask
inferences the presenter. -Then tell the class to ask about the theme.

-Next ask your students to pair up and practice asking each other about the theme. They can refer
to the Photo Dictionary at the end of their book for words they don’t know.

-Finally, invite pairs to come to the front of the class to role play the questions and answers.

:r Students may need more vocabulary to talk about the theme. In
1 this case you may present the words written after Practice 1 and
i 2, to help them talk about the theme, expand their vocabulary

! stock, and learn some collocations.

| Present the words with the help of the techniques explained in

i Section 1.

i

1

1

1

Pagezo
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alanguage Melody

Objectives

The objectives of Language Melody include:

-Helping students recognize intonation contours
of English language. i
- Helping students produce proper intonation i
contours associated with the function of the !
utterances. :

1

Teaching Procedure

“The communicative framework suggests a division of the pronunciation lesson into five phases

moving from analysis and consciousness raising to listening discrimination and finally

production” (Celce-Murcia, Brinton, & Goodwin, 2010, p. 45). Follow the steps in Table 1

below to teach pronunciation based on CLT.

Phase DESCRIPTION

1

DESCRIPTION AND ANALYSIS - oral and written illustrations of how the feature
is produced and when it occurs within spoken discourse

LISTENING DISCRIMINATION - focused listening practice with feedback on
learners’ ability to correctly discriminate the feature

CONTROLLED PRACTICE - oral reading of minimal-pair sentences, short
dialogues, etc., with special attention paid to the highlighted feature in order to raise
consciousness

GUIDED PRACTICE - structured communication exercises, such as information-gap
activities or cued dialogues, that enable the learner to monitor for the special feature
COMMUNICATIVE PRACTICE - less structured, fluency-building activities (e.g.,
role play, problem solving) that require the learner to attend to both form and content

of utterances
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According to Celce-Murcia et al. (2010, p. 45), this communicative framework recognizes

the key role each phase plays in the acquisition of new pronunciation features,

learners’ progression from one phase to another, that is from controlled to automatic
processing/production of L2 phonology is gradual,

the application of this framework should extend the course of several lessons not just one,
learning pronunciation is not linear, and

practice must extend beyond the controlled phase of repetition and oral drills to more

communicative activities when learners gain control over the feature

For more information on this topic please refer to Celce-Murcia, Brinton and Goodwin (2010)

pages 44 to 49.
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% Grammar

Objectives

Although “the term grammar has multiple meanings” (Larsen-Freeman, 2002, p. 34), its core
meaning is “how words are formed (morphology) and how words are combined (syntax)” (ibid).
There are two basic views towards grammar: formal and functional. While the former is about
the form of the language, the latter focuses on the fact that “grammar is not a static system of
rules; grammar is a dynamic system” (Larsen-Freeman, 2014, p. 257). In other words, the
grammar of a language is not what its speakers have to say (prescriptive grammar) but how the
language is actually used (descriptive grammar). In this sense, the goal of teaching grammar is
helping “students use the language accurately, meaningfully, and appropriately” (Larsen-
Freeman, 2014, p. 258). As a result a major departure from some traditional analyses of English
grammar
is in keeping with attempting to view grammar with a communicative end in mind, is
the recognition that grammar is not merely a collection of lorms but rather involves the
three dimensions of what linguists refer to as (morpho)syntax, semantics, and pragmatics.
Grammatical structures not only have a morphosyntactic form, they are also used to
express meaning (semantics) in contextappropriate use (pragmatics). We refer to these
as the dimensions of form, meaning, and use. Because the three are interrelated—that is, a

change in one will involve a change in another—it is helpful to view the three dimensions
as a pie chart, with arrows depicting the interaction among the three.

(Celce-Murcia and Larsen-Freeman, 1990, p. 4)

As a result, the three components of Freeman’s pie chart will focus on form, meaning, and use

(Laren-Freeman, 2014, p. 258) (See figure 2).

MEANING

‘What does
it mean?

(Meaningfulness)

When/Why
is it used?
(Appropriateness)

Figure 2. The three dimensions of grammar (Larsen Freeman, 2014, p. 259)
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1 In the wedge of the pie having to do with form, we have those overt lexicogrammatical
patterns and morphosyntactic forms that tell us how a particular construction is put together and

how it is sequenced with other constructions in a sequence or text.

2 In semantic wedge, we deal with what a grammar construction means. The meaning can be
lexical (a dictionary definition for a preposition like down, for instance), or it can be grammatical
(e.g., the conditional states both a condition and an outcome or result). In case of Be, the

meaning part includes the following information:

3 Pragmatics in the use wedge means the use of the language in context. The context can be
social (i.e., a context created by speakers, their relationships to one another, or the setting), or it
can be a linguistic discourse co-text (i.e., the language that precedes or follows a particular
structure in the discourse, or how a particular genre or register affects the use of a construction).

Two examples taken from Larsen-Freeman (2014, pp. 259-60) may provide more illuminating

insights:

e . o .
z ~ z ~
7’ N 4 N
7’ N 4 Ay
// \\ I' \\
/ MEANFNG \ ,/FORM MEANING N
K ‘F()RM Possessnf)n \ /" Verb + Particle (or) L}teral' Y
', sors Description \ ', Verb + Particle + Flg.lr'auve \
| Jzl~Is/~lez/ zgnllotlet . \ /'  Preposition Multlple \
! Pe 2} 1‘;}“51 P \ | Scparable/Inscparable Meanings H
\ art/whole [ Stress and Juncture 1
' Origin/agent ! . Patterns !
\ 1 \ 1
\ 1 \ 1
\ 1 \ 1
\ S ) , \ USE )
N ‘s versus possessive determiner ) N Informal Discourse "l
\ N . . .
. ‘s verses of the e . Principle pf Dominance /
~ ‘s versus noun compounds . N Pt
~ e ‘
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Teaching Procedure

In order to teach the grammar in Prospect 3, the procedure suggested by Richards and Rodgers
(2014, p. 103) will be followed:

New teaching points are introduced with dialogues, followed by controlled
practice of the main grammatical patterns. The teaching points are then
contextualized through situational practice. This serves as an introduction to a
freer practice activity, such as a role play or improvisation. Teaching points are
often introduced in dialogue form, grammatical items are isolated for controlled
practice and freer activities are provided. Pair and group work is suggested to
encourage students to use and practice function and forms.

The methodological procedures underlying CLT texts reflect a sequence of activities
represented in the figure 3 (Littlewood, 1981, p. 86, as cited in Richards and Rodgers,
2014, p. 103).

/ Structural activities

Pre-communicative activities

Quasi communicative activities

/ Functional communicative activities
Communicative activities

Social interaction activities
Figure 3.The sequence of CLT teaching activities

As a result, the following steps will be followed to teach grammar in Prospect 3:

1. Presentation of grammar in a dialogue (contextualization) in &

2. Isolation of grammatical items to be presented in
3. Controlled Practice in
4. Situational practice with contextualization in and

5. Pair and group work in

25
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6. An MI task or a game would be optionally used in the end.

Phase 1. Presentation of grammar in a dialogue (contextualization) in

&

In order to start teaching grammar, the teacher rereads the conversation with an emphasis over
the grammatical structure. Students can help the teacher by finding the grammatical points. The 3
components of the grammatical structure can be focused on here:

-form,

-meaning, and

-function.

Phase 2. Isolation of grammatical items to be presented in
The ‘Grammar part’ is worked on in this phase. The teacher may:
- Explain the tables briefly.
- Ask students to go through the examples written below the tables.
- Ask students to provide him/her with the rules they understand.
The rest of teaching grammar is done by going through separate sections of the book:
-Find it and Tell Your Classmates.
-LRW
-RSLW

-Your Conversation
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See also

Objectives

It is a grammatical point that is explained very briefly. Most of the time, this grammatical point
is required to carry out conversations and/or do meaningful tasks and exercises.

Teaching Procedure

To teach this grammatical point just refer to the 3 dimensional grammatical pie. Some exercises
are predicted to be done on this in the rest of the book/workbook.

27
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5 Find it and Tell Your Classmates.

Objectives

The objectives of this section are:

1 - Making students aware of the taught

' grammatical structures.

! -Providing students with controlled oral
1 practice

1

Teaching Procedure

This part should be covered after teaching Grammar:
-Ask students to take a red pencil or highlighter.
-Ask them to

o circle the structures, or

o underline the structures

‘Find It’ is followed by a controlled oral practice. The students should follow the model to
produce the learned structure orally.
- Ask students to do the oral drill.

- If necessary, give them some hints.

&Dou’t let students write their answers!

28



@ Listening, Reading and Writing 7Listening, Speaking, Reading and Writing

Objectives

Objectives - L . . L . .
] This is another situational practice with contextualization for the taught grammatical point. It

The main goal of this section is providing situational practice with contextualization for the also has the following objectives:

- Providing students with opportunities to
practice all 4 skills integratively.

taught grammatical point. It also aims at i
i
1
1
- Giving students comprehensible input. '
1
1
1
1
1

- Providing oral input for listening and reading
practices

- Giving students some opportunities to produce
meaningful output.

-Providing students with some opportunities to
produce meaningful output.

Teaching Procedure

Teaching Procedure This activity is a real or pedagogical task that asks students to share their personal information

- Play the CD. and preferences with their classmates. To do that

- If necessary play the CD two times.

- Ask students to read the questions and answer them after listening to the audio. -Ask students to pair up.

- Play the audio again. -Ask them to do the interview.

- Ask students to check their answers.

The same procedure is followed for Part B.

Page29
PageSO
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8 Role Play

Objectives

This is a role-play activity that completes the procedure of teaching grammar. It has the

following objectives as well:

- Providing students with a fluency activity

1
i
1
- Giving students the opportunity to put together |
whatever they have learned in the lesson. H

1

1

Teaching Procedure

-Ask students to pair up.
- They have to talk about the theme of the lesson.

- Ask them to use the conversation of the lesson as a model.

You may bring a game or task to the classroom after teaching the
grammar or at the end of the lesson if you have time.
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Lesson 1
Personality The Gantt Chart of Lesson 1

The activities of each lesson are expected to be done in four 75-minute sessions. Please find in

Theme and Vooabatary | L2neuase i the followm'g what is expected to be done in each session. o o
iz ey == The following Gantt chart helps you manage the class activities. Whenever the activity is

complete, put a tick in the cell. If it is not complete, draw an arrow and determine when you want

Expressions to complete it.
- Are you hard-working?
Teaana 1 Falling Simple Contraction - Yes, | am.
Personality F{';‘m"a'"’ Intonation  Present qober - What's your friend like?
br;'«e.__.;' fto be (I:"i: Verbs e ey e Planned Activities Min Session 1 Session 2 | Session 3 | Session 4
statemnents) it e eheck bl n
Ntk about =i ?.a'.-,' AEGER ML ie Conversation 25 v
Personality
: z Practice 1 25
1527 S E _
2 © Practice 2 25
@ ~
@» <
Language 25
N A
e £ Melody
L E
2 ® Grammar 50
@ N~
3 <
(+ See Also)
Find it 15
‘: z Tell your 15
S E
2 classmates
@ I~
3 <
Workbook 45
» ~ LRW 20
s £
2 E LRWS 20
®» O
# = Role Play 35
<
o
[
Qo
©
o
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1 Conversation

Objectives

-Providing students with language
comprehensible input

-Presenting language function ‘talking about
personality’

-Presenting new vocabulary/expressions
related to the theme ‘personality’

-Rising students’ awareness towards the
structure “simple present, to bet”

Teaching listening

Use the cycle of pre-listening, listening, and post-listening to teach ‘conversation’.

Phase 1. Preparation (Pre listening)

The aim of the pre-listening stage is to “prepare learners to listen by using activities that focus on
the content of the text and/or the language in the text” (Goh, 2014, p. 84). As a result, different
types of activities can be used in this stage to activate your students’ background knowledge on
the topic personality. The activities may include (ibid): brainstorming, researching, reading,
viewing pictures, watching movies, and discussing.

Activating students’ background knowledge:

Introduce the topic, talk about ‘personality’
1.1. Brainstorming: You can write the word ‘personality’ on the board, give its meaning in
Persian, and ask students to brainstorm about the topic. It is a good idea to draw a concept map
on the board to give some directions to students on how to brainstorm.
Use the one below as a sample. First do the brainstorming in Persian, then in English.

4 R 4 N\
»U oo
tall, thin kind, polite
- J L e J
e e d
- ~ Personality ~
neat, nice cruel, rude
35

. ‘;{5"
# Lesson 1: Personality

Listen to thef

Ehzan

‘comversation hetween two cowesins,

Whao iz your best friend at school?

Parkiamm:
Ehsar:
Parhom:
Eh=zar:
Parkom:
Eh=zar:

Parham:

Reza.

What's he he?
Oh, he is really great! He's clever ond kimd.
Is he hard-working too?

¥es! And he's always very helpfull

How?

He always helps me

with my lessons.

Lasmen 1
(=
&
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1.2. Researching: Ask students to do a mini research on the word ‘personality’. If students have
dictionaries in the classroom, you may ask them to look up the word ‘personality’ and give you
what they have found. They can do this using monolingual or bilingual dictionaries.

E.g. Longman Contemporary Dictionary: “someone's character, especially the way they behave
towards other people”

What can be written on the board is:

character

personality

Pehavior

You may ask students to give you more examples. Write them on the board.

' Use this technique in more proficient classes.
L]

U

1.3. Reading: You bring short paragraphs about ‘personality’ and ask students to read them. One
sample is included here:

Amir is a hard-working employee. He
is in his office at 7. He is very kind
and helpful to people. He works all
day and helps others. He is neat and
generous.

1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic personality. If a video-projector is
available in your class, you may make a slideshow to show interesting pictures to the class. Ask
students to tell you one adjective that describes the person in the picture.
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1.6. Watching movies: You can show a short movie to students about people with different
‘personalities’.

1.5. Discussing: The students may talk about the personality when they are doing the above
activities.

Focusing on language forms
New words and expressions of this conversation are listed below. You may present some of them
and leave the rest for students to guess while listening.
You may present the following new words by the help of the techniques mentioned in

Introduction:
Clever: definition: a person who learns very fast J
kind: antonym: # cruel ]

exemplification: Reza is very hard-working employee. He
works very hard.

hard-working:

helpful: translation: s.a. ]

Phase 2. Listening

The goal of listening part is basically ‘comprehension’. Thus students should rely on their
bottom-up and top-down processing ability to process the aural input. As a result it is
recommended that students keep their books closed while listening.

- Ask students to listen carefully for the gist of meaning.
-You may write some questions on the board and ask them to listen and find their answers:

1.Is Reza clever?

§ S oy Cangs (S someo )
2. Who helps Parham?

S o S ooy 4y jsken L, Y
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- Some bottom-up activities can be used in the class in this phase. For a
complete list refer to section Introduction of the TG. Two examples are:

A. Selecting details from the text (word recognition): Listen and circle the
verbs you hear.

clever kind shy neat

B. Listen and fill in the blanks.

Ehsan: Whoisyourbest.......... at school?
Parham: Reza.

Ehsan: What’she ........ ?

Parham: Oh, heis really great! He’s cleverand ........
Ehsan: Is...... hard-working too?

Parham: Yes! And he’s always very ...........

Ehsan: In what way?

\ Parham: Healways ......... me with my lessons.

~

J

-Check students’ answer when the listening is done.
-If necessary, replay the audio for students to check their answers.

Phase 3. Post listening

-Ask some comprehension questions: 3 types of questions can be asked: display, inference, and

opinion gap.

-Display question: Is Reza helpful?

-Inference question: Does Reza help Parham?
-Opinion-gap question: Is your friend kind?

Pag839
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Lo

/ Listening can be taught by adapting some listening \

strategies in the cycle of pre-listening, listening, and
post-listening.

Pre-listening: Ask students to look at the picture of the
conversation and predict what they are going to listen, what
types of personalities are going to be referred to in the
conversation.

Listening: Ask students to check if their predictions were
correct. Also ask them to try to guess the meaning of words and
relate what they hear to what they know. e.g. they can relate
‘kind’ to ‘nice’ and *helpful’ to ‘useful’.

Post-listening: Ask students to share their experience of
listening with you and the class. How was the listening,
difficult or easy? Are they going to listen to conversations like
this in the future about personality? How do they want to solve

\their listening problems? /

40
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z Practice: Talking about personality (1) & (2)

Objectives

-Presenting instances of language function

‘talking about personality’

- Helping students to have focused attention

on ‘to be, present’.

-Providing opportunities for repetition of the structure
‘to be, present’.

- Helping students to use the structure

correctly.

-Giving feedback to students if they make mistakes

Teaching Procedure

-Tell your students that they are going to learn different ways of talking about people’s
personalities. Let them know what each turn means.

-Let them know what the word personality means and how it is related to other English words.
-Then play the CD two or three times and ask students to repeat the turns. You can also divide
the class into two groups and ask each group to repeat one turn. This can be practiced with
individual students.

- Then tell the class to ask about your ‘personality’

- Next ask your students to pair up and practice asking each other about their personalities. They
can refer to the Photo Dictionary at the end of the Student Book for words they don’t know.

- Finally, invite pairs to come to the front of the class to role play the questions and answers.

41

=T alking abeout personality {11 _

«% Listen to the sxamples. Then ask and answer with a friend.

{ 3 I-’
E | # Arc you hard-working? ¥es, I om.
5 |ll o Is he clever? Yes, he i s L
""»—4':4 # Iz Zchra talkative? e, she isn't. ‘_
| #® Arc they meat? ¥es, they are. >

& Are they upset? | M, they'rs not.

||\ JX i

F
m = Talking about personality (2) _

-:' Listen to the examples. Then ask and answer with a friend.

L ‘||

& 'What's yeur friend like? | He's wery funny.

& What's your mother like?|| She's wery kind ard patient.
® What's ho liks? He is quict. \ il
u What's she like? Shie is clewer. ."l': i ,fl'

® 'What are you like? I'm o bit serious. r

# What are they liks? || They ore very kird.
\ Ao /
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Students may need more vocabulary to talk about personalities. In this case \
you may present the words to help them talk about different personalities,
expanding their vocabulary stock, and providing them with some
collocations.

Present new words with the help of the following techniques explained in
section 2:

angry: flashcard, gesture)

brave :picture, exemplification, antonym

careless: situation, translation, synonym, antonym
cruel :antonym, exemplification

S

rude :synonym,, antonym, exemplification, translation

- J

Then practice the words with the help of some exercise. Different types of exercises can be used
to practice new words:

1. Identifying

2. Selecting

3. Matching

4. Sorting

5. Ranking and Sequencing

Then the students are required to incorporate the newly studied words into speaking writing
activities.

S Lasson 1
=
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/' Students may need more vocabulary to \

talk about personalities. In this case you may present the words to help them
to talk about different personalities, expanding their vocabulary stock, and
providing them with some collocations.

Present new words with the help of the following techniques explained in
section 2:

nervous :flashcard, picture

quiet :exemplification, definition, antonym

funny :picture, gesture

selfish: exemplification, Mothers are not selfish.

OIS N

neat: flash card

L J

Vocabulary Plus: The following words are also related to the theme of this lesson. They are
included in the Photo Dictionary. You may present them as well.

pleasant, hard-working, lazy, shy, generous

Then practice the words with the help of some exercises. Different types of exercises can be used
to practice new words:

1. Identifying

2. Selecting

3. Matching

4. Sorting

5. Ranking and Sequencing

Then the students are required to incorporate the newly studied words into speaking writing
activities.

Page45

45

Page46

46



Page47

alanguage Melody

Objectives

-Helping students recognize falling intonation in '
statements. :
- Helping students produce proper intonation ,
contours associated with the function of the '
utterances. '

Teaching Procedure

1. Description and analysis:
- Play the audio of the conversation.
- Ask students to listen to the audio several times.
- Briefly explain the rule: tell students that a falling intonation is used with statements.

2. Listening discrimination

Read the following sentences with falling intonation.
Then read each sentence twice,

once with falling and once with rising intonation.
Ask students to tab on their desks

when they hear falling intonation.

He’s shy.

She’s great.

You are very neat.

My mother is very kind.
Her father is hard-working.

LR LD -

3. Controlled practice
Read the sentences on page 20 and ask the students to repeat after you.

4. Guided practice

Write the sentences on the board.

Ask the students to take the role of one speaker
and produce the sentences with

appropriate intonation.

B: Is he shy?

A: No, not at all. He is a little talkative.
B: Is he hard-working?

A: Yes, he is kind and helpful.

A: This is the picture of my friend Ahmad.

5. Communicative practice
Ask students to give some information to their classmates using falling intonation. Examples
may include: 1. My father is helpful. 2. My brother is neat.

47

(LTS TENG

i : + Listem to the conwersation and pay attention to the intonations of
“affirmative” sentences.

Teacher Farzeneh iz a clever student. Everybody likes her.

Somiro ¥as. I know. She is also wery holpful.
Teacher ‘Well, you com sk her for help.
Somire Ok, Tl ask her to help me with my English.

% Listen to the sentenices below and then practice.

L He's very kind.

2. She's very pnﬁsn.r.-"'-}

3. ¥ou are very clewer.

4. Evorybody likes hn".—}

B. I do my homework —~

&. She works fora mnpmrﬂ-*

T{I I k fD yﬂl.rrr
Teache,.

.'I Let me check it in the dictionary.

Lamien 1
]
=]
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% Grammar

Objectives

- helping students “use the language accurately, H
meaningfully, and appropriately” (Larsen- |
i
1

Freeman, 2014, p. 258

Teaching Procedure

The methodological procedures underlying CLT texts reflect a sequence of activities
represented in the following figure (Littlewood, 1981, p. 86, as cited in Richards and
Rodgers, 2014, p. 103).

Structural activities
Pre-communicative activities <

Quasi communicative activities

/ Functional communicative activities
Communicative activities
\ Social interaction activities

As a result, the following steps will be followed to teach grammar:
1. Presentation of grammar in a dialogue (contextualization) in &

2. Isolation of grammatical items to be presented in

3. Controlled Practice in

4. Situational practice with contextualization in and
5. Pair and group work in

6. An MI task or a game optionally used in the end.

Phase 1. Presentation of grammar in a dialogue (contextualization) in

&

The students have encountered “to be, present” in the dialogue. They have already practiced it
and faced 6 examples of the new structure.

49
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Ehsan: Wh't\;i;—):otur best friend at school?
Parham: RE.[Z;I:—::
Ehsan: Whaj’_shl‘z like? _
Parham: Oh, P;Ié is \rknlly gran‘r!(\l:le's\élever' and kind.
Ehsan: .': Is \h:t\ﬁu'ra:_!vgrking 'rooZ; -
Parham: \Y—e;! Anr.f\;le’s a:lways very helpful.
Ehsan:  Inwhat w;g?/
Parham: He always helps me with my lessons.
Review the dialogue and focus on 3 dimensions of ‘to be, present’.
In this lesson, the goal of teaching grammar is “to be, present”. As a result, its three dimensions
that should be taught include:

1 Forms: The students are expected to learn the form and structure of “to be, present” in

statements, interrogative sentences and negative sentences.

2 Meaning/semantics: The students should understand the meaning of “to be, present” that is

describing people, places, adjective, etc.

3 Use/pragmatics: The students should understand where and when ‘to be, present’ is used:

- talking about people, actions, and adjective
-describing people, actions, places, and objects

The above information

can be summarized in the grammar pie chart: FORM MEANING
He is neat.

Are you shy?

They are not careful.

How someone or
something is.

USE
-talking about people,
actions, and adjective
-describing people,
actions, places, and
objects
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Refer to what students have been exposed to in Prospects 1 and 2 on this topic.
Phase 2. Isolation of grammatical items to be presented in

- Explain the tables briefly.
- Ask students to go through the examples written below the tables.
- Ask them to provide you with the rules they understand.

The rest of teaching grammar is done by going through separate sections of the book:
-Find it and Tell Your Classmates.

-LRW

-RSLW

-Role Play

51

s Lock at the tables below and listen to your teacher's explanations.

he
Is I
careful?
we
Are | you
they

I am not talkotive. = T'm rot folkative.
He iz not shy. = He's rot <hy. = He ise't shy.
They are not rude. = They'rs not rude. = They aren't rude.

i
X
21-1"
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See also

[ Objectives ]

1 The objective of See also in this lesson is teaching |
| contracted forms of ‘to be’ |
i i
1 1

[ Teaching Procedure ]

Based on the objectives of this part, you are expected to just teach the following points to your
students

Form: I'm, You’re, He’s, She’s, It’s, We’re, They’re
Meaning: the same as full forms

Function: the same as full forms
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computer

in the classroom.
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5 Find it and Tell Your Classmates.

Objectives

- Making students aware of the taught
grammatical structure, ‘to be, present’.
-Providing students with controlled oral practice

Teaching Procedure

‘Find It’ is followed by a controlled oral practice. The students should follow the model to

Ask students to take a red pencil or highlighter.

produce the learned structure orally.

Ask students to do the oral drill.

& Don’t let students write their answers!

KEY

Find it

‘m, is, are, is, ‘s, is, is not, ‘s

Tell your classmates

1. My brother is hard-working.

2. My friend is brave.

3.1 am happy.

4. My sisters are neat.

5. (Referring to a friend): Mina/Ali is (very) kind.

55

Ask them to quickly go through the text and circle or highlight all ‘be” verbs
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Find it

. Find and urderfine “to be” verbs in the passage below.

I'm Mohsen. This is my clossroom. Thers
ors 26 students in my cless. I have a lot of
friends. My best friend is Vahid. He's e good
student. He is helpful and hard-warking, but

he iz mot wery careful. He usually forgets
important things. It's a big problem.

l Tell Your Classmates
Tell your classmates five things about you and your fomily members.

Example: My sister is reclly kind.

L

4

3.

4.

E. 5
g
i
5

23 -L
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@ Listening, Reading and Writing

Listening, Reading and Writing @
\\/ @Lﬁmuhmmﬁnnuﬂﬁllmrﬁnrﬂﬂnm.

Objectives

1 - Providing oral input for listening and reading

| practices

- Giving students some opportunities to produce
| meaningful output.

1

Teaching Procedure

- Play the CD.
- If necessary play the CD 2 times.
- Ask students to read the questions and answer them after listening to the audio.

- Play the audio again.

- Ask students to check their answers.

TRANSCRIPT
| Haniyeh: Who is she, Anita? E
| Anita: She is my mother, Zahra. !
| Haniyeh: Tell me about her. What is she like? !
E Anita: Well, she’s great. She’s very kind and helpful. '
KEY
Name Personality =
Zahra great ;
kind
helpful ‘L‘ 24
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Listening, Reading and Writing

[ Objectives ]

-
1 - Providing oral input for listening and reading

| practices

'§ Giving students some opportunities to produce
1

1

1

meaningful output.

[ Teaching Procedure ]

- Play the CD.

- If necessary play the CD 2 times.

- Ask students to read the questions and answer them after listening to the audio.
- Play the audio again.
- Ask students to check their answers.

TRANSCRIPT

1
Iran is a great country. There are a lot of cities and villages here. Iranian |
people are very kind and friendly. They are also really brave and hard- |
working. We all love our beautiful country. i
1

KEY

1. What’s Iran like? Iran is a great country.

2. What are Iranian people like? Iranian people are kind, friendly, and brave. (hard-working is
correct as well)

Page60
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’Listening, Speaking, Reading and Writing

[ Objectives

- Providing students with opportunities to
practice all 4 skills integratively.
- Giving students comprehensible input.

-Providing students with some opportunities to

produce meaningful output.

[ Teaching Procedure }

This is a real task that focuses on practicing grammar, vocabulary, language function(s), and the

topic of the lesson.
-Ask students to pair up.
- Ask them to do the interview.

KEY

What's your father like?

Who is friendly?

Who is brave?

Ts your brother talkative?

Is your father kind?

Are your family members neat?

He’s hard-working.

Sinais.

My teacher is.
No, he isn’t.
Yes, very much.

Yes, they are.

61
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-

end write their arswers an card (B).

What's your father filke?

Whao is friendly?

Whi iz brave?

Lz your brether talkative?

ILs your father kind?

Are your family members neat?

.:Heading, Speaking, Listening and Writing |-

q'_l-tua!
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8 Role Play
Objectives

1
- Providing students with a fluency activity

Role Play

whatever they have learned in this lesson

1
: :
! 1
| - Giving students the opportunity to put together ! Talk with your classmates about the p lity of your friends/
: H classmatass teachers! relatives.
! 1
! 1

Teaching Procedure

This is a role play activity.

-Ask students to pair up.

- They have to talk about ‘personality’

- Ask them to use the conversation of the lesson as a model.

KEY

A: Who is your best friend at school?

B: Mina

A: What’s she like?

B: She’s really great! She’s nice and very kind.
A: Is she hard-working too?

B: Yes! And she’s always very helpful.
A: In what way?
B: She always helps me with my lessons.

Page64
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You may bring a game or task to the classroom after
teaching the grammatical point or at the end of the lesson
if you have time. Some examples are included here.

Game 1. Pair students. Ask students to say a sentence. Another student should change it into the
question or negative form. Any pauses have negative scores.

Pair 1. She’s nice = She isn’t nice.
Pair 2. He’s hard-working < He isn’t hard-working.

Pair 3. They are shy Are they shy?

Game 2. Ask students to compare people in these two pictures. They can give you 2 differences.

He is careless. He is careful.
He is upset. He is happy.

Language Task: Describing pictures (MIs involved: spatial, logical-mathematical, and
linguistic).

Ask students to look at a painting/photo like this. Ask them to describe people in it.

e.g. He is brave. He’s kind. They are hard-working.

65
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Lesson2

Travel

Talking about
Travel

29-41

Travel
(tickets fill out,
receptionist...)

Lesson 2

Travel

Rising

Intonation Continuous

(tobe
questions)

Present

Tense

67

Possessive
('s and of)

Expressions
- Are you visiting Tehran?
- Yes, [ am.

- Who is speaking English
now?

- Sara.
- I'm inte Lo
How

about you?

Page68

The Gantt Chart of Lesson 2
The activities of each lesson are expected to be done in four 75-minute sessions. Please find in
the following what is expected to be done in each session.
The following Gantt chart helps you manage the class activities. Whenever the activity is
complete, put a tick in the cell. If it is not complete, draw an arrow and determine when you want
to complete it.

Planned Activities Min Session 1 Session 2 | Session 3 | Session 4
Conversation 25 v
T E Practice 1 25
2 E
2 o Practice 2 25
@~
@D~
Language 25
: 0 Melody
S E
% w® Grammar 50
g C
(+ See Also)
Find it 15
o~
E Tell your 15
£
o classmates
@ ':’
Workbook 45
® ~ LRW 20
£
E LRWS 20
n
% = Role Play 35

68




1 Conversation

Objectives

-Providing students with language input
-Presenting language function * talking about
travels’

-Presenting new vocabulary/expressions
related to the theme ‘travel’

-Rising students’ awareness towards the
structure “’present continuous tense”

20, 2 |

«_+ Listen to the conversation between a tourist and a receptionist.

Recoptionist: Welcoms to our hotel sir, how can I help you?
Tourizt: My name iz Paul KressT'm from Germany. I have a

reservation here.

Becaptionist: I ses! Ars you stoying here for two mights?

Teaching listening Tourist: Yes, my wife end I are visiting Tehrman for three
days.

Use the cycle of pre-listening, listening, and post-listening to teach ‘conversation’. Recoptionist: Where is she now? I need fo check her passport.

Tourist: She's starding over thers, by the gift shop. Hers

Phase 1. Preparation (Pre listening) is hor possport.
Recoptionist: Thark yeu. This is your key. It's room 213. Hope
Activating students’ background knowledge: you snjoy your stay in Tehran.

Introduce the topic, talk about ‘traveling’ S

1.1. Brainstorming: You can write the word ‘travel” on the board, give its meaning in Persian,
and ask students to brainstorm about the topic. It is a good idea to draw a concept map on the
board to give some directions to students on how to brainstorm.

Use the one below as a sample. First do the brain storming in Persian, then in English.

e A 4
i Jilog b ylso

plane, train, bus hotel, airport

- 4 }“"

Page69

b,

buy a ticket, book a room

(S

Travel

J

69

o S

tourist, receptionist

Lardmezns 2
(%)
[=]
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1.2. Researching: Ask students to do a mini research on the word ‘travel’. They may tell you
about Iranian cities or foreign countries that have nice places to go in holidays.
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Or you may show them these maps and ask them to find some information about the marked
places in an encyclopedia or atlas, if they are available in your school’s library.

S

oy A ;
¥ IANSEA
s casr

WORLD MAP |

Use this technique in more proficient classes. ’]
L ]
5} 1.3. Reading: You bring short paragraphs about ‘travel” and ask students to read

them. One sample is included here:

Ehsan is traveling to Mashhad with his
family. He is in the airport now. The
airport is very crowded. Ehsan’s flight is
at 3. Ehsan is watching TV. Her sister is
playing with her toys. There are many
passengers. They are also waiting for
their flight.

1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic travel. If a video-projector is available in
your class, you may make a slideshow to show interesting pictures to the class.
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1.6. Watching movies: You can show a short movie to students about people and ‘travel’
1.5. Discussing: The students may talk about traveling when they are doing the above activities.

Focusing on language forms
New words and expressions of this conversation are listed below. You may present some of them
and leave the rest for students to guess while listening.
You may present the following new words by the help of the techniques mentioned in

Introduction:
reservation: translation: 5,3 ]
visit: Syhonym=see 1
gift shop flashcard ]

Phase 2. Listening

The goal of listening part is basically ‘comprehension’. Thus students should rely on their
bottom-up and top-down processing ability to process the aural input. As a result it is
recommended that students keep their books closed while listening.

- Ask students to listen carefully for the gist of meaning.
-You may write some questions on the board and ask them to listen and find their answers:

1. Where is Mr. Kress from?
2. Is his wife in the hotel?

Sl stz )5 (GBI 361 o,leis )

el 1S oS GBT e ¥

72



Page73

statement.
1. She s traveling.
2. They're not reading.

3. He's writing.
4. We aren’t playing.

- Some bottom-up activities can be used in the class in this phase. For a
complete list refer to section Introduction of the TG. Two examples are:

A. Listen and write (+) if you hear a statement and (-) if you hear a negative

B. Listen to a sentence describing a picture and select the c

~

Qhey are gettinginatrain 2. He’s filling out a form 3. He’s buying a ticket. J

-Check students’ answer when the listening is done.
-If necessary replay the audio for students to check their answers.

Phase 3. Post listening

-Ask some comprehension questions: 3 types of questions can be asked: display, inference, and

opinion gap.

-Display question: Are they staying for 3 nights?

-Inference question: Is the receptionist checking their passport?
-Opinion-gap question: Is Germany in Europe?

73
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Jo—-=

/ Listening can be taught by adapting some listening \

strategies in the cycle of pre-listening, listening, and
post-listening.

Pre-listening: Ask students to look at the picture of the
conversation and predict: what they are going to listen about
travel, what kind of people are involved in the conversation,
and where the conversation is taking place.

Listening: Ask students to check if their predictions were
correct. Also ask them to try to guess the meaning of words and
relate what they hear to what they know. e.g. they can relate
‘gift’ to ‘present’ or ‘shop’ to ‘store’.

Post-listening: Ask students to share their experience of
listening with you and the class. How was the listening,
difficult or easy? Are they going to listen to conversations like
this in the future about travel? How do they want to solve their

Qten'mg problems? /
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z Practice: Talking about Travel (1) & (2)

Objectives

-Presenting instances of language function

‘talking about travel’
- Helping students to have focused attention on
‘present continuous tense’.
-Providing opportunities for repetition of the
structure ‘present continuous tense’.
- Helping students to use the structure ‘present
continues tense’ correctly.
-Giving feedback to students if they make mistakes

Teaching Procedure

- Tell your students that they are going to learn different ways of talking about fravels.
Let them know what each turn means.

- Let them know what the word travel means and how it is related to other English words.

- Then play the CD two or three times and ask them to repeat the turns. You can also
divide the class into two groups and ask each group to repeat one turn. This can be practiced with
individual students.

- Then tell the class to ask about travel.

- Next ask your students to pair up and practice asking each other about their travels. They
can refer to the Photo Dictionary at the end of the Student Book for words they don’t
know.

- Finally, invite pairs to come to the front of the class to role play the questions and
answers.

75

%: Ty e el I

%% Listen to the examples. Then ask and answer with 2 friend.

( \/ \

P ® Are you visiting Tehran? Yo, T amm |
i

o) |.| ® Are thoy troveling oround \ T
II the world? Mo, they aren't. :
" 'b-L1?
b # I Poul booking o room? Yes<, he is. = -J';

® Is Kate checking the map? Ma, she's reading the

',‘ J | guide bock: |

= Talking about Travel (2]

.:, Listen to the examples. Then ask and answer with a friend.

-

T L

| | |

Jl\ﬁw'uq:mhirg&'gh'shmw? Soro.
® What is he doing? He is buying o ticket.

=3

| @ Whers is Ali going?
i

& What are you doirg?
w How arc thoy traveling? They arc travsling by trair.

| fiLN /

He's going to Mohrobod Airport. .il:_,

I'm filling out the reservation form.

2]
=
A La g 7
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/Students may need more vocabulary to talk about ‘travel’. In this case you \
may present the words to help them to talk about travel, expanding their
vocabulary stock, and providing them with some collocations. Present new
words with the help of the following techniques explained in section 2:

1. buy a ticket: pictures, flashcards
check a passport: gesture, act out
check in: translation
check the timetable: picture
take off/ land: synonym/antonym

\_ J

Then practice the words with the help of some exercise. Different types of exercises can be used
to practice new words:

o s wn

1. Identifying

2. Selecting

3. Matching

4. Sorting

5. Ranking and Sequencing

Then the students are required to incorporate the newly studied words into speaking writing
activities.

; Laswen 2
&
Fa
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Students may need more vocabulary to talk about ‘travel’. In this case you \
may present the words to help them to talk about travel, expanding their
vocabulary stock, and providing them with some collocations. Present new
words with the help of the following techniques explained in section 2:

1. exchange money: explanation
fill out the form: act out
book a hotel: translation
pack for a trip: action, translation
talk to a receptionist: flashcard

\_ y

o s wn

Vocabulary Plus: The following words are also related to the theme of this lesson. They are
included in the Photo Dictionary. You may present them as well.

board the plane, make a voyage, take an express train

Then practice the words with the help of some exercise. Different types of exercises can be used
to practice new words:

1. Identifying

2. Selecting

3. Matching

4. Sorting

5. Ranking and Sequencing

Then the students are required to incorporate the newly studied words into speaking writing
activities.

Page79
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alanguage Melody

Objectives

Teaching Procedure

_________________________ | W

-Helping students recognize rising intonation in

Yes/No questions’. «“sListen to the conversation and pay attention to the imtonation of

1
1
1
! “YesM stions” {to be).
- Helping students produce proper intonation ' clgsistaons Kt
X . . H
Em:::g.:]rcseasssoaated with the function of the : e, ki i o 3
i Sara: ¥es, I'm searching for o hotel in Sanandaj.
Kioma:  Is it possible to book it online?
Sara: Yoz, of course!

1. Description and analysis:

- Play the audio of the conversation.

- Ask students to listen to the audio several times.

- Briefly explain the rule: tell students that a rising intonation is used with Yes/No

questions.
2. Listening discrimination

- Read the following sentences.
- Ask students to raise their hands
when they hear rising intonation.

1. Is he cooking? L Is it o beautiful cnm.trp?.«"
2.1 am washing my car. 2.1z he a tourizt? "

3. They’re staying here. 3. Are you staying here?

4. Are you cleaning your home? 4. Is she searching for o hotel?
5. Is she working? E. Are you travelling +o Shiraz?.-"

3. Controlled practice:

Read the sentences on page 34 and ask students to repeat after you.

4. Guided practice

Write the dialogue on the board. Ask the students to take the role of one speaker and produce the

sentences with appropriate intonation.

A:
B:
A:
B:
A:
B:

&. Arg they checking out?—"

« "¢ Listen to the questions below and then practice.

Are you going to Rasht this weekend? Talk to Your I I am interested in ... ,
Yes, Tam. Teache, | How about you?
Are you staying there for a week? ——

No, I am staying there for 2 days.
Are you staying in a hotel?
Yes, I am.

T Lawsn 2
(7]
B

5. Communicative practice

Ask students to ask some questions from their classmates using rising intonation. Examples may

include:
1. Are you neat? 2. Is your mother a teacher?

Page82
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% Grammar

Objectives

- helping students “use the language accurately, :
meaningfully, and appropriately” (Larsen- '
Freeman, 2014, p. 258 H
1
1

Teaching Procedure

The methodological procedures underlying CLT texts reflect a sequence of activities
represented in the following figure (Littlewood, 1981, p. 86, as cited in Richards and
Rodgers, 2014, p. 103).

Structural activities
Pre-communicative activities <

Quasi communicative activities

/ Functional communicative activities
Communicative activities
\ Social interaction activities

As a result, the following steps will be followed to teach grammar:
1. Presentation of grammar in a dialogue (contextualization) in &

2. Isolation of grammatical items to be presented in

3. Controlled Practice in

4. Situational practice with contextualization in and

5. Pair and group work in

6. An MI task or a game would be optionally used in the end.

Phase 1. Presentation of grammar in a dialogue (contextualization) in

&

The students have encountered “present continuous tense” in the dialogue. They have already
practiced it and faced 3 examples of the new structure.

83
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Receptionist:

Welcome to our hotel sir, how can I help you?

Tourist: My name is Paul Kress. I'm from Germany. T
have a reservation here.

Receptionist:

I seel"Are you staying hére for two nights?

Tourist: Yes iy wife and I are visiting Tehran for

:rﬁr?e“eﬂays, _____________ -

Receptionist:
passport.

Where is she now? I need to check her

Tourist: ’\:—She's s?anding‘o}er there, by the gift shop.

Heré is her passport.

Receptionist:  Thankyou. This is your key. It's room 213.
Hope you enjoy your stay in Tehran.

Review the dialogue and focus on 3 dimensions of ‘present continuous tense’.

In this lesson, the goal of teaching grammar is “present continuous tense”. As a result, its three

dimensions that should be taught include:

1 Forms: The students are expected to learn the form and structure of “present continuous

tense” in statements, interrogative sentences and negative sentences.

2 Meaning/semantics: The students should understand meaning of the “present continuous

tense” that is ‘an action taking place now’.

3 Use/pragmatics: The students should understand where and when ‘present continuous

tense’ is used:
- talking about actions taking place now

-talking about actions that happen in near future

The above information can be summarized in
the grammar pie chart:

84

EORM MEANING
He’s eating.

Is she writing?

They aren’t sleeping.

actions in progress

USE
talking about actions
taking place now
-talking about actions
that happen in near
future
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Refer to what students have been exposed to in Prospects 1 and 2 on this topic.

Phase 2. Isolation of grammatical items to be presented in

- Explain the tables briefly.
- Ask students to go through the examples written below the tables.
- Ask them to provide you with the rules they understand

Pronouns joined to auxiliary verbs to make contractions

7’
1
1
'))) | are often unstressed.
1
!
u‘
1
1
i
\
\

I'm coming. She’s hungry.

The rest of teaching grammar is done by going through separate sections of the book:

I 1 speaking Persian.
- Find it and Tell Your Classmates. e e

I'm rat speaking Persian. ¥ou ars not reading a beok.

- LRW

- RSLW She is not writing a letter. gl Tt i tont
5 S ¥ou aren't reading o book.

- Role Play She's not writirg a letter.

She isn't writing a lstter.

R H
newspapers

Are | they 2 poem

I: Sara booking online?
Arc you visiting Iran?

(o)
£n
! Lamizn 2
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See also

Objectives wh Cuestions
am 1
| S 1
H - P . . . \
: :I'I:e objlecfwe of See also in this lesson is teaching Possessive ! How : B s o
: s’ and ‘of : whera poing | ¥
1 1
oo are they

Teaching Procedure

What iz she playing?
Based on the objectives of this part, you are expected to just teach the following points to your Who is speaking to the teacher?
students

Form: ‘s’ and ‘of” are forms of possessives in English, pronounced as /z/, /s/, or /ez/.

Meaning: Possession, description, amount, relationship, part/whole

Kate = scarf
Jack's shirt
Teachers' office

Function: Where to use ‘s’ in contrast to ‘of” to show belonging.

The wheels of the car
The legs of the chair
The doar of the room.

¥ Lamsen3
&
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5 Find it and Tell Your Classmates.

Objectives Find it

- Making students aware of the taught
grammatical structures, ‘present continuous
tense’.

-Providing students with controlled oral practice

Find and underline “present continums tense” in the passage below.

Thisis Poul. He is a tourist from Sermany.
He's going into o gitt shop with his wife.
Thoy are oponing the deor of the shop.
- Ask students to take a red pencil or highlighter. Mow, they're talking to the shopkecper

- Ask students to quickly go through the text and circle or highlight all instances of te find suitable gifts for their daughters.
Poul’s daughters are living in Spain now.

Teaching Procedure

‘present continuous tense’

‘Find It’ is followed by a controlled oral practice. The students should follow the model to
produce the learned structure orally.

- Ask students to do the oral drill.

| Tell Your Classmates
& Don’t let students write their answers! SR I T e T T e e
KEY doirg now.
Find it Example: I guess my brother is proying row.
E

is going, are opening, ‘re talking, are living

Tell your classmates

Mok

1. 1 guess my mother is cooking now.

2. I guess my brothers are playing now.

3. I guess my father is driving now.

4.1 guess my sister is reading now.

5.1 guess my aunt is cleaning her room now.

Page90
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@ Listening, Reading and Writing

) 4

Objectives

1 - Providing oral input for listening and reading

| practices

- Giving students some opportunities to produce
| meaningful output.

1

Teaching Procedure

- Play the CD.
- If necessary play the CD 2 times.
- Ask students to read the questions and answer them after listening to the audio.

- Play the audio again.
- Ask students to check their answers.

TRANSCRIPT
o
i Receptionist:  Hello, who is speaking?
i Brenda: Hi, it is Brenda from England.
! Receptionist: How can I help you?
! Brenda: I'm checking your website but I can’t find the
! reservation section.
! Receptionist:  OK! Let me help you.
! Brenda: Thank you so much.
KEY

1. Where is Brenda from? She is from England.
2. What's Brenda doing? She is checking the website.
3. What is her problem? She can’t find the reservation section.

91
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Listening, Reading and Writing @

@ Listen to the conversation and answer the guestions below.

1. Where i Brenda from?
She is from o
7. What's Brenda doing?

Bhe ooy the websit

3. What is her problem?

L
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@ Listening, Reading and Writing

a Lizten to the audio and arswer the questions below.

\/ 1. Where is Mehmet from?

Objectives Hesfom ...
2. Where is Mehmet going to?
1
G e e
3. What's he asking about?

1 - Providing oral input for listening and reading

| practices

- Giving students some opportunities to produce
1

1

1

meaningful output.

Teaching Procedure

- Play the CD.

- If necessary play the CD 2 times.

- Ask students to read the questions and answer them after listening to the audio.
- Play the audio again.
- Ask students to check their answers.

TRANSCRIPT

Mehmet is a tourist from Turkey. He’s visiting Iran. Now, he is
buying a ticket to Mashhad. He’s talking with the front -desk.
He is asking about the ticket price. He wants to stay in Mashhad
for two nights.

KEY

1. Where is Mehmet from? He is from Turkey.

2. Where is Mehmet going to? He’s going to Mashhad.

3. What's he asking about? He is asking about the ticket price.

8
é_h—u]‘
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’Listening, Speaking, Reading and Writing

[ Objectives ]

1
- Providing students with opportunities to i
practice all 4 skills integratively. '
- Giving students comprehensible input. !
-Providing students with some opportunities to !
:
1

1
1
1
1
1
1
:
‘ produce meaningful output.
1

[ Teaching Procedure ]

This is a real task that focuses on practicing grammar, vocabulary, language function(s), and the
topic of the lesson.

-Ask students to pair up.

- Ask them to do the interview.

KEY

‘What are you doing now?

| am writing now.
What is he/she doing? She’s/He’s reading.

Whao is brave? My uncle is.

What's sur teacher daing? He’s She’s teaching.

What is your best friend doing? He’s/He’s playing.

Wha is deing his/her homowark? My friend.

95
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T:IH.eading, Speaking, Listening and Writing -

‘mm Following questions on card (4],

‘What are you daing now?

What is hei/she doing?

Who is brave?

‘What's cur teacher doing?

‘What is your best friend deing?

Wh iz doimg hiz/har homework?

-

F Lasen 2
&
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8 i  Role Play. T
Role Play o ——

.' “the roles of o tourist and o &
Follow the.

together whatever they have learned

i :
! 1
| - Giving the students the opportunity to put i
l |
! 1

[ Teaching Procedure ]

This is a role play activity.

-Ask students to pair up.

- They have to talk about ‘travel’

- Ask them to use the conversation of the lesson as a model.

KEY

Receptionist: Welcome to our hotel sir, how can I help you?

Tourist: My name is John Lee. I have a reservation here.

Receptionist: Ok, Are you staying here for three nights?

Tourist: Yes, my wife and I are visiting Isfahan for four days.

Receptionist: Where is she now? I need to check her passport.

Tourist: She’s standing over there, in the yard. Here is her passport.
Receptionist: Thank you. This is your key. It’s room 320. Hope you enjoy your stay in

Isfahan

Page98
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You may bring a game or task to the classroom after
teaching the grammatical point or at the end of the lesson
if you have time. Some examples are included here.

Game: Pantomime
Ask a student to think of an action, come in front of the class and act it out. The class should
guess the action and say the sentence: She’s cooking now.

Language Task: Remembering actions (MIs involved: spatial, kinesthetic, and linguistic).
Ask students to look at the following pictures for some minutes. Then they have to close their
eyes and say aloud what the people are doing in each picture. They may act out what they are
saying.

99
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The Gantt Chart of Lesson 3
I_ 3 The activities of each lesson are expected to be done in four 75-minute sessions. Please find in
esson the following what is expected to be done in each session.

I:estivals and Ceremonies The following Gantt chart helps you manage the class activities. Whenever the activity is

complete, put a tick in the cell. If it is not complete, draw an arrow and determine when you want
Theme and ik Lang See
chﬁ:: 3 i “Ell::;* m e

to complete it.
Expressions

- Do you buy new clothes Planned Activities Min Session 1 Session 2 | Session 3 | Session 4
3 for the new year?
i v
FLea:_so? | Festvalsand  Rising S - Yes, I do. Conversation 25
EAIDGE 3 a1 c i - - Does he recite the Hol - n
Ceremonies ;:::::S Intonation F:r":::;“ P°5_595_5"’e ou:::;me turn :m‘:y g E Practice 1 25
national  (do/does fiertiees |ipenr? 2 E —
anthem,..) questions) (doldoes) S Yes, e o 2 Practice 2 25
Talking about i - 3 ~
Festivals and - Wish you a great holiday.
Ceremonies - Happy New Year. Language 25
49-61 N A
e £ Melody
L E
2 ® Grammar 50
b~
(+ See Also)
Find it 15
2 z Tell your 15
g E
2 classmates
b~
Workbook 45
» ~ LRW 20
s £
2 E LRWS 20
®» O
# = Role Play 35
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1 Conversation

Objectives

# Lesson3: Festivals and)

___________________________________ '_‘L"F.; [
E- -Providing students with language input i Eﬂrﬂmﬂ.“ I-ES?
! -Presenting language function ‘talking about !
! festivals and ceremonies’ ' @
. eanel o shetheme estualoand eremories’ '-
‘ —;eis?nz students’ awareness towards the i s e b i i
i structure ‘simple present tense’ \ Etham T just love Mew Year helidays!
b e L H Fasrin: Th, yes, me too. It's really great.
Elham: ‘We normally visit sur relatives in Moroaz. Tt's furd
Teaching listening PFlosrin: Do you get Mew Year gifts too?
Elham: Sure! Wi usually get momey. I roally like i
Use the cycle of pre-listening, listening, and post-listening to teach ‘conversation’. Mosrin: Wall_, We always go to my grandparents’ houses.
Elham: That's rice! Does your grandmothsr cook the Mow
Phase 1. Preparation (Pre listening) Year meal?

Mosrin: Actually, she dossn't. My mether maokes it

Activating students’ background knowledge:
Introduce the topic, talk about ‘festivals and ceremonies’

1.1. Brainstorming: You can write the word ‘festival/ceremonies’ on the board, give its meaning
in Persian, and ask students to brainstorm about the topic. It is a good idea to draw a concept
map on the board to give some directions to students on how to brainstorm.

Use the one below as a sample. First do the brain storming in Persian, then in English.

4 N 4
b pex o pul 30
Norooz, Birthday Eid Fitr
\ . \
ol 30 =
. I L
- N Ceremonies E all
& glesty o put 0 ‘L 50
Bahman 22 Farvardin 12 <
o
(0]
&
o
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1.2. Researching: Ask students to do a mini research on the word ‘festivals’. Ask students to do
research on other countries’ New Year ceremonies such as: Turkey, China, India

’ Use this technique in more proficient classes.
L]

U

1.3. Reading: You bring short paragraphs about ‘festivals’ and ask students to read them. One
sample is included here:

Bahman 22 is the anniversary of Islamic
revolution of Iran. Iranians come to streets
each year. They celebrate this day. They
walk in the streets with their families. They
bring balloons and flags and sing the national
anthem.

1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic festivals and ceremonies. If a video-
projector is available in your class, you may make a slideshow to show interesting pictures to the

class.

1.6. Watching movies: You can show a short movie to students about different festivals and
ceremonies in Iran or other countries.

1.5. Discussing: The students may talk about festivals and ceremonies when they are doing the

above activities.

105
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Focusing on language forms
New words and expressions of this conversation are listed below. You may present some of them
and leave the rest for students to guess while listening.
You may present the following new words by the help of the techniques mentioned in
Introduction:

gifts: synonym= present I

meal: flashcard ]

relatives exemplification, grandparents, uncle, aunt, cousin ]

Phase 2. Listening

The goal of listening part is basically ‘comprehension’. Thus students should rely on their
bottom-up and top-down processing ability to process the aural input. As a result it is
recommended that students keep their books closed while listening.

- Ask students to listen carefully for the gist of meaning.
-You may write some questions on the board and ask them to listen and find their answers:

1. Do they visit their relatives?
2. Who cooks?

99,5 o0 sl dan az ol N

$39) (50 5 2 Gy a8 59, ¥
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A. Listen and circle the words you hear.

money gift travel new year

different.

1. I don’t like holiday. I like holidays.

2. She doesn’t work here. She doesn’t work here.

3. They do their homework. They don’t do their homework.

-

/' - Some bottom-up activities can be used in the class in this phase. . For a

complete list refer to section Introduction of the TG. Two examples are:

aunt

B. Listen to the sentences. Write ‘s’ if they are the same and ‘D’ if they are

~

/

-Check students’ answer when the listening is done.

-If necessary replay the audio for students to check their answers.

Phase 3. Post listening

-Ask some comprehension questions: 3 types of questions can be asked: display, inference, and

opinion gap.
-Display question: Does Elham like New Year?
-Inference question: Does Nasrin like money?

-Opinion-gap question: Do you like New Year?

107
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\problems? /

/ Listening can be taught by adapting some listening \

strategies in the cycle of pre-listening, listening, and
post-listening.

Pre-listening: Ask students to look at the picture of the
conversation and predict: what they are going to listen about
‘festivals and ceremonies’, what kind of cultures/countries are
involved in the conversation, and what points are mentioned in
the conversation about the event(s).

Listening: Ask students to check if their predictions were
correct. Also ask them to try to guess the meaning of words
and relate what they hear to what they know. e.g. they can
relate food’ to ‘rice’ or ‘New year’ to ‘Norooz'.

Post-listening: Ask students to share their experience of
listening with you and the class. How was the listening,
difficult or easy? What listening tasks do they like to listen
about ceremonies? How do they want to solve their listening

108
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z Practice: Talking about Festivals and Ceremonies (1) & (2)

Objectives

-Presenting instances of language function
‘talking about festivals and ceremonies’

- Helping students to have focused attention on
‘simple present tense’.

-Providing opportunities for repetition of the
structure ‘simple present tense’.

- Helping students to use the structure
correctly.

-Giving feedback to students if they make
mistakes

Teaching Procedure

- Tell your students that they are going to learn different ways of talking about festivals and

ceremonies. Let them know what each turn means.

- Let them know what the word festival/ceremony means and how it is related to other English

words.

- Then play the CD two or three times and ask them to repeat the turns. You can also divide
the class into two groups and ask each group to repeat one turn. This can be practiced with

individual students.

- Then tell the class to ask about festivals/ceremonies.

Next ask your students to pair up and practice asking each other about their travels. They can

refer to the Photo Dictionary at the end of the Student Book for words they don’t know.

- Finally, invite pairs to come to the front of the class to role play the questions and answers.

109
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= Talking about Festivals and Ceremonies (1) -

o

«'» Listen to the examples. Then ask and answer with 2 friend.

i

| i |
| ® Do you buy new clothes II |
for the Mew Year? | ¥es, I da. | m
K | ¥
\

£} |'I & Do you ard your Cousins |
f._‘e)»\l., set the Haft Scen table? | Mo, we dorit, .I‘-
A i« # Do young children color the | | »

cggs? | ¥Yes, they usually color them. |

® Do Chincse poople buy gold
I'k fish for the Mew Year?

| Mo, they dor't buy gold fsh.
.1

F
m = Talking about Festivals and Ceremonies [2:|-

«+ Listen to the mamples. Then ask and answer with a friend.

i f \
'® Doss he recite the Holy

|
Quran at the turn of the year? | Y5, he doas. |

)

/' # Dots your father give you

Mew ¥ear gifts? Mo, he dossn't. I". L €

i
I.F"-I‘

# Docs your mom make o spocial Mo, she dossr't make o
| food for Moraoz? | special food. ]
\

P

| # Does she have mamy frierds? | ¥es, she has mony friends. ‘

n
=
d Lasian 3
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&dems may need more vocabulary to talk about ‘travel’. In this case you \
may present the words to help them to talk about different personalities,
expanding their vocabulary stock, and providing them with some
collocations.

Present new words with the help of the following techniques explained in
section 2:

1. make lunch/ dinner: flashcard, action

bake a cake/ cookies :picture, action

set the table :action, translation

sing the national anthem :flashcard, translation
hold a ceremony: explanation

. /

Then practice the words with the help of some exercise. Different types of exercises can be used
to practice new words:

oA W

1. Identifying

2. Selecting

3. Matching

4. Sorting

5. Ranking and Sequencing

Then the students are required to incorporate the newly studied words into speaking writing
activities.

sing the national anthem

q._ Lagsen 3
ﬂ.

Pagelll
Pagellz
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may present the words to help them to talk about different personalities,
expanding their vocabulary stock, and providing them with some
collocations.
Present new words with the help of the following techniques explained in
section 2:

1. watch fireworks: flashcard

2. read poems of Hafez: action

3. wear special clothes: explanation

4. go out on Nature Day: translation, picture

& 5. clear the table

/' Students may need more vocabulary to talk about ‘travel’. In this case you N

J

Vocabulary Plus: The following words are also related to the theme of this lesson. They are

included in the Photo Dictionary. You may present them as well.

celebrate a religious holiday, watch military parade, commemorate NE martyrs, Islamic-Iranian

culture, Islamic revolution anniversary

Then practice the words with the help of some exercise. Different types of exercises can be used

to practice new words:

1. Identifying

2. Selecting

3. Matching

4. Sorting

5. Ranking and Sequencing

Then the students are required to incorporate the newly studied words into
speaking writing activities.

Pagel 13
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alanguage Melody

Obijectives FrETETEETEG

1
-Helping students recognize rising intonationin 1
. 1

‘do/does questions’. |
- Helping students produce proper intonation '
1

1

1

1

1

«+ Listen to the conversation and pay attention to the rising
imtomation of *Yes'No guestions” (doddoes).

contours associated with the function of the Sam: Sheayon, do you like spring? - ‘T?:__. i
utterances. Shayan: Yes., I like spring a lot. o = _::__.'_ =
RSP Sam: De you like reiny weathsr? BTN ! i
e - :
Teaching Procedure 3 e et FHAR e flesy. - ‘h}'}"‘( AR ol
Sam: Why not? L M

1. Description and analysis: Shayer:  Beocouse we alweys go out on 13 of Forvardin.
- Play the audio of the conversation. 8 Linten o the < o Bedirer 2ol the e W
- Ask students to listen several times.

- Briefly explain the rule: tell students that a rising intonation is used with ‘do/does

questions’.
2. Listening discrimination
-Read the following sentences. 1. Do you like rainy weather?
-Ask students to raise their hands 1. Does he work here? 2. Does it rain a lot in Tehran?
when they hear rising intonation. 2. Is he rude? 3. boes she cock lunch?
3. They walk to school. 4. Do you tell storics?_"
4. Do they play in the yard? 6. Doas ha like spring?."
5. Do you get to bed early? 6. Does che zat nurs?

3. Controlled practice:

Read the sentences on page 54 and ask the students to repeat after you.

4. Guided practice

Write the sentences on the board. Ask the students to take the role of one speaker and produce
the sentences with appropriate intonation.

Ta;f 10 Yoy, | * Wish you a great holiday!
e |

A: We have a ceremony for the ‘Clean Day’ in our school. acher. | * Happy New Year
B: Do you do anything special?

A: Yes. We make newspapers and posters.
B: What else?

A: We write letters to parents. We ask them to use buses not their cars.

¥ Lasen 3
b4

5. Communicative practice

Ask students to ask some questions from their classmates using rising intonation. Examples may
include: 1. Do you like festivals?/ 2. Does your father buy you gifts in New Year?

3. Do your grandparents live near you?

Pagel 16
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%Grammar Elham: ’fjus'r loveNew Year Holidays!

Nasrin:  Oh, yesl So do L. It's really great!

Freeman, 2014, p. 258). - .
—————————————————————————————————— Nasrin:  Well.. We always go to myéi’nndpnr‘znfs' houses.

s ecti
Objectives Elham:

Fmmmm e e mmmme—e- f - \/ N i

1 - helping students “use the language accurately, ' Nasrin; Qo Yﬁi@iui_)ie_uf_giﬁs ?oi:? ________ N

1 meaningfully, and appropriately” (Larsen- i Elham:  Surel We usually get mongy. I really like it.

1 S~a - ~a

1 1

1 1

Teaching Procedure Elham: That's n'(c]zf Does your grandmother cook Thz:lSIaw

The methodological procedures underlying CLT texts reflect a sequence of activitiess ~—o---- - B i .
g P e d Nasrin:  Actuglly, she doesnty My mother makes it. ">,

represented in the following figure (Littlewood, 1981, p. 86, as cited in Richards and
Rodgers, 2014, p. 103).

Structural activities Review the dialogue and focus on 3 dimensions of ‘simple present tense’.
Pre-communicative activities < In this lesson, the foal of teaching grammar is “simple present tense”. As a result, its three
Quasi communicative activities dimensions that should be taught include:

/ Functional communicative activities 1 Forms: The students are expected to learn the form and structure of “simple present tense” in

Communicative activities statements, interrogative sentences and negative sentences.

\ Social interaction activities
2 Meaning/semantics: The students should understand meaning of the “simple present tense”

As a result, the following steps will be followed to teach grammar: that is ‘a habit’.

1. Presentation of grammar in a dialogue (contextualization) in & . . .
& gue ( ) 3 Use/pragmatics: The students should understand where and when ‘simple present tense’ is

2. Isolation of grammatical items to be presented in used:

3. Controlled Practice in - talking about habitual actions

-talking about facts

4. Situational practice with contextualization in and The above infi ) b - ——
. . ¢ above information can be summarize
5. Pair and group work in S o chart MEANING
. . in the grammar pie chart:
6. An MI task or a game would be optionally used in the end. & P lilp vl (1 el ) )
Do they eat rice? habitual actions

She doesn’t live here

Phase 1. Presentation of grammar in a dialogue (contextualization) in
& USE
The students have encountered “simple present tense” in the dialogue. They have already

- talking about habitual
practiced it and faced 9 examples of the new structure. " .

actions
-talking about facts

Pagel 18
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Refer to what students have been exposed to in Prospects 1 and 2 on this topic.

Phase 2. Isolation of grammatical items to be presented in

- Explain the tables briefly.

- Ask students to go through the examples written below the tables.
- Ask them to provide you with the rules they understand

@ Lock at the tables below and listen to your teacher'’s explanations.

Explain allophones of /s/ third person

-
1
1
1
'))) i /s/ walks, writes, sleeps,
1
\ ’I
1
1
1

\
1
i
1
| I
/z/ buys, reads, colors i E e
-- _/i_sf ‘_V_at_cflfsi _ﬁ? i_s}_le_s‘_ ____________________ ,"I ‘They Mew Yisar halidays.
He 3
She likes
The rest of teaching grammar is done by going through separate sections of the book:
- Find it and Tell Your Classmates. Ali reads o newspaper.
- LRW Mira ond Zohra study their lessons.
- RSLW
- Role Play
1
wa | ®
They not | bay | new dothes.
mH: does

I dor'r play temmis.
Eahra doczn't wash the dishes.

Pagelzo
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See also

Objectives

| The objective of See also in this lesson is teaching ‘possessive
| adjectives’
1
1
1

Teaching Procedure

Based on the objectives of this part, you are expected to just teach the following points to your
students:

Form: my (I), your (you), his (he), her (she), its (it), our (we), their (they)
Meaning: something belongs to someone

Function: expressing possession

121
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Latdmeen 3

Cuestion

we
¥ou
they

Da

Hamid

bay | godd fish | 7

I read rmy boaok.
¥ou wash your car

He cleans his room.
She studies her lessons.
The cat drinks it= mill.
We paint cur house
They eat their lunch.

See also

I —_— Y
wou

he

she her
it its
we nur
Fhey their

122




5 Find it and Tell Your Classmates.

Objectives

- Making students aware of the taught
grammatical structures, ‘simple present tense’.
-Providing students with controlled oral practice

Teaching Procedure

- Ask students to take a red pencil or highlighter.

- Ask them to quickly go through the text and circle or highlight all instances of ‘simple
present tense’

‘Find It’ is followed by a controlled oral practice. The students should follow the model to
produce the learned structure orally.

- Ask students to do the oral drill.

& Don’t let students write their answers!

KEY
Find it

lives, likes, don’t fast, say, hold

Tell your classmates

1. We go out on Nature Day.

2. My mother sets the table on Norooz.

3. My mother bakes a cake for my birthday.

4. We read poem of Hafez at Yalda night.

5. We sing our national anthem in football matches.

Page123
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Find it

Find and underline “simple present tenss” in the passage balow. Then
find and underline “possessive adjectives”

4 Ahmed is from Turkey ond he lives in
Istonbul. Frir Eid is on important religious
holiday in his country. He likes this day a lat.
It's on the first doy of Shawwol. Om Frr
Eid, Muslims don't fast. They say their Eid
proyers before moon. In all Muslim courfries

ell your clessmates five things abeut Festivals ard Coremonics.

Ewample: I roally like Fajr Film Fastival.
L

;oo
g
! Lagman 3
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@ Listening, Reading and Writing

A" 4

{ Objectives }

1
| - Providing oral input for listening and reading !
| practices !
- Giving students some opportunities to produce '
| meaningful output. !
1 1

{ Teaching Procedure }

- Play the CD.
- If necessary play the CD 2 times.
- Ask students to read the questions and answer them after listening to the audio.

- Play the audio again.
- Ask students to check their answers.

TRANSCRIPT

| Zohreh: Do you stay home at Yalda Night? i
! Ayda: No, we don’t. We go to my grandparents’ house. !
! Zohreh: How nice! What do you do there? !
! Ayda: We sit together and listen to poems of Hafez. !
! Zohreh: Nice! Do you eat watermelon? '
! Ayda: Yes, we do! We also have nuts. '
! Zohreh: It sounds great! !
KEY

1. What do they eat? They eat watermelon and nuts.
2. What do they listen to?

They listen to poems of Hafez.

3. Do they stay at home at Yalda night?

No, they don’t. They go to her grandparents’ house

125
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_ Listenin

1. What do they =at?
Theyeat ... and ...
2. What do they listen to?

They listento ...

3. Do they stay home at Yalda night?

126



Page127

@ Listening, Reading and Writing

\/ a Listen to tho audio and arswer the quastions bolow.

1. Does the Mew Year start in March?

Objectives

o, sl m O
L 1 2. Dies it change ewery year?

! - Providing oral input for listening and reading :

! Ve, Bt

| practices

- Giving students some opportunities to produce
1

1

1

3. What does everyone wear?

meaningful output. B T S T e e R T T
____________________________________ 4. What do alder peagle give to children?

Teaching Procedure

- Play the CD.
- If necessary play the CD 2 times.
- Ask students to read the questions and answer them after listening to the audio.

- Play the audio again.
- Ask students to check their answers.

TRANSCRIPT

“Hi, 'm from China. In my country New Year starts in January ori
February. It changes every year! Umm... Red is very important for
Chinese people. People wear red clothes. Oh! And older people give,
“lucky money” to children in red envelopes '

KEY

1. Does the New Year start in March?

No, it starts in January or March.

2. Does it change every year?
Yes, it changes every year (or yes, or yes it does)

3. What does everyone wear?
They wear red clothes. (or just ‘red clothes’)

4. What do older people give to children?
Older people give lucky money to children in red envelopes (or just ‘lucky money’)

Page128
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’Listening, Speaking, Reading and Writing

[ Objectives ] Heading_, Speaking, Lishening and Wriﬁn-g__:

- Providing students with opportunities to i ’
practice all 4 skills integratively. ! Reed the following quastions on card (A
- Giving students comprehensible input. ' Then sk your clessmares and write their answers on card (B).
-Providing students with some opportunities to !
produce meaningful output. H
1

[ Teaching Procedure ]

This is a real task that focuses on practicing grammar, vocabulary,

. . osr
function, and the topic of the lesson. Does your grandparent toll you storiss?

B0 you wear special clothes on Mow
¥eor holidoys?

-Ask students to pair up.
- Ask them to do the interview.

KEY Do you visit other people?

Bo you get gifts? 0 || ——o

Does your father work on helidays?

Yes he (she) does/No he (she)
Does your grandparent tell you stories? doesn’t.

Do you wear special clothes on New Yes | do/No | don't.

Year holidays?
- Yes we do/no we don’t.
Do you visit other people?

 Lemen3
2

Do you get gifts? Yes | do/No | don’t.
Does your father work on holidays? Yes he does/No he doesn’t.
19 7% v

Page13o
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@ Role Play

Objectives

- Providing students with a fluency activity

together whatever they have learned

1
i
| - Giving the students the opportunity to put
i
1

Teaching Procedure

This is a role play activity.
-Ask students to pair up.
- They have to talk about ‘festivals and ceremonies’

- Ask them to use the conversation of the lesson as a model.

KEY

A: I really like Fetr Holdiays!

B: Oh, yes! So do I. It’s really great!

A: We normally go out.

B: Do you travel too?

A: Yes, we usually go to Qom. I really like it.

B: We usually go to my grandparents’ houses.

A: That’s nice! Does your grandmother cook for you?
B: Yes, she makes delicious cookies.

131

Role Play

‘ Talk with your classmates about national ard internationz]
fostivals.

= :
Geremonces

Page132
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You may bring a game or task to the classroom after
teaching the grammatical point or at the end of the lesson
if you have time. Some examples are included here.

Game: 20 questions

Ask 1 student to think of something. Make groups of 5-6. Ask students to think of questions to
find out what the object/person is. The class has the chance of asking 20 questions.

Is it big?

Does it walk?

Does it eat?

Is it a bird?

Language Task:. My way home (MIs involved: spatial, logical-mathematic, and linguistic).

Ask students to imagine themselves leaving their school and going home. Ask them to jot down
how many left turn them make and how many right turns.

Ask them to draw the diagram of their way home.

Group the students in 4. Ask one of students to describe their routes. Ask other to draw the
diagram, then compare that with other students” works.

I walk to school.

I make 1 left turn at Azadi Street.
1 go straight.

1 make 1 right left at Alavi Lane.

133
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Lesson4

Service

Talking about
Services

63-75

Lesson 4
.
Services
. Falling
Services Wh
(hire.recharge, Intonation Questions: ‘I‘f"‘af"s of
requency

ememgency ...} {wh questions) {do/does)

135

Expressions

- What's her job?

- She's an employes.

- What time does it open?
- It opens at 8 in the
moming.

'd like to know your
ddress

Pag8136

The Gantt Chart of Lesson 4
The activities of each lesson are expected to be done in four 75-minute sessions. Please find in
the following what is expected to be done in each session.
The following Gantt chart helps you manage the class activities. Whenever the activity is
complete, put a tick in the cell. If it is not complete, draw an arrow and determine when you want
to complete it.

Planned Activities Min Session 1 Session 2 | Session 3 | Session 4
Conversation 25 v
T E Practice 1 25
2 E
2 o Practice 2 25
@~
@D~
Language 25
: 0 Melody
S E
% w® Grammar 50
g C
(+ See Also)
Find it 15
o~
E Tell your 15
£
o classmates
@ ':’
Workbook 45
® ~ LRW 20
£
E LRWS 20
n
% = Role Play 35

136
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1 Conversation

[ Objectives ]

H -Providing students with language input !
! -Presenting language function ‘talking about !
! services’ !
! -Presenting new vocabulary/expressions :
! related to the theme ‘services’ '
| -Rising students’ awareness towards 1
i ‘wh questions with do/does’ i

[ Teaching listening }

Use the cycle of pre-listening, listening, and post-listening to teach ‘conversation’.
Phase 1. Preparation (Pre listening)

Activating students’ background knowledge:
Introduce the topic, talk about ‘services’

1.1. Brainstorming: You can write the word ‘services’ on the board, give its meaning in Persian,
and ask students to brainstorm about the topic. It is a good idea to draw a concept map on the
board to give some directions to students on how to brainstorm.

Use the one below as a sample. First do the brain storming in Persian, then in English.

R 4
J& g Joo it Olovs
hire a taxi police
// -
lows
\L Services ’
ol 4y 590!
emergency call charity
J -

Page138

2 4 |

+ "= Listen to the conversation between Pedram and 3 tourist.

Teurist: Ewcuse me sir! Can you help me please?

Pedram: What con I do for you?

Tourist: I wont a postcard, an envelope ard a stamp.
Pedram: Umm._.. you con get them from a post office.
Tourist: Where is the post office?

Pedram: Actually it's near here. It's just round the cormer.
Touarist: Seod! Thark you. Whet time does it epen?
Pedram: It opens at B.

Toarist: Tharks a lot!
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1.2. Researching: Ask students to do a mini research on the word ‘services’. Ask students to do
research on how they can get the following services:

police

firefighters

emergency

! Use this technique in more proficient

U

1.3. Reading: You bring short paragraphs about ‘services’ and ask students to read them. One
sample is included here:

Many people work to give services to us in
big cities. Workers keep the city clean.
Policemen keep the city safe. Bus drivers
get people to work. Doctors and nurses help
sick people in the hospitals. We know all
these people are important for our city. We
thank them all.

1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic services. If a video-projector is available in
your class, you may make a slideshow to show interesting pictures to the class.
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1.6. Watching movies: You can show a short movie to students about different services.

1.5. Discussing: The students may talk about services when they are doing the above activities.
Focusing on language forms

New words and expressions of this conversation are listed below. You may present some of them

and leave the rest for students to guess while listening.
You may present the following new words by the help of the techniques mentioned in

Introduction:
envelope: realia ]
corner: board drawing, translation ]
post office: explanation, translation, flashcard ]

Phase 2. Listening

The goal of listening part is basically ‘comprehension’. Thus students should rely on their
bottom-up and top-down processing ability to process the aural input. As a result it is
recommended that students keep their books closed while listening.

- Ask students to listen carefully for the gist of meaning.
-You may write some questions on the board and ask them to listen and find their answers:

L. Does the boy want some money?

o98 o0 b diz celo wls cay )
2. Who is helping the boy? ’

el il oy T Y
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Lo

\ / Listening can be taught by adapting some listening \
- Some bottom-up activities can be used in the class in this phase. For a complete strategies in the cycle of pre-listening, listening, and
list refer to section Introduction of the TG. Two examples are: post-listening.

A. Listen and decide about the job of the speaker Pre-listening: - R

. . . X i re-listening: Ask students to look at the picture of the
1. 1work in an airport. | check all flights. | answer people’s questions conversation and predict: what they are going to listen about
2.1work in a fire station. My job is putting out fire. services, what kind of services are described in the
conversation, and where the conversation is taking place.
Areceptionist A firefighter A policeman
Listening: Ask students to check if their predictions were
correct. Also ask them to try to guess the meaning of words and
relate what they hear to what they know. e.g. they can relate
‘stamp’ to ‘post’ or ‘postcard’ to festivals’.

B. Listen to the text. Write down the simple present tenses you hear.

Mr. Jim gets up early every morning. He gets dressed very quickly. He leaves his house
at 6:30. He works in a bank. The bank is far from his house. He goes to work by metro.
Q‘en he goes to work, the metro is very crowded. Post-listening: Ask students to share their experience of
\ / listening with you and the class. How was the listening,
difficult or easy? Are they going to listen to conversations like

-Check students’ answer when the listening is done. this in the future about services? How do they want to solve
-If necessary replay the audio for students to check their answers. \their listening problems? /
Phase 3. Post listening

-Ask some comprehension questions: 3 types of questions can be asked: display, inference, and
opinion gap.

-Display question: Is the man a tourist?
-Inference question: Does Pedram speak English?
-Opinion-gap question: Is there a post office near your house?

Pagel42

141 142



Page143

z Practice: Talking about Services (1) & (2)

Objectives

-Presenting instances of language function
‘talking about services’

- Helping students to have focused attention on
‘wh questions with do/does.

-Providing opportunities for repetition of the
structure ‘wh questions with do/does’.

- Helping students to use the structure
correctly.

-Giving feedback to students if they make
mistakes

Teaching Procedure

- Tell your students that they are going to learn different ways of talking
about services. Let them know what each turn means.

- Let them know what the word services means and how it is related to other English
words.

- Then play the CD two or three times and ask them to repeat the turns. You can also
divide the class into two groups and ask each group to repeat one turn. This can be
practiced with individual students.

- Then tell the class to ask about ‘services’.

- Next ask your students to pair up and practice asking each other about services. They can
refer to the Photo Dictionary at the end of the Student Book for words they don’t know.

- Finally, invite pairs to come to the front of the class to role play the questions and
answers.

143

o+ Listen to the examples. Then ask and answer with a friend.

I = Talking abeut Services 1)

i '1| r 4
ﬂ ® What is her job® She's on emplloyee. | a

® Where is the post of fice? | | I's over there.

% M ® Who's that man? He is @ postman.
L
® Wher iz the break? It's ot 9:30. |
i
\ A 'l,—.'

= Talking about Services [2)

#7» Listen to the examples. Then ask and answer with a friend.

f Y, \

& What time does it opan? It opers at 8 in the morming.
# When do vk

J they Tﬂmacinr

= ® Wha helps lost childrer? The pelice help them.

® Where docs she buy stomps? She buys them from a pest office.
® Why does he go to work by bus: Becomese it's fost and cheap.

I:deu--pmmfusda-ul? J.IHItquul:u.u. J
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/' Students may need more vocabulary to talk about ‘services’. In this case yom

may present the words to help them to talk about services expanding their
vocabulary stock, and providing them with some collocations.
Present new words with the help of the following techniques explained in

section 2:
1. call the emergency (115): action
2. send an e-mail: explanation, translation
3. tfake out money (ATM): picture, explanation
4. getonabus: flashcard
5. get off a bus: flashcard

g J

Then practice the words with the help of some exercise. Different types of exercises can be used
to practice new words:

1. Identifying

2. Selecting

3. Matching

4. Sorting

5. Ranking and Sequencing

Then the students are required to incorporate the newly studied words into speaking writing
activities.

Page145
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Students may need more vocabulary to talk about ‘services’. In this case yoh
may present the words to help them to talk about services expanding their
vocabulary stock, and providing them with some collocations.

Present new words with the help of the following techniques explained in
section 2:

1. hire a taxi: picture

open an account: explanation, translation
put out fire: gesture

recharge your E-ticket: gesture

ask the information desk: flashcard

o s wnN

\ y

Vocabulary Plus: The following words are also related to the theme of this lesson. They are
included in the Photo Dictionary. You may present them as well.

donate blood, join voluntary work, help charity, bring to the ER, keep the city clean

Then practice the words with the help of some exercise. Different types of exercises can be used
to practice new words:

1. Identifying

2. Selecting

3. Matching

4. Sorting

5. Ranking and Sequencing

Then the students are required to incorporate the newly studied words into
speaking writing activities.

Page147
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@Language Melody

Objectives

P M o
-Helping students recognize falling intonation in
‘wh questions with do/does’.

1
: !
1
1 ! " ﬂem D-nat
! - Helping students produce proper intonation ' i Listen tn the conversation and pay 2 it the Ealling int ten
1 1
1 1
! |

f*Wh quasti
contours associated with the function of the o i miaringal -
utterances. Clara: Excuse ms sirl I'm lest.
———————————————————————————————————— ! BPolice officer:  Don't worry. Whot's your mams?
Teaching Procedure Ele P e
Pofico officer: Where do you live?
1. Description and analysis: Clara: On Main Strect, noar the gas station.

- Play the audio of the conversation. Police officer:  Don't worry. I can toke you home.
- Ask students to listen to the audio several times. Clare: Thank youw sir. 4
- Briefly explain the rule: tell students that a falling intonation is used with wh questions % Listen to these questions and then 'pﬁ.:bce_r/; i

with do/does. : u' “c H I!'u H"ﬁ II E‘

2. Listening discrimination

Read the following sentences. .
. . 1. What does he do on Fridays?
Ask students to raise their hands
S . 2. Is she a doctor? L What's your nome? =Y

when they hear rising intonation. L
3. They are playing in the park. 2. How old are -,mu?—-:l_
4. Where do you go on Saturdays? 3. Where do you live?—
5. Why does Ali write this letter? G R s B

B. Whan doas it |:|||:|u12-'t'-:i

3. Controlled practice: &. Whe is that m?—‘-v}

Read the sentences on page 68 and ask the students to repeat after you.
4. Guided practice
Write the dialogue on the board.

Al t 't dt bi its.
Ask students to take the role of one speaker wanta cup otfea an V.VO -1scu1 s
and produce the sentences with appropriate B: We don’t serve tea and biscuits. Talk

@ proc pPprop A: Oh, What do you serve? (g Youpr
intonation.

B: We have eggs, milk, and fruit cakes.
A: Ok, a glass of milk and some fruit cakes
please.

T I I'd like to know about ... .
®acher

A: Nothing, thank you.

T Limcnd
&

B: What else do you want?

5. Communicative practice

Ask students to ask some questions from their classmates using rising intonation. Examples may
include:1. What do you eat for breakfast?/2. Where do you go on Fridays?
3. Who cleans your room?/4. What does your mother cook on New Year?

PagelSO
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% Grammar

Objectives

- helping students “use the language accurately, \
meaningfully, and appropriately” (Larsen- H
i
1

Freeman, 2014, p. 258).

Teaching Procedure

The methodological procedures underlying CLT texts reflect a sequence of activities
represented in the following figure (Littlewood, 1981, p. 86, as cited in Richards and
Rodgers, 2014, p. 103).

Structural activities
Pre-communicative activities <

Quasi communicative activities

/ Functional communicative activities
Communicative activities
\ Social interaction activities

As a result, the following steps will be followed to teach grammar:
1. Presentation of grammar in a dialogue (contextualization) in &

2. Isolation of grammatical items to be presented in

3. Controlled Practice in

4. Situational practice with contextualization in and

5. Pair and group work in

6. An MI task or a game would be optionally used in the end.

Phase 1. Presentation of grammar in a dialogue (contextualization) in

&

The students have encountered “wh questions with do/does” in the dialogue. They have already
practiced it and faced 1 example of the new structure.

151
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Tourist:  Excuse me sir. Can you help me please?
Pedram:  What can I do for you?

Tourist: I wanta postcard, an envelope and a stamp.
Pedram: Umm...You canget them froma post office.
Tourist:  Where is the post office?

Pedram:  Actually it's near here. It's just round the corner.

Tourist:  Goodl Thank yg‘g’. What time does it open? »

Pedram: It opens at 8.
Tourist:  Thanks a lotl
Review the dialogue and focus on 3 dimensions of ‘wh questions with do/does.
In this lesson, the foal of teaching grammar is “‘wh questions with do/does”. As a result, its three
dimensions that should be taught include:
1 Forms: The students are expected to learn the form and structure of “wh questions with

do/does”.

2 Meaning/semantics: The students should understand meaning of the “wh questions with
do/does”,

- When does a habitual action happen

- Where does a habitual action happen

- Why does a habitual action happen
- Who does a habitual action

3 Use/pragmatics: The students should understand where and when ‘wh questions with

do/does’ are used: asking about details of habitual actions.
The above information can be

summarized in the grammar pie chart:

RO MEANING
e A e s asking about the
school? details of habitual
Why do you come late? | actions ]
Where do they live? ]

USE
‘When does a habitual action happen?
‘Where does a habitual action happen?
‘Why does a habitual action happen?
‘Who does a habitual action?
152



Refer to what students have been exposed to in Prospects 1 and 2 on this topic.

Phase 2. Isolation of grammatical items to be presented in
- Explain the tables briefly.

- Ask students to go through the examples written below the tables.

==
- Ask them to provide you with the rules they understand f:;@‘l I'IE' m _;I' _

2 Lock at the tables helow and Eisten to your teacher'’s explanations.

/ Infast speech the vowel in ‘do’ and *does’ is very weak. \“
' ))) i i;)rther, ‘Wh- words are a little stressed. i wh Cuestions
1 1
S| What do you think? \ is | that
1 W l'“'l
i & i Where J
! Where do they live? i are | those
) i
| What does he do? ! Whe iz your best fricnd?
1
Y !
\. Where does she work? /)
_ Wh Questions
The rest of teaching grammar is done by going through separate sections of the book:
- Find it and Tell Your Classmates. 1
- LRW when [ g0 | T
we
- RSLW Whera they |go ]z
why :
- Role Play How Ie
does | .

‘What do you stody?
Where do you live?

‘What docs your fether do?
‘When docs she wake up?
Who helps children?

&
L=
! Lasmen 4
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See also

[ Objectives )

r

! The objective of See also in this lesson is teaching adverbs of |
| frequency. |
i i
1 |

[ Teaching Procedure )

Based on the objectives of this part, you are expected to just teach the following points to your
students:

Form: always, usually, often, sometimes, never
Meaning: the frequency of actions taking place

Function: expressing the frequency of happenings

155

Latdmcena

They rever come lote.
She awoys studies hord,
I always woke up ot 5:30.

He ofren ploys cutside.

Page156
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5 Find it and Tell Your Classmates.

Objectives

H - Making students aware of the taught

! grammatical structures, ‘wh questions with

! do/does’.

! -Providing students with controlled oral practice
1

Teaching Procedure

- Ask students to take a red pencil or highlighter.

- Ask students to quickly go through the text and circle or highlight all ‘wh questions with

do/does’.

‘Find It’ is followed by a controlled oral practice. The students should follow the model to

produce the learned structure orally.
- Ask students to do the oral drill.

& Don’t let students write their answers!

KEY
Find it

what, what, when, where,

Tell your classmates

1.1 go to school by bus.

2. My mother takes a taxi to work.
3. The police help people.

4. Workers clean the city.

5. Nurses help sick people.

157

Find it

' Find and underline *"Wh guestions” in the conversation below.

Porso:
Hemid
Porsa:
Hemid
Porsa:
Hemid
Por<a:
Hemid

Porsa:

Hemidz,

Parsa:

Page158

‘What's your foworite job?

I lks to be a firefighter.

What dess a firefighter do?

He puts out fire ard soves people’s lives.
Ard iz it an easy job?

Ma! Actuclly it's very hard.

‘When doas a firefighter go 1 v.-h?

T thirk he goes 16 wérk an shif .
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@ Listening, Reading and Writing

[ Objectives J

- Providing oral input for listening and reading
practices

- Giving students some opportunities to produce
meaningful output.

[ Teaching Procedure J

- Play the CD.
- If necessary play the CD 2 times.
- Ask students to read the questions and answer them after listening to the audio.

- Play the audio again.
- Ask students to check their answers.

TRANSCRIPT
1
! Interviewer:  What do you do? |
| Baker: I’m a baker. |
! Interviewer: Where do you work? |
! Baker: I work in a bakery. i
! Inter viewer: When does your work start? |
! Baker: It starts very early in the morning. i
! Interviewer: Is your job difficult? .
! Baker: Well, I work in a very hot place. |
ol

KEY

1. What does he do?

He is a baker.

2. Where does he work?

He works in a bakery.

3. When does his work start?

It starts very early in the morning

159
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| Listening, Reading and Writing %

@ Listen to the conversation and answer the questions below.

1. What does he do?

2. Where does he work?

5. When does his work start?

F Lamend
B
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@ Listening, Reading and Writing

\/ @ Listen to the audio and arswer the questions below.

Objectives 1. What does Amir do?

r
1 - Providing oral input for listening and reading

| practices

- Giving students some opportunities to produce
1

1

1

2. Wher does he work?

meaningful output.
------------------------------------ 3. When does he go to work?
Teaching Procedure e
- Play the CD. 4. What time does he work?

- If necessary play the CD 2 times.
- Ask students to read the questions and answer them after listening to the audio.
- Play the audio again.

- Ask students to check their answers

TRANSCRIPT

! Amir is a police officer. He works at a police station. He goes to work |
| Saturdays to Wednesdays, 7 a.m. till 4 p.m. He drives his car around the |
| city and makes sure everything is OK. i
1 1

KEY

1. What does Amir do?

He is a police officer.

2. Where does he work?

He works at a police station.
3. When does he go to work?
He goes to work at 7 a.m.
4. What time does he work?
7 a.m. till 4 p.m

Page162
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1Listening, Speaking, Reading and Writing

{ Objectives ]

- Providing students with opportunities to i
practice all 4 skills integratively. !
- Giving students comprehensible input. '
1
1
1
1
1

produce meaningful output.

{ Teaching Procedure }

This is a real task that focuses on practicing grammar, vocabulary, language function(s), and the

topic of the lesson.

-Ask students to pair up.
- Ask them to do the interview.

KEY

What's your name?

What do you do?

How old are you?

Where do you live?

What time do you wake up?

Why do you learn English?
When does your school start?

-Providing students with some opportunities to

Mina/Reza.

| am a student.

12.

In Rasht (or Sanandaj, ....)
At 6:30.

| like reading English books.
At 7:30
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{ Reading, Speaking, Listening and Wﬁ'ling-

Then o<k your clossmotes and write their onswers on card (B).

‘What do you do?

How old are you?

Whers do you lree?

‘What time do you wake up?

Why dio you loarn English?

When dogs your school start?

T Lamad g
A
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1
- Providing students with a fluency activity

1
i |
| - Giving the students the opportunity to put !
| together whatever they have learned !
! 1

{ Teaching Procedure ]

This is a role play activity.

-Ask students to pair up.

- They have to talk about ‘services’

- Ask them to use the conversation of the lesson as a model.
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| Role Play |

. Talk with your classmates about services in your city. Follow the
comversation of the lesson.
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You may bring a game or task to the classroom after
teaching the grammatical point or at the end of the lesson
if you have time. Some examples are included here.

Language Task: How many questions a minute (MIs involved: interpersonal, intrapersonal).

Students work in pair. Partner A asks B as many ‘wh questions with do/does’ as she/he can
within 1 minute. B does not answer any of the questions immediately.

When | minute is over, there is a short silence to allow B to try and remember the questions.
Now she/he should answer as many questions as he/she can.

A and B can swap rules.

167
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Lesson 5
Media

The Gantt Chart of Lesson 5
The activities of each lesson are expected to be done in four 75-minute sessions. Please find in
the following what is expected to be done in each session.
S vous s i ey Langunge The following Gantt chart helps you manage the class activities. Whenever the activity is
D =y — complete, put a tick in the cell. If it is not complete, draw an arrow and determine when you want

to complete it.

Expressions
- Did the girls listen to the
5 radio?
Lesson Media Rising - Yes, they did. Planned Activities Min Session 1 Session 2 | Session 3 | Session 4
Media EREs Intonation ok ieme F'as.lTens_e - Whe watched the movie
e | Ny PR SRR | Conversation 25 v
i s “f"“‘e' o T z Practice 1 25
q::‘ you please give it g £ -
o108 1o me? 2 o Practice 2 25
: & T
Language 25
N o~
£ Melod
S E Y
2 o Grammar 50
S I~
s =
(+ See Also)
Find it 15
® £  Tellyour 15
£
© classmates
gt
Workbook 45
o ~ LRW 20
g
E LRWS 20
v
% T Role Play 35

Page17o
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1 Conversation

Objectives

-Providing students with language input
-Presenting language function ‘talking about

1 1
1 1
1 1
1 1
' media’ '
1 -Presenting new vocabulary/expressions i #1= Listen to the conversation between Mina and Mahsa over the phone.
! related to the theme ‘media’ H
1 -Rising students’ awareness towards the H Mira: Diid you enjoy your weskend?
! v g
' structure ‘past tense ' Mahsao: Wes, it was wonderful ! T attended Fojr Infernational
T LT P Film Festival.
Mina: Really? I am also interestad in its events and movies.
. . . 1.5 i i F
Teaching listening Mahszao Oh, did you watch the reports on TV last night?
Mina: Yes, I did, but I like fo recd about tham.
Mahso: Well, you con surf its website if you like. There are
Use the cycle of pre-listening, listening, and post-listening to teach ‘conversation’. mamy interesting things there.
Mina: That's great! Could you pleass give me the website
Phase 1. Preparation (Pre listening) address?
Mahso Wiy not! Just a moment. Umm.. I just texted it.
Activating students’ background knowledge: Mina: Tharks a lot.

Introduce the topic, talk about ‘media’
1.1. Brainstorming: You may write the word ‘media’ on the board, give its meaning in Persian,
and ask students to brainstorm about the topic. It is a good idea to draw a concept map on the
board to give some directions to students on how to brainstorm. Use the one below as a sample.

Oral

Media

Pictorial Written

_d

Laswen 5
[=-]
P

1.2. Researching: If students have dictionaries in the classroom, you may ask them to look up the

word media and give you what they have found. The key words of what they give can be written
on the board.

Page172
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E.g. Longman Contemporary Dictionary: “all the organizations, such as television, radio, and
newspapers, that provide news and information for the public, or the people who do this work”
What can be written on the board is:

%
organizations | radio

Medin newspaper
people

v

You may ask students to give you more examples. Write them on the board.

Vo

Use this technique in more proficient classes.

1.3. Reading: You bring short paragraphs about media and ask students to read them. One
sample is included here:

We have 21 TV channels in Iran. TV
channels show news, movies, and sports.
There is a channel for children, too. Its
name is Pooya. Pooya shows cartoons and
funny programs for children. Children
can watch this channel from morning till
evening.

1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic media. If a video-projector is available in
your class, you may make a slideshow to show interesting pictures to the class.

Page173
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1.5. Discussing: The students may talk about the media when they are doing the above activities.

Focusing on language forms
New words and expressions of this conversation are listed below. You may present some of them
and leave the rest for students to guess while listening.
You may present the following new words by the help of the techniques mentioned in
Introduction:

wonderful: synonym=great l
event: explanation, translation ]
text (v) : gesture ]

Phase 2. Listening

The goal of listening part is basically ‘comprehension’. Thus students should rely on their
bottom-up and top-down processing ability to process the aural input. As a result it is
recommended that students keep their books closed while listening.

- Ask students to listen carefully for the gist of meaning.

-You may write some questions on the board and ask them to listen and find their answers:

1. Who had a wonderful weekend?
2. Does Mina like to watch reports?
3. How did Mahsa help Mina?

fed, 0, o)laiio 4 Luge LT )
o 00 ey |y olid (gliskes Lia LT.Y
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- Some bottom-up activities can be used in the class in this phase. For a
complete list refer to section Introduction of the TG. Two examples are:

A. Discriminating between intonation contours in sentences: Listen carefully and
check the intonation of the speaker when the following utterances are said:

1. Did you enjoy your weekend?
2. Really?
3. | just texted it.

B. Selecting details from the text (word recognition): Listen and circle the verbs you
hear.
go attend like take text

C. Listen and fill in the blanks.
1. Oh! Did you watch the reports on ............ ?
2. Well, you can .. ..its website.

~\

J

-Check students’ answer when the listening is done.
-If necessary replay the audio for students to check their answers.

Phase 3. Post listening

-Ask some comprehension questions: 3 types of questions can be asked: display, inference, and

opinion gap.
-Display question: Where was Mahsa in the weekend?

-Inference question: Does mina like watching TV reports?
-Opinion-gap question: Do you like film festivals?
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e

/ Listening can be taught by adapting some listening \

strategies in the cycle of pre-listening, listening, and
post-listening.

Pre-listening: Ask students to look at the picture of the
conversation and predict: what they are going to listen about
media, what kind of media is described in the conversation, and
where the conversation is taking place.

Listening: Ask students to check if their predictions were
correct. Also ask them to try to guess the meaning of words and
relate what they hear to what they know. e.g. they can relate
‘text’ to ‘mobile” or ‘Fajr Festival to ‘media’.

Post-listening: Ask students to share their experience of
listening with you and the class. How was the listening,
difficult or easy? Are they going to listen to conversations like
this in the future about media? How do they want to solve their

Qtening problems? /
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zPractice: Talking about Media (1) & (2)

Objectives

-Presenting instances of language function
‘talking about media’

- Helping students to have focused attention
on ‘past tense of regular verbs’.

-Providing opportunities for repetition of the

structure ‘past tense’.

- Helping students to use the structure
correctly.

-Giving feedback to students if they make
mistakes

Teaching Procedure

- Tell your students that they are going to learn different ways of talking about media. Let
them know what each turn means.

- Let them know what the word media means and how it is related to other English words.

- Then play the CD two or three times and ask them to repeat the turns. You can also divide
the class into two groups and ask each group to repeat one turn. This can be practiced with
individual students.

- Then tell the class to ask about media.

- Next ask your students to pair up and practice asking each other about services. They can
refer to the Photo Dictionary at the end of the Student Book for words they don’t know.

- Finally, invite pairs to come to the front of the class to role play the questions and answers.
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m: Talking about Madiz (13 il

## Listen to the sxamplas. Then ask and answer with 2 frisnd.

{ h I-' Y

| ® Did the girls listen to the m
T | rodio? ¥es, thoy did. | %
f ® Did Mira surf the Interrst? || Mo, che dide't. I'-Im
1 II"l-- 1-?; Did you watch the cortoon? || Yes, we watched it !

» Did Amir work with hic

computer? INo_. ke worked with his mobile,

\ P J

= Talking about Media (23 [ ]
]

o+ Listen to eu:.mphu.Tbm ask and answer with a friend.

1 f
| Who worched the movis last |[wy cicter. |

night?

® Whaot did you do last wock?
4
e
I 1 | ® What did Ali recaive?
1 . 1
= | g When did they download the
book?

& Where did she connect o

I attended Fojr Inrcrrational
Filen Festival. | X I
7\

1
II
He received an email. |'I.i.l |

\Thoy downloaded it yesherdoy.

She connected to the Internet

I'l. the Internet? |

Ll Kl

| at zchool. ,
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Students may need more vocabulary to talk about ‘media’. In this case youN
may present the words to help them to talk about media expanding their
vocabulary stock, and providing them with some collocations.

Present new words with the help of the following techniques explained in
section 2:

interview somebody (by photo)
. text a message (by mime)

1
2
3. receive an email (by explanation)
4. update a blog (by explanation)

5

. participate in an online course (by photo)

- J

Then practice the words with the help of some exercise. Different types of exercises can be used
to practice new words:

1. Identifying

2. Selecting

3. Matching

4. Sorting

5. Ranking and Sequencing

Then the students are required to incorporate the newly studied words into
speaking writing activities.

Page179
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ﬁudents may need more vocabulary to talk about ‘media’. In this case you\

may present the words to help them to talk about media expanding their
vocabulary stock, and providing them with some collocations.

Present new words with the help of the following techniques explained in
section 2:

. connect to the Internet (by TPR)
. download something from the Internet (by translation)
. attend a TV program (by photo)
use Information Technology (IT) (by word mapping
install a computer dictionary

\ S

Vocabulary Plus: The following words are also related to the theme of this lesson. They are
included in the Photo Dictionary. You may present them as well.

IS SR

look at the newsstand, watch a quiz show, see a war movie, change the TV channel, install an
antivirus program

Then practice the words with the help of some exercise. Different types of exercises can be used
to practice new words:

1. Identifying
2. Selecting
3. Matching
4. Sorting

5. Ranking and Sequencing
Then the students are required to incorporate the newly studied words into
speaking writing activities.

Page181
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@Language Melody

Objectives

-Helping students recognize rising intonation in
emotional reactions in surprises.

-Helping students discriminate between rising
and falling intonation.

- Helping students produce proper intonation
contours associated with the function of the
utterances.

Teaching Procedure

1. Description and analysis:

- Play the audio of the conversation.

-Ask students to listen to the audio several times.

-Briefly explain the rule: tell students that a rising intonation in surprises is higher than ‘yes/no

questions’.

2. Listening discrimination

Read the following sentences with different rising and falling intonation. Read the sentences with
different intonations. Ask students to tell you what Mm in each sentence mean (adapted from
Celce-Murcia et al., 2010, p. 258).

B: Mm2.”7 (Please repeat)
B: Mm. > (Yes)

A: Would you like some homemade cookies?
A: Would you like some homemade cookies?

A: Here you go.

A:I'm glad you like them. | made them myself.
Do you like jam with them?

A: Jam

A: They're yummy with jam. Want some?

A: Here you are.

183

B. Mm! (eating) .~ (How delicious!)
B: Mm? /'(Please repeat)

 Lamens

B:Mm.... ¥ ('mthinking....)
B: Mm.™y (Ok, yes)

Pag8184

FrTEEET—E,

Listen to the comversation and pay attention to the rising mtonation
of sentences with surprises.

Mohdi: Thers is a¢ feotbell match on TV tomight.

Sam: That's great news' When?

Mahdi: Arcand 7, I think.

Sam: Really™ I get home at &. We con watch it together.
Mohdi: I7's excellert! Please buy some fruits.

Sam: Ok Thet'll be all fun!

Listen to these questions and then practice.

N RRIRIRR R

L How fontasticl "
2. That's greatt "

3. That's really mice! "

4. It's brilliznt! "

. Well dong! "

&. It's amazing! "

7. What a wonderful dayt "
8. What a beausiful flower! "

{/

L

Talk tg Vo

Could you please give it to me?
Teucher 5

184
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3. Controlled practice

Read the dialogues and choose what speaker B means.

1. A: 1 go to Isfahan tomorrow.
B: Where?! 7

[J She’s surprised.

2. A: Mina participated in an online course.
B: What? N\
[0 He’s surprised. [JHe’s asking a question.

3. A: My parents called me yesterday.
B: Who?! 7
[J She’s surprised.

4. Guided practice

Take the role of B. Show your surprise with a rising intonation.
A: T asked some friends to attend my birthday.

B: You really did?!

A: Yes, 1 did. There are 6 people.

B: How many?!

A: Just six. I think you like guests.

B: Yes, I do! But, you didn’t tell me before.

A:Tam sorry. I'm telling you now.

B: Yeah! I see!

5. Communicative practice

Show your surprise or excitement when you hear these sentences using utterances you learned in

Language Melody.

1. Schools are closed tomorrow.
2. There is a lion in the yard.

3. You have a test next Saturday.
4. Your best friend is sick.

185

[IShe’s asking a question.

[IShe’s asking a question.

Page186
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% Grammar

Objectives

- helping students “use the language accurately,
meaningfully, and appropriately” (Larsen-
Freeman, 2014, p. 258).

Teaching Procedure

The methodological procedures underlying CLT texts reflect a sequence of activities
represented in the following figure (Littlewood, 1981, p. 86, as cited in Richards and
Rodgers, 2014, p. 103).

Structural activities
Pre-communicative activities <

Quasi communicative activities

/ Functional communicative activities
Communicative activities
\ Social interaction activities

As a result, the following steps will be followed to teach grammar:
1. Presentation of grammar in a dialogue (contextualization) in &

2. Isolation of grammatical items to be presented in

3. Controlled Practice in

4. Situational practice with contextualization in and

5. Pair and group work in

6. An MI task or a game would be optionally used in the end.

Phase 1. Presentation of grammar in a dialogue (contextualization) in

&

The students have encountered “past tense” in the dialogue. They have already practiced it and
faced 3 examples of the new structure.

187
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LWna: Did you enjoy your weekend?

Mahsa:  Yes, i'h'\b:/as grpnder'ful 1T é'\"'tende; ‘F:qu International
Film FesTi:ral. o

Mina: Really? I am also interested in its events and movies.

Mahsa:  Ohl Did you watch the reports on TV?

Mina: Yes, just one or two, but I like To read about them.

Mahsa:  Well, you can surf its website, if you like. There are
many interesting things there.

Mina: That's great! Could you please give me the website
address?

Mahsa:  Why notl Just a moment; Umm... I just fexted Tf/
Mina: Thanks a lot.

Review the dialogue and focus on 3 dimensions of ‘past tense’.

In this lesson, the foal of teaching grammar is “past tense”. As a result, its three dimensions that

should be taught include:

1 Forms: The students are expected to learn the form and structure of “past tense with regular

verbs” in statements, interrogative sentences and negative sentences.

2 Meaning/semantics: The students should understand meaning of the “past tense” that is the

action that happened in the past.

3 Use/pragmatics: The students should understand where and when ‘past tense’ is used:

- talking about an action happened in the past
-describing a habit happened in the past MEANING

FORM the action happened
in the past.

Ali opened the door. (yesterday, last week,

The above information can be summarized in
the grammar pie chart:

Did Ali open the door?| 2 hours ago, ....)
Ali didn’t open the doof.

USE

-talking about an action

§ happened in the past
< -describing a habit

. happened in the past

188
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Refer to what students have been exposed to in Prospects 1 and 2 on this topic.

Phase 2. Isolation of grammatical items to be presented in
- Explain the tables briefly.
- Ask students to go through the examples written below the tables.

- Ask them to provide you with the rules they understand

€2 Lock at the tables below and listen ta your teacher’s explanations.

T TTTThTITTTTemmmTTmmTITIE N _
\

{ Explain different allophones of /d/ past tense. ' .
1
'))) i /d/ enjoyed, interviewed, received, used i = vestarday,
1 k]
H: /t/ walked, washed, watched, ! Wa 5 Izst might.
| . L ! They last wesk.
1 /id/ texted, connected, updated, participated, '
: downloaded, attended, ! He two days ago.
\
\ / She

The rest of teaching grammar is done by going through separate sections of the book:
- Find it and Tell Your Classmates.

- LRW :
- RSLW Yo
- Role Play b d;?;rf'ltu downloed | the book
He
She
s/ Bo0 Cruestion
1
ol
mid | "* | search |the Internet| 7
they
-1
= i
shi 3
w-

Pagelgo
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See also

[ Objectives } Wha listenzd to the poem?

What did she do?

| The objective of See also in this lesson is teaching Past Tense ‘What did Amir update?
| of ‘to be’.
1
1
1

‘Whon did they conrect to the Intormet?

‘Where did yeu warch the movie?

[ Teaching Procedure }

Based on the objectives of this part, you are expected to just teach the following points to your

[] ] ]
students: q 1
€ AlS0

Form: was (I, he, she, it), were (you, we, they) e
Meaning: Be in the past i
Function: Expressing ‘be’ in the past Past tense of "To Be

I am happy. I was happy yesterday.

He is happy. He was happy last week.

She iz happy. She was happy last month.
They are happy. | They were happy last winter.
You are happy. You were happy yesterday.
T am not heppy. T was not/ wasn't happy.

S —

F Lewcn 3
&

Page192
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5 Find it and Tell Your Classmates.

Objectives

- Making students aware of the taught
grammatical structures, ‘past tense’.
-Providing students with controlled oral practice

Teaching Procedure

- Ask students to take a red pencil or highlighter.

Ask students to quickly go through the text and circle or highlight all instances of ‘past
tense’

‘Find It’ is followed by a controlled oral practice. The students should follow the model to
produce the learned structure orally.

- Ask students to do the oral drill.

& Don’t let students write their answers!

KEY
Find it

happened, were, talked, was, helped, cleaned, showed, enjoyed, were, were, talked

Tell your classmates

1. I called my grandmother.
2.1played in the yard.

3. I listened to the radio.
4.1 helped my mother.

5. I walked in the park.

193

Find it
Find and underline "simple past tense” in the passage below.

Last weskend, semathing kappened to our TV. It didn't work.
At first, we were upset. Bur then we talked abeert cur day. It was
really fun! Later, we helped our mother and cleaned the houss. In
the af ternoon, my grondfether showed us how to pley on old gome.
We enjoyed it o lot. All doy we wers busy doing differant things. At
night, we all were happy. Me ene tolked chout TV!

Tell Your Classmates

Tell yeur clessmetes five things you did yesterday.

Example: I watched TV yesterday.
4 2

2

3.
-
B.

Page194
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Listening, Reading and Writing

Obl'ectives l

- Providing oral input for listening and reading
practices
- Giving students some opportunities to produce

meaningful output.

Teachinﬁ Procedure !

- Play the CD.

- If necessary play the CD 2 times.

- Ask students to read the questions and answer them after listening to the audio.
- Play the audio again.
- Ask students to check their answers.

TRANSCRIPT

I o

| Amir: How was your summer?

! Behnam: Brilliant! I went to a computer class. I learned

! many things about Information Technology.

! Amir: Great! Did you learn how to use computers for

! doing your homework?

! Behnam: Yes, I also learned to use the Internet for my

1

! English class.

D o o o o o o o o o o o o e o o o o e e e e e e e e e e e e e e e e
KEY

1. How was Behnam’s summer?
It was brilliant.
2. What did he learn?

He

learned how to use computers for doing his homework.

3. Did he learn to use the Internet for his English classes?

Ye

s, he did.

195
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@ Listening, Reading and Writing

v

Objectives

- Providing oral input for listening and reading
practices

- Giving students some opportunities to produce
meaningful output.

Teaching Procedure

- Play the CD.
- If necessary play the CD 2 times.

- Ask students to read the questions and answer them after listening to the audio.

- Play the audio again.

- Ask students to check their answers.

TRANSCRIPT

This summer, there were 2 interesting movies in the cinemas: a cartoon
and a comedy. I liked to see both. But I just watched the cartoon. The

watched the CD of the comedy at home.

1
1
1
! cinemas were full of people and it was difficult to buy tickets. Later I
1

KEY

1. How many movies were there in cinemas this summer?

There were 2.

2. What did she watch in the cinema?
She watched the cartoon.
3. Where did she watch the comedy?

At home.

197

@ Listen o the cudic end answer the questions balow.

1. How many movies were there in cinemas this summer?

There wers .o

2. What did she watch in the cmema?

3. Whese did she watch the comedy?

8 i

Page198
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’Listening, Speaking, Reading and Writing

{ Objectives ]

- Providing students with opportunities to

practice all 4 skills integratively.

produce meaningful output.

{ Teaching Procedure ]

This is a real task that focuses on practicing grammar, vocabulary, function(s), and the topic of

the lesson.
-Ask students to pair up.
- Ask them to do the interview.

KEY

1
1
i
- Giving students comprehensible input. i
-Providing students with some opportunities to !

1

i

Did you use the Internet
?
yesterday: Yes | did/No | didn’t
Did you call your grandmother
Iash‘:’ight? yourgre Yes | did/No | didn’t
What did your teacher do She walked in the
yesterday? park.
Where did you watch your At home,
favorite movie? '
A
199

Pagezoo

-~

f-.Headi!g, Speaking, Listening and Writing-_'--

Diid you u=e the Irtermet
yesrerday?

Lvid wou call your gromdmoether
lastright?

Whot did your toacher do
yesterdoy?

Whore did you watch your
favorite movie?

Lemen s
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8 Role Play

Role Play

‘ Play the reles of twe friends telking about the media they usually

1
i
- Giving the students the opportunity to put : use
:
1
1

- Providing students with a fluency activity

together whatever they have learned

Teaching Procedure

This is a role play activity.

-Ask students to pair up.

- They have to talk about ‘media’

- Ask them to use the conversation of the lesson as a model.

KEY

A: Did you enjoy your weekend?

B: Yes, it was wonderful! I attended Roshd Film Festival.

A: Really? I am also interested in Roshd Festival.

A: Oh! Did you watch the reports on TV last night?

B: Yes, 1 did, but I like to read more about them.

A: You can surf its website. There are interesting things there.
B: That’s great! Could you please give me the website address?
A: Why not! Just a moment; Umm... I just texted it.

B: Thanks a lot.

Pagezoz
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You may bring a game or task to the classroom after
teaching the grammatical point or at the end of the lesson if you
have time. Some examples are included here.

Game: Past tense game

The students compete in pairs. Student A says 1 sentence, student B change it into past. Pairs
with the least numbers of mistakes win.

Iwatch TV. < I watched TV.

She works hard. = She worked hard.

Language Task: Talk about one’s childhood (MIs involved: interpersonal, intrapersonal,
linguistic).

Ask students to bring 1 photo of their childhood. Ask students to work in pairs. The pairs have to
look at their partners’ photos and talk about the way they were.

You were cute.
You were so small.

203
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Lesson 6

Health and
Injuries

Talking about
Health and

Injuries

95-107

Health and

Injuries
(bruise,
plaster,
hurt ...}

Lesson 6
Health and Injuries

Past Tense
{Irregular}

Review

205

Expressions

- Did Mina have an
accident?
Object _vee che did.
Pronouns
- Who had an accident?
- Reza.

- Do you need help?

Page206

The Gantt Chart of Lesson 6
The activities of each lesson are expected to be done in four 75-minute sessions. Please find in

the following what is expected to be done in each session.

The following Gantt chart helps you manage the class activities. Whenever the activity is

complete, put a tick in the cell. If it is not complete, draw an arrow and determine when you want

to complete it.

Planned Activities Min Session 1 Session 2 | Session 3 | Session 4
Conversation 25 v
P Practice 1 25
2 E
2 o Practice 2 25
@ ~
[ I
Language 25
T £ Melody
L E
g ® Grammar 50
g e
(+ See Also)
Find it 15
® 0 Tell your 15
£
© classmates
gt
Workbook 45
o ~ LRW 20
]
E LRWS 20
# S  RolePlay 35

206
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1 Conversation

Objectives

H -Providing students with language input i
! -Presenting language function ‘talking about |
! health and injuries’ '
! -Presenting new vocabulary/expressions \
! related to the theme ‘health and injuries’ 1
1 -Rising students’ awareness towards the H
i structure ‘past tense’ '

Teaching listening

Use the cycle of pre-listening, listening and post-listening to teach ‘conversation’.

Phase 1. Preparation (Pre listening)

Activating students’ background knowledge:
Introduce the topic, talk about ‘health and injuries’
1.1. Brainstorming: You may write the word ‘injuries’ on the board, give its meaning in Persian,
and ask students to brainstorm about the topic. It is a good idea to draw a concept map on the
board to give some directions to students on how to brainstorm. Use the one below as a sample.

e PRV Solg>

break the leg car crash

lowo

Injuries

Ne—
Ologian 4 SoS oS i

take to the ER plaster, wheelchair

207

e el "

3 Lesson 6: Healt an

Injuriess
Cr, 2 |

+= Listen to the conversation between two friends.

Reza: We plan to go 7o the laks. Do yeu wont to come?

Ehzan: I don't think so. I don’r like school trips. Last
summer I fell and broke my leg.

Rizza: It somstimes happens. I twisted mvy ankle last
winter. I stayed home for fwe wecks!

Ehzan: That's too bad! I didn't know that.

Raza: ¥ech_., but afrer thet, I participated in
Helal-g-Ahmar first aid classes. I lsornt how to

Ehsan: I like that. Can you give me some cdvice?

Sure!

Page208
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1.2. Researching: Ask students to interview each other and see if anyone in the class has had
injuries. Write them on the board.

He broke his leg sl b

He cut his finger <l ¢y y ol

He hurt his kneegilj ;9,5 05 o
~

° Use this technique in more proficient classes.

1.3. Reading: You bring short paragraphs about injuries and ask students to read them. One
sample is included here:

(Sometimes, people are not careful. \
They run fast. Or they don’t look

around themselves carefully. Bad

things happen to them. They hurt their
bodies: they twist their ankles, they

cut their fingers,.... What about you?

Are you a careful or a careless person?
What do you do when you have an

Kaccident, or are injured? )

1.4. Viewing pictures or photographs: Different pictures and photographs can be brought into the
classroom to give students some ideas about the topic injuries. If a video-projector is available in

your class, you may make a slideshow to show interesting pictures to the class.

209

1.5. Discussing: The students may talk about injuries when they are doing the above activities.

Focusing on language forms
New words and expressions of this conversation are listed below. You may present some of them
and leave the rest for students to guess while listening.
You may present the following new words by the help of the techniques mentioned in

Pagez 10

Introduction:
lake: picture, explanation ]
ankle: realia 1
advice (v):  translation ]

Phase 2. Listening

The goal of listening part is basically ‘comprehension’. Thus students should rely on their
bottom-up and top-down processing ability to process the aural input. As a result it is
recommended that students keep their books closed while listening.

- Ask students to listen carefully for the gist of meaning.

-You may write some questions on the board and ask them to listen and find their answers:

1. Did Ehsan break his leg last CaiSee S5 Lo, 4 el LT2Y
summer? . -

s e 90, 4 bl GTLY
2. Who participated in Helale-Ahmar et T )
classes?

210
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the intonation of the speaker when the following utterances are said:
1. Where did you go? 4. They are playing.

2. What does she buy? 5. She doesn’t like chocolate.
3.Is he angry?

B. Listen and fill in the blanks.

ﬂ(; bottom-up activities can be used in the class in this phase. For a N

complete list refer to section Introduction of the TG. Two examples are:

A. Discriminating between intonation contours in sentences: Listen carefully and check

A:T....... think so. I don’t like ......... trips. Last summer I fell and broke my

........ for two

J

-Check students’ answer when the listening is done.
-If necessary replay the audio for students to check their answers.

Phase 3. Post listening

-Ask some comprehension questions: 3 types of questions can be asked: display, inference, and

opinion gap.

-Display question: Who twisted his ankle last summer?

-Inference question: Is Reza careful now?

-Opinion- gap question: Did you break your leg when you were a kid?

211
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Lo

/ Listening can be taught by adapting some listening \

strategies in the cycle of pre-listening, listening, and
post-listening.

Pre-listening: Ask students to look at the picture of the
conversation and predict: what they are going to listen about
injuries, what kind of injuries are described in the conversation,
and what has happened to people in the conversation.

Listening: Ask students to check if their predictions were
correct. Also ask them to try to guess the meaning of words and
relate what they hear to what they know. e.g. they can relate
‘leg’ to break’ or ‘accidents’ to ‘Helale-Ahmar’.

Post-listening: Ask students to share their experience of
listening with you and the class. How was the listening,
difficult or easy? Are they going to listen to conversations like
this in the future about injuries? How do they want to solve

\their listening problems? /

212
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z Practice: Talking about Health and Injury (1) & (2)

Objectives

-Presenting instances of language function
‘talking about injuries’

- Helping students to have focused attention
on ‘past tense of irregular verbs’.

-Providing opportunities for repetition of the

structure ‘past tense’.

- Helping students to use the structure
correctly.

-Giving feedback to students if they make
mistakes

Teaching Procedure

- Tell your students that they are going to learn different ways of talking about media. Let

them know what each turn means.

- Let them know what the word injuries means and how it is related to other English words.

- Then play the CD two or three times and ask them to repeat the turns. You can also divide

the class into two groups and ask each group to repeat one turn. This can be practiced with
individual students.
- Then tell the class to ask about media.

- Next ask your students to pair up and practice asking each other about injuries. They can
refer to the Photo Dictionary at the end of the Student Book for words they don’t know.

- Finally, invite pairs to come to the front of the class to role play the questions and
answers.

213

@: Taking about Health and Injuries (1) _

4} Listen to the examples. Then ask and answer with a friend.

III,. als -
'-_'ﬁ # Did Mina have an accident? || Yas, she did. | @
" I/I @& Did Ali cut his fimger? Mo, bhe didr't. r

# Did you break your leg? Yes, T broke my leg.

| = Did you hurt your back? |M.Id’n:h‘fh.rfn-ryhnds.|

\ i

o
oaf Feblesze

o

# 'A'ho hod an accident? |Fl.nm
& Where did she break her leg? |5}uhmh:hurlugﬁ11hupa'h.

# ‘When did Rezn foke core of his
mother? wock L Egr
» How did Amir buet his head? Hiz hit his head on the door.

/ /

Pagez 14
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ﬂudents may need more vocabulary to talk about ‘injuries’. In this case yom

may present the words to help them to talk about injuries expanding their
vocabulary stock, and providing them with some collocations.

Present new words with the help of the following techniques explained in
section 2:

She burned her hand: picture

He hit his head on the door: action
He broke his leg: picture, explanation
It is bleeding: flashcard

It hurts a lot: action

- J

Then practice the words with the help of some exercise. Different types of exercises can be used
to practice new words:

N

Identifying

Selecting

Matching

Sorting

Ranking and Sequencing

IS

Then the students are required to incorporate the newly studied words into speaking writing
activities.

Page2 15
Page2 16
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Students may need more vocabulary to talk about ‘injuries’. In this case yom
may present the words to help them to talk about injuries expanding their
vocabulary stock, and providing them with some collocations.

Present new words with the help of the following techniques explained in
section 2:

She cut her finger: picture

Please stick a plaster on the wound: Action

Please put a plaster on the wound: Action

T hurt my knee: flashcard

She takes care of her mother. explanation: translation

K She has some bruises. flashcard J

Vocabulary Plus: The following words are also related to the theme of this lesson. They are
included in the Photo Dictionary. You may present them as well.

ook wN e

He has a black eye.

He had a car crash.

He has a scar.

He had a heart attack.
He has his leg in a cast.

Then practice the words with the help of some exercise. Different types of exercises can be used
to practice new words:

1. Identifying
2. Selecting
3. Matching
4. Sorting

5. Ranking and Sequencing
Then the students are required to incorporate the newly studied words into speaking writing
activities.

Page2 18
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alﬂnguage Melody

[ Objectives ] 3 '

% Listen to the conversation and pay attention to rising and fzlling

intonations. L
Stuedent I©  Excuss me teacher! H-idmhi:ﬁ#m
Teacher: m?!hf.umﬂll.ﬁsmhm g i

-Helping students recognize the rising and '
falling intonation contrast with different !
grammatical structure !
-Helping students discriminate between rising !
and falling intonation. |
i

1

1

1

1

plaster? L.
- Helping students produce proper intonation Student 2: I think T have one. Just a second! =
contours associated with the function/structure Tonthems: P b ol I blaed q
of the utterances.

____________________________________ Student Z: I found it. Hore you arc.

[ Teaching Procedure ]

o+ Listen to these sentences and then practice.
1. Description and analysis:
- Play the audio of the conversation.

§ )
- Ask students to listen to the audio several times. :
- Briefly review the rules: tell students that a falling intonation is used with statements and Is he clever? There is a cot in the yord.
wh questions; A rising intonation is used with Yes/No questions and surprises. Arc they playing football? W hed am accident.
2. Listening discrimination Does he like summes? We live in Isfahan.
Listen to the pair of sentences. If they are the same, raise your hand. Do they kave their lunch or scheol? Where iz my coat?
- - - - It is fontastic! What do you study?
1. My mother works in a hospital. My mother works in a hospital What a k il A . Whian chid i o e ekl
2. Where is she going? Is she going to a park?
3. Is it great? Great!
4. They are eating breakfast. What are they doing?
5. We don’t get up early. We don’t get up earl
get up early. get up early Talk to v, f
3. Controlled practi T | B deal Lal
. Controlled practice & 2achen |
Read the sentences on page 100 and ask the students to repeat after you. i‘ e |
4. Guided practice L R
Ask students the sentences into question form. Say them with appropriate intonation. L 100

1. They are kind.

2. She usually walks to school.

3. They are travelling.

5. Communicative practice

Ask students to say some sentences with rising or falling intonation to ask questions, to show
their surprises.
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% Grammar

Objectives

- helping students “use the language accurately, \
meaningfully, and appropriately” (Larsen- H
i
1

Freeman, 2014, p. 258).

Teaching Procedure

The methodological procedures underlying CLT texts reflect a sequence of activities
represented in the following figure (Littlewood, 1981, p. 86, as cited in Richards and
Rodgers, 2014, p. 103).

Structural activities
Pre-communicative activities <

Quasi communicative activities

/ Functional communicative activities
Communicative activities
\ Social interaction activities

As a result, the following steps will be followed to teach grammar:
1. Presentation of grammar in a dialogue (contextualization) in &

2. Isolation of grammatical items to be presented in

3. Controlled Practice in

4. Situational practice with contextualization in and

5. Pair and group work in

6. An MI task or a game would be optionally used in the end.

Phase 1. Presentation of grammar in a dialogue (contextualization) in

&

The students have encountered “past tense” in the dialogue. They have already practiced it and
faced 7 examples of the new structure.

Reza: We plan to go to the lake. Do you want to come?

Ehsan: I don't think so. I don't like school trips. Last summer

I fell ?;v@ BFJI{@, my leg.

Reza: T+ sometimes happens. I fwisted my ankle last winter.
I stayed home FoF two weeks!

Ehsan: That's too bad!:I\’gidn’T know that.

Reza: Yeah.... I\ﬁar'ricipuT,ég_jn-Helal-e-Ahmar' first aid
classes afTér'—'FH:ff. I learned how to take care of
myself. Tt

Ehsan: I like that. Can you give me some advice?

Reza: Sure.

Review the dialogue and focus on 3 dimensions of ‘past tense’.
In this lesson, the foal of teaching grammar is “past tense”. As a result, its three dimensions that
should be taught include:

1 Forms: The students are expected to learn the form and structure of “past tense with irregular

verbs” in statements, interrogative sentences and negative sentences.

2 Meaning/semantics: The students should understand meaning of the “past tense” that is the

action that happened in the past.

3 Use/pragmatics: The students should understand where and when ‘past tense’ is used:

- talking about an action happened in the past
-describing a habit happened in the past

The above information can be summarized MEA.NING
The action happened
in the grammar pie chart: OB in the past.

Ali opened the door.
Did Ali open the door? (yesterday, last week,

Al didn’t open the door.|2 hours ago, ....) I

USE
-talking about an action
happened in the past
-describing a habit
appened in the past

Page222
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Refer to what students have been exposed to in Prospects 1 and 2 on this topic.

Phase 2. Isolation of grammatical items to be presented in

- Explain the tables briefly.

- Ask students to go through the examples written below the tables.
- Ask them to provide you with the rules they understand

-

i ’ Explain different allophones of /d/ past tense. ‘:

'))) i /d/ enjoyed, interviewed, received, used i
ui /t/ walked, washed, watched, i
' /id/ texted, connected, updated, participated, i

:\ downloaded, attended, ’:

A ’

The rest of teaching grammar is done by going through separate sections of the book:
- Find it and Tell Your Classmates.
- LRW
- RSLW
- Role Play

223
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Iwo days ago.
yestenday.
last might

I
You
T':fr spake | Engish
He last wessk.
She

1
You Ty days agn.
we | did noy : yesterday.
they | duint | PoE( T | L e
last week.
He
She
YosNo Cuestion
I
ol

mid | W& | speak | English | 2

they

he
she

¥
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See also

Objectives

i Wha ate the coke?
| objective pronouns | ‘Whar did she write?

i What did Amir buy?
I ‘Wher did they read the book?
‘Where did you broak your log?

Teaching Procedure

Based on the objectives of this part, you are expected to just teach the following points to your
students

See also

Form: me (I), you (you), him (he), her (she), its (it), us (we), them (they)

. He called me. I—sme
Meaning: the object of the verb
I am talking fo you. — &
Function: Functioning as the objective of the verb, used in the place of nouns st Ligs Lisin
Mina looked at Zakral her. he — him

They sow Ali/him in the park. | she — her
You hurt the cat/it. it —s it

She read the books/ them. WE — US

They imvited us. they — them

Lt e 3
—-
=
ra

Page225
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5 Find it and Tell Your Classmates.

Objectives Find it

- Making students aware of the taught
grammatical structures, ‘past tense’.

r Find and umderline “simple past tense” in the passage below.
i
1
! -Providing students with controlled oral practice
1
1

R My mom just boked some cookics. She put them

on the toble. My little brother Bezn was hurgry. He

Teaching Procedure wonted a cockis. He climbed a chair to Take it. Hs

fell down ard ket his head. He climbed the chair

aguin. He took one this time. The cookic was hot. He

hx}ﬂh_‘_}md and started cryirg. B

tense’ —w e \q :

‘Find It” is followed by a controlled oral practice. The students should follow the model to
produce the learned structure orally.

- Ask students to do the oral drill.

- Ask students to take a red pencil or highlighter.
- Ask students to quickly go through the text and circle or highlight all instances of ‘past

|
Tell Your Classmates
& Don’t let students write their answers! Q

oll your classmates about fwe injurics you had in the lost five yoars.

KEY
Find it Example: I cut my finger last weck.
I,
baked, put, was, wanted, climbed, fell down, hurt, climbed, took, was, burnt, started 2.
Tell your classmates i
1. I broke my leg. B.

2.1 twisted my ankle.

3. T hurt my head.

4. 1 hurt my back. 1
5. I burnt my hand.

-

Page227
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@ Listening, Reading and Writing

v

Objectives

- Providing oral input for listening and reading
practices

- Giving students some opportunities to produce
meaningful output.

Teaching Procedure

- Play the CD.
- If necessary play the CD 2 times.

- Ask students to read the questions and answer them after listening to the audio.
- Play the audio again.

- Ask students to check their answers.

TRANSCRIPT
| Behnaz: Mother, please help me. I think I just broke my leg. i
! Mother: What happened dear? !
! Behnaz: I didn’t see this ball and I fell down. My leg hurts a lot. !
! Mother: Sit down and don’t move. Let me call 115. !
KEY

1. Why did the girl fall down?
Because she didn’t see the ball.
2. How did she break her leg?
She fell down .

3. What did her mother do?

She called 115.

229

Listening, Reading and Writing

@ Listen to the conversation ard cnswer the questions below.

rir R R

1. Why did the girl fall down?

7. How did she break her leg?

3. What did her mother do?

Page23o
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—/ Listening, Reading and Writing

Obl'ectives l

1 - Providing oral input for listening and reading

| practices

'§ Giving students some opportunities to produce
| meaningful output.

1

Teachinﬁ Procedure l

- Play the CD.
- If necessary play the CD 2 times.
- Ask students to read the questions and answer them after listening to the audio.

- Play the audio again.
- Ask students to check their answers.

Omid is a firefighter. Last week he went to put out a big fire in a small
house. There was a child in the fire. The child hurt her ankle and could
not come out of the house. Omid went into the fire and saved the child.
He hurt his back. He got some bruises on his hands and legs. He is in the
hospital now. But he is very happy he saved the child.

KEY

1. Who was in the fire?

A child.

2. How did Omid hurt his back?
He went into the fire.

3. Where is Omid now?

In the hospital.

231
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’Listening, Speaking, Reading and Writing

[ Objectives ]

- Providing students with opportunities to i
practice all 4 skills integratively. !
- Giving students comprehensible input. '
1
1
1
1
1

produce meaningful output.

[ Teaching Procedure ]

This is a real task that focuses on practicing grammar, vocabulary, language function(s), and the

topic of the lesson.

-Ask students to pair up.
- Ask them to do the interview.

What was your last accident?
Where did it hoppen?

When did it happen?

What did you do?

Who helped you?

-Providing students with some opportunities to

I broke my leg.

At school.

Last year.

I asked for help.
My friends.

233
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I::H.eadingu Speaking, Listening and '.'I'riﬁng.;:

‘What was your lost accident?

Whers did it happen?

‘Whern did it happen?

What did yau do?

Wha helped you®

-

F Lemcn s
S
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@ Role Play
Objectives

Role Play

‘ Play the roles of two friends talking about their injurics. Follow
the conversation of the lesson.

- Providing students with a fluency activity

1
i
1
- Giving the students the opportunity to put !
together whatever they have learned !

1

Teaching Procedure

This is a role play activity. % / / a;_/
-Ask students to pair up. LA AT e CETELE

- They have to talk about ‘health and injuries’
- Ask them to use the conversation of the lesson as a model.

KEY

A: We plan to go to the park. Do you want to come?

B: I don’t think so. I don’t like school trips. I always hurt myself.

A: It sometimes happens. I twisted my ankle last winter. I stayed home for two weeks!

B: Really? I didn’t know that.

A: Yeah..., but after that, I participated in Helal-e-Ahmar first aid classes. I learnt how to
take care of myself.

B: I like that. Can you give me some advice?

A; Sure!

W

102
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You may bring a game or task to the classroom after
teaching the grammatical point or at the end of the lesson
if you have time. Some examples are included here.

Game: Past Tense Game

Write ten infinitives on the board. Ask students to take turn and come to the board. They have to
close their eyes and put their hands on the board. Then they open their eyes and which infinitive
they have selected. They have to make past tense sentences with the infinitive.

go to school

play football

read book

drink milk

buy bread

take bus

break leg

watch game

You may ask students to use time expressions such as ‘last week, yesterday, last year, etc.” with
their sentences.

Language Task. The intelligences on holiday (all MI’s are involved).

Ask students to bring 1 photo of their latest travel. Ask students to think back to the holiday
away from home and say what they did and really enjoyed.

The weather was nice.

I liked the lake.

I didn’t go swimming.

Page238

238



Page239

References

Brown, H. D. (2001). Teaching by principles: An interactive approach to language pedagogy.
US: Pearson.

Brennan, S. E. (2012). Conversation and dialogue. In H. Pashler (Ed.), Encyclopedia of the

Mind. SAGE Publications.

Celce-Murcia, M. (Ed.) (2002). Teaching English as a second or foreign language (3™ ed.).
Boston: Heinle & Heinle.

Celce-Murica, M., Brinton, D. M., & Goodwin, J. M. (2010). Teaching pronunciation: A course
book and reference guide (2™ ed). Cambridge: Cambridge University Press.

Ellis, R. (2002). Grammar teaching-practice or consciousness-raising? In J. Richards & W.
Renandya (Eds.), Methodology in language teaching: An anthology of current practice (pp.
167-174). Cambridge: Cambridge University Press.

Goh, C. (2014). Second language listening comprehension: Process and Pedagogy. In M. Celce-
Murcia, D. M. Briton, and M. A. Snow (eds.). Teaching English as a second or foreign
language (4™ ed) (pp. 72-89). US: Heinle Cengage Learning.

Larsen-Freeman, D. (2014). Teaching grammar. In M. Celce-Murcia, D. M. Briton, and M. A.
Snow (eds.). Teaching English as a second or foreign language (4th ed) (pp. 256-270). US:
Heinle Cengage Learning.

Thombury, S. (2002). How to teach vocabulary. London: Longman

Vandergrift, L., Goh, C., Mareschal, C., & Tafaghodtari, M. (2006). The metacognitive
awareness listening questionnaire: Development and validation. Language Learning, 56(3),
431-462

Vandergrift, L., Goh, C., Mareschal, C., & Tafaghodtari, M. (2006). The metacognitive
awareness listening questionnaire: Development and validation. Language
Learning, 56(3), 431-462

Vandergrift, L. & Tafaghodtari, M. (2010). Teaching L2 learners how to listen does make a
difference: An empirical study. Language Learning, 60(2), 470-97.

Vandergrift, L. & Tafaghodtari, M. (2010). Teaching L2 learners how to listen does make a
difference: An empirical study. Language Learning, 60(2),470-97.

239



