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Introduction 1Many new psychological constructs and measures haveemerged as possible reasons why some are more academicallysuccessful than others. The very first thing springing to ourminds is the idea of intelligence. In the realm of intelligence, theemergence of psychological constructs followed by theintroduction of Multiple Intelligence (hereafter MI) shifted theperspective of research in this field a great deal. As such, wehave been hearing a lot about two major dimensions of thesepsychological hot words, two widely referred to of which areLinguistic Intelligence (hereafter LI) and Emotional Intelligence(hereafter EI).Professor Harvard Howard Gardner developed thetheory of multiple intelligences in the early 1980's. He suggeststhat the concept of a “pure” intelligence that can be measuredby a single IQ score is seriously flawed. Instead, Gardner pointsout that intelligence isn’t a singular phenomenon, but rather aplurality of capacities (Gardner, 1988). Among the intelligencesidentified by Gardner based on MI Theory, linguisticintelligence, is the one that is correlated to language learningworldwide, and, subsequently, academic success. From a veryearly age, we have all been encouraged to develop the art ofcommunication. Even if we do not consider ourselvesparticularly talented, we have at least learned sufficient tointeract successfully with others. There are however,individuals who have developed their linguistic skills to thepoint where it becomes an art.In search of Linguistic intelligence which is thought tocontribute to academic success, it is advisable to trace its originand related up-to-date theories, as was done for LI in theprevious paragraphs.  Traditionally, comprehending the natureof intelligence was complex. There is diversity of definitions forintelligence, though. Barret and Salovey (2002) posited that
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emotions are multifaceted response patterns involvingbehavioral and physiological fundamentals to individuals'major events.In addition, the gravity of the issue of (EI) dovetails (LI),too. Oller (1978) was one of the first researchers whoaddressed the relationship between the two, EI and LI. In hiswords, “language proficiency, rather than innate intelligence,may account for the lion’s share of variance in the so-called IQtests and in achievement tests as well” (p.1). This dissatisfactionwith IQ tests led to the development of new theories by Gardnerin 1983 as well. He introduced the theory of (MI) identifyingseven categories of skills and abilities; linguistic, mathematical,spatial, bodily kinesthetic, musical, interpersonal,intrapersonal, and natural.Despite all this, there has been meager research on theintelligences that the researcher has chosen to study, EI and LI,specifically at Higher Education. Therefore, it made sense thatconducting a research aimed at investigating the relationshipbetween EI and LI would bring about academically accreditedresults.Thus, the following research question was dealt with inthe study:  is there any relationship between the emotionalintelligence and linguistic intelligence of Iranian EFL learners inHigher Education with consideration of the role of gender?
Literature Review
The History of IntelligenceEmotion is one of the significant factors that affect ourlife. Some of the professionals have the same opinion that EI isa new idea that helps to recognize the relationship betweenthinking and emotions (Wong & Law, 2002). The results of theresearch proved that IQ tests alone prove neither efficient nor
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Among the many factors concerning the success of an educational programs are emotional intelligenceand linguistic intelligence.  Psychologically speaking, emotional intelligence (EI), which is a kind of socialintelligence identifying the ability to adjust to one's emotions with others, has gained a lot of import inthe field. The other factor in this realm is linguistic intelligence (LI) which is correlated to languagelearning and academic success. As such, the purpose of this research was to explore the role of EI, and LIto determine their interrelationship with among EFL M.A learners in the context of Higher Education inIran. In so doing, one hundred and twenty EFL M.A learners (83 females and 37 males) from differentuniversities completed two self-report questionnaires. Having analyzed the data, the results showed thatthere is a significant and meaningful relationship between EI and LI.
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sufficient in spotting successful language learners; therefore,attempts were made in 1967 by Guilford who presented a viewof intelligence as a multifaceted construct composed of onehundred and twenty different types of intelligence. While theresults of these tests can be combined to form a single estimateof general intelligence, they were considered as a difficult andunwieldy measurement tool. Dissatisfaction with IQ tests alsoled to development of a new theory by Gardner in (1983). Heintroduces the theory of MI in his book, Frames of Mind, in whichhe describes different forms of knowing which provide a muchclearer picture of intelligence. Gardner has proposed a model ofat least 8 types of intelligence including spatial, musical,intrapersonal, interpersonal, bodily-kinesthetic, naturalistic,linguistic and logical-mathematical.Understandably, though, current research trend hasmoved away from IQ scores as the only measure of intelligence.As early as 1920, Thorndike hypothesized that true intelligencewas composed of not only an academic component, but also ofemotional and social components.(Pishghadam, 2009).  Socialintelligence, wrote Thorndike, is “the ability to understand andmanage men and women, boys and girls – to act wisely in humanrelations” (p. 228). Salovey and Mayer (1990) hold that with EIlife would be more meaningful, colorful, and tasteful. It is, then,an ability that “shows itself abundantly in the nursery, on theplayground, in barracks and factories and salesrooms, but iteludes the formal standardized conditions of the testinglaboratory” (p. 231). Early research by Spearman endeavored tochart intelligence and abilities in whole population, in order toestablish a single measure of ability that could be described asgeneral intelligence, which is known as "G model", (Morgan,1996). Besides, while society has traditionally placed a greatdeal of weight on academic achievement, Bar-On (1997) arguedthat emotional and social intelligences were better predictors ofsuccess in life, (Pishghadam, 2009).Among the explanations for the explosion of interest inEI are the following (Ciarrochi, Forgas,Mayer, 2001):
1) EI in one way or another suits the zeitgeist _the intellectualspirit_ of the times. EI helps to solve problems.
2) Possessing high degrees of EI has usually correlated withsuccess.
3) EI makes humans healthy, rich, loved, and happy.

Research findings on LI and EI in Second Language
LearningIn a study to find any correlation between EI andLeadership, Iordanoglou (2007) investigated 332 primaryeducation teachers in Greece. The results showed that EI has apositive effect on leadership effectiveness and is also stronglyrelated to teachers' commitment and satisfaction, asdetermined by self - report measuresWolfradt, Felfe, Koster (2001 - 2002) in two studies,shifting back to the psychological utilities, showed thatemotional intelligence is mainly associated with personalitytraits (extroversion, agreeableness, conscientiousness, self -perceived creativity), life satisfaction and thinking styles withonly a low relation to verbal intelligence. In addition, they statedthat people who benefit more from emotional intelligencedimension, are creative performers in comparison with thosewho are lower in this domain.It was the time when input rarely equaled output interms of its quantity. Achievement and success were to blame.In a hunt for finding success-determining factors, Stottlemayer(cited in Rouhani, 2008) in a study of EQ and its relation tostudents' achievements among 200 eleventh and twelfth gradeAmerican students in Texas found that EI skills weresignificantly predictor of academic achievement.The search for the relationship between EI and successextended to teachers' territory. Chan (2004) in a studyinvestigated the relationship between perceived EI and self-efficacy among 158 secondary school teachers. Resultsindicated that teachers scored much better on different

components of EI.  Furthermore, findings signified that therewas a positive relationship between EI and self-efficacy.In much the same vein, Rastegar and Memarpour(2009) investigated the relationship between EI and selfefficacyamong Iranian EFL teachers. The researchers found that therewas no significant difference among EFL teachers with differentgender, ages and teaching experiences concerning their EI andself-efficacy.Hashemi (2008) also studied the relationship betweenteachers' EI and professional success. In his a study, therelationship between Iranian teachers' emotional intelligenceand their professional success was investigated, and, much tohis surprise, failed to find out any significant relationshipbetween them.Besharat (cited in Rouhani, 2008) examined the impactof emotional intelligence on mental health and academicsuccess in a sample of 220 Iranian university students inIsfahan. He reported that EQ was negatively correlated withpsychological stress and positively with academic success.In combining different theories of psychology to yieldbetter-generalizable results, Skourdi and Rahimi (2010)investigated the relationship among EI, LI and acquiringvocabulary among 66 junior students of Shiraz Azad Universityand Shiraz state university, Iran,  studying in three fields oflanguage learning: English language teaching, English languagetranslation, and English language literature. The findingrevealed that there was a positive relationship between EI andLI, between EI and vocabulary knowledge, and between LI andvocabulary knowledge, EI was found to be a potential predictorfor LI, and vice versa.Zahed-Babelan and Moenikia (2010) in a study exploredthe role of emotional intelligence and its components to predictacademic achievement among 328 students of the ArdabilPayame_E_Noor University, Iran. As the sample size wassufficient to consider some generalization, this research is ofrelative import. The results indicated that emotionalintelligence and its dimensions predict students' academicachievement in a statistically significant way.In the heydays of EI, Pishghadam (2009) determinedthe impact of emotional and verbal intelligences on Englishlanguage learning success in Iran. To fully understand thenature of learning, he calculated and analyzed both the productand the process data. The results of the product-based phasedemonstrated that EI is instrumental in learning different skillsspecifically productive ones. In the process-based phase, theanalyses of oral and written modes of language exhibited theeffects of emotional and verbal intelligences on turn-taking,amount of communication, the number of errors, and writingability. Successive to the research on EI and its predictive powerin education, ShojaHeidari (2009) posited that children shouldbe educated with emotional intelligence skills in order to reduceanxiety and temperamental problems and increase theirfunctions.By reviewing the related literature on languageacademic achievement, El, and LI, it becomes self-evident thatthere have been scant studies investigating this area, exclusivelyat higher education levels. Due to this paucity of research onEI/LI and academic achievement of Iranian EFL M.A students, itis, therefore, instructive to investigate the relationship amongemotional intelligence, Linguistic intelligence of EFL students inhigher education.
Method
ParticipantsIn order to guarantee maximum variability in the samplecharacteristics and make sure about the generalizability issues,albeit backbreaking, different students from differentuniversities were randomly selected and given thequestionnaire to complete in the presence of both thesupervisor and researcher. The universities the questionnaires
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were distributed at included: Urmia state university, IslamicAzad University, Urmia branch, Iran, Tabriz state university,Iran, Islamic Azad University, Tabriz branch, Iran and PardisInternational Campus. The total number of subjects was 120EFL M.A students among whom 83 were females and 37 males.All participants were asked, if not begged, to complete thequestionnaires for which there was no time limit. It took themsome 25 to 30 minutes which was as expected so.
MaterialsIn the present study, two instruments were used so as toinvestigate whether there is any correlation between thestudents' emotional intelligence and linguistic intelligence, andgender.The first instrument was Bar-On's EmotionalIntelligence test (1980-1997). This questionnaire was designedby Dr. Reuven Bar-On in 1980 by suggesting the question "whysome people are more successful than others?" (Cited inSamouei, 2004). The questionnaire is comprised of five maincomponents (interpersonal, intrapersonal, adaptability, stressmanagement and general mood) and 15 subparts (self-regard,empathy, emotional self-awareness, assertivenessindependence, self-actualization, social responsibility,flexibility, problem-solving, stress tolerance, impulse control,interpersonal relationships, reality testing, and components ofoptimism, and happiness). The questionnaire is of a Likert-typeform including 90 items, the responses of each item of whichrange from "Strongly Disagree" to "Strongly agree" and with ascoring range of 1 (Strongly Disagree) to 5 (Strongly agree).However, it should be mentioned that some of the items hadreverse scoring so as to diagnose haphazardly providedinformation, i.e. item number eleven. The minimum possiblescore is 90, and the maximum 450.The reliability of the questionnairs based on Cronbachalpha was 93% in total, (cited in Samouie, 2004). The reliabilityof Emotional Intelligence test based on Cronbach Alpha in thepresent study was 89% in total.It should not be left out that the translated version ofBar-On's EI test (which was in Persian) was used because of itssimplicity in structure and avoidance of any misunderstanding.The second instrument was Linguistic Intelligence testbeing a part of Gardner's MI test. Multiple IntelligenceDevelopmental Assessment Scale (MIDAS) is the recommendedinstrument to measure LI by Gardner and self-reportinstrument of intellectual disposition designed later on byShearer (1996) to be completed by respondents.The MI test is comprised of 119 Likert-type questionsthat cover eight areas of abilities, skills and activities. Gardner'sMI test divides human intelligences into nine categories,linguistic intelligence being one of them. The LI questionnaireincludes 19 items ranging from "Not at all", to "All the Time".The score for each item ranges from 0 (Not at all) to 4 (All thetime). As reported in the professional Manual, across severaldiverse samples, internal consistencies of the MIDAS scale fallin the high-moderate to high range, with alpha coefficientsranging from 78 to 79 (median= 86). The test retest reliabilityMIDAS was assessed in two separate investigations, revealingone-month stability coefficients ranging from 76 to 92(median=84) and two month stability coefficients ranging from69 to 92 (median= 81) across the various intelligence scales(cited in Shearer, 1996). The reliability of the present studybased on Cronbach alpha was 82%.
ProcedureThe purpose of this study was to seek the EFL learners'EI and LI (inter)relationship at higher education in Iran alongwith considering the role of gender.The first questionnaire administered was the EIfollowed by LI. It should be mentioned that in order to avoid anymisunderstanding regarding the test items, the translatedversion of Bar-On's EI test, English to Persian, was used.

Moreover, the abovementioned questionnaires wereadministered at Tabriz State University, Urmia State University,Tabriz Islamic Azad University, Urmia Islamic Azad University,and Pardis International Campus, Urmia. The questionnaireswere administered to 120 EFL M.A students. There was no timelimit for the respondents to complete the questionnaires;however, it took them about 25 to 30 minutes. Thequestionnaires were administered at the end of participants'regular university classes.
Data AnalysisTo ensure the normality of the distribution,Kolmogorov-Smirnov test was employed. Afterwards, in orderto explore the relationship between emotional intelligence andlinguistic, Spearman-rho correlation was applied to the data.Then, to check the normal distribution of EI's major sub-scalesand LI, K-S Z test was used.
ResultsThis study was conducted to investigate the relationshipbetween emotional intelligence and linguistic intelligenceamong Iranian EFL M.A learners at higher education level. Assuch, this section begins with descriptive results of the studyand then the variables' statistical outcomes such as maximumand minimum of scores, mean and standard deviation. Also, theresults of
Descriptive ResultsData in Table 1 indicate that the number of females inthis study is 83 females and 37 males in this research. Based onthe Table (1), 69.1 % of the participants were females and30.1% were males.Table 1
Frequency of Gender DistributionFrequency PercentValid PercentCumulativePercentFemale 83 69.1 69.1 84Valid Male 37 30.9 30.9 100Total 120 100 100Missing System 0 0Total 120 100
Description and Normality of the VariablesIn Table 2, Emotional Intelligence and its subscales (self-regard, empathy, emotional self-awareness, assertivenessindependence, self-actualization, social responsibility,flexibility, problem-solving, stress tolerance, impulse control,interpersonal relationships, reality testing, and components ofoptimism and happiness), and linguistic intelligence includingmaximum and minimum of scores, mean and standarddeviation have been reported. To check normal distribution ofthese variables Kolmogorov-Smirnov test to check thenormality (K-S) Z test was used. The results of this test also havebeen reported in Table 2.Table 2
Descriptive Statistics and Normality Test of Research VariablesVariables Min MaxMean Std. DevK-S Z PEmotional Intelligence 226 362 315.08 34.13 1.41 0.04Problem solving 10 25 18.35 4.12 1.60 0.01Happiness 12 29 22.08 3.40 1.97 0.001Independence 10 27 20.52 4.15 1.62 0.01Stress tolerance 10 25 20.33 3.83 1.53 0.02Self-actualization 9 28 21.02 3.59 2.26 0.001Emotional self-awareness 15 25 20.45 2.62 1.63 0.01Reality testing 14 27 19.94 2.78 2.17 0.001Interpersonal relationships 14 30 23.62 3.89 1.79 0.003Optimism 11 28 20.60 3.46 1.98 0.001Self-regard 12 26 21.78 3.18 2.04 0.001Impulse control 11 26 20.39 3.86 1.65 0.009Assertiveness 11 26 20.28 3.32 1.95 0.001Flexibility 14 28 21.23 3.17 2.04 0.001Social responsibility 13 29 22.98 4.14 1.50 0.02Empathy 12 26 21.53 3.24 2.84 0.001linguistic intelligence 48 93 72.74 10.02 2.46 0.001
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As shown in Table 2, the K-S Z statistics for Happiness(1.97), Self-actualization (2.26), Reality testing (2.17),Optimism (1.98), Self-regard (2.04), Assertiveness (1.95),Flexibility(2.04), Empathy (2.84), and linguistic intelligence (2.46)are significant at 0.05 alpha level. The K-S Z statistics forProblem solving (1.60), Independence (1.62), Emotionalselfawareness (1.63), Interpersonal relationships (1.79),Impulse control (1.65), and academic achievement (1.87) aresignificant at 0.05 level and these statistics for EmotionalIntelligence (1.41), Stress tolerance (1.53), Social responsibility(1.50) are significant at 0.05 alpha level. According to thesesignificant results it may concluded that the distributions ofthese variables  normal and non-parametric tests such asspearman's rho correlation coefficient and Mann-Whitney UTest should be used to answer research questions.
Analyzing the Research QuestionsResearch Question oneIs there any significant relationship between theemotional intelligence and linguistic intelligence of Iranian EFLlearners in Higher Education?Because the distributions of research variables are notnormal, Spearman's rho correlation coefficient was used toanswer this question. An important assumption of spearman'srho is that there is a monotonic relationship between variables.A monotonic relationship is a relationship that does one of thefollowing: (1) as the value of one variable increases, so does thevalue of the other variable; or (2) as the value of one variableincreases, the other variable value decreases.In Table 3 the result of spearman's rho correlationcoefficient to examine the relationship between emotionalintelligence and its subscales with linguistic intelligence hasbeen reported.Table 3
Relationship between EI and Its Subscales with LIVariables spearman's rho p ValueEmotional Intelligence 0.37 0.01Problem solving 0.22 0.01Happiness 0.24 0.01Independence 0.23 0.01Stress tolerance 0.18 0.01Self-actualization 0.25 0.01Emotional self-awareness 0.24 0.01Reality testing 0.03 0.01Interpersonal relationships 0.59 0.01Optimism 0.36 0.01Self-regard 0.66 0.01Impulse control 0.28 0.01Assertiveness 0.31 0.01Flexibility 0.33 0.01Social responsibility 0.53 0.01Empathy 0.40 0.01As shown in Table 3, the relationship betweenEmotional Intelligence and linguistic intelligence (0.37) ispositive and significant at 0.05 level. According to this result, itmay be concluded that Emotional Intelligence has positive andsignificant relationship with linguistic intelligence. Iranian EFLlearners that have high scores in Emotional Intelligence theyalso have high scores in linguistic intelligence.According to Table 3, Interpersonal relationships (0.59),Optimism (0.36), Self-regard (0.66), Assertiveness (0.31),Flexibility (0.33), Social responsibility (0.53) and Empathy(0.40) have positive and significant relationships with linguisticintelligence at 0.05 alpha levels. In addition, Problem solving(0.22), Happiness (0.24), Independence (0.23), Self-actualization (0.25), Emotional self-awareness (0.24) andImpulse control (0.28) have positive and significantrelationships with this variable at 0.05 alpha levels. However,the relationships between Stress tolerance (0.18) and Realitytesting (0.03) with linguistic intelligence are not significant.According to these results it could be postulated that learners

that have high scores in Interpersonal relationships, Optimism,Self-regard, Assertiveness, Flexibility, Social responsibility,Empathy, Problem solving, Happiness, Independence, Self-actualization, Emotional self-awareness and Impulse controlalso have high scores in linguistic intelligence.Analyzing Research Question twoIs there a significant difference between Iranian Maleand Female learners in Higher Education in emotionalintelligence, linguistic intelligence and academic achievement?Non-parametric Mann-Whitney U test was used toanswer this question. Descriptive statistics and the result ofMann-Whitney U test for assessing the differences betweenMale and Female learners in emotional intelligence, linguisticintelligence and academic achievement are reported in Table 4.Table 4
Results of U Test and Descriptive Statistics of Male and Female Learners in EI,
LI and Academic AchievementVariable Group N MeanRank Mann-Whitney U Z SigEmotionalIntelligence male 37 57.05 1408 -0.73 0.47female 83 62.04Total 120Problemsolving Male 37 54.32 1307 -1.31 0.19female 83 63.25Total 120Happiness Male 37 59.19 1487 -0.28 0.78female 83 61.08Total 120Independence Male 37 65.74 1341.50 -1.12 0.26female 83 58.16Total 120Stresstolerance Male 37 61.66 1492.50 -0.25 0.81female 83 59.98Total 120Self-actualization Male 37 62.26 1470.50 -0.37 0.71female 83 59.72Total 120Emotionalself-awareness Male 37 56.80 1398.50 -0.79 0.43female 83 62.15Total 120Realitytesting Male 37 65.05 1367 -0.98 0.33female 83 58.47Total 120Interpersonalrelationships Male 37 58.22 1451 -0.48 0.63female 83 61.52Total 120Optimism Male 37 66.24 1323 -1.23 0.22female 83 57.94Total 120Self-regard Male 37 60.31 1528.50 -0.04 0.96female 83 60.58Total 120Impulsecontrol Male 37 47.43 1052 -2.78 0.005female 83 66.33Total 120AssertivenessMale 37 61.78 1488 -0.27 0.78female 83 59.93Total 120Flexibility Male 37 62.65 1456 -0.46 0.65female 83 59.54Total 120SocialresponsibilityMale 37 55.20 1339.50 -1.12 0.26female 83 62.86Total 120Empathy Male 37 60.96 1518.50 -0.10 0.92female 83 60.30Total 120linguisticintelligence Male 37 57.26 1415.50 -0.68 0.49female 83 61.95Total 120academicachievement Male 37 64.45 1389.50 -0.83 0.41female 83 58.74Total 120According to Table 4, these non-significant resultsindicate that there is not any difference between male andfemale learners in these variables. However, the results of Table4 demonstrate that the mean of female learners in impulsecontrol (66.33) is significantly higher than males one (47.43).
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This difference is significant at 0.05 alpha level (Mann-WhitneyU= 1052, Z= -2.78, sig=0.005).The second research question attended to the issue ofgender in a quest for its possible effects on linguisticintelligence, emotional intelligence, and academic achievement.The results showed that the relationship between linguisticintelligence (Mann-Whitney U= 1415.50, Z= -0.68, sig=0.49) andacademic achievement (Mann-Whitney U= 1389.50, Z= -0.83,sig=0.41) with regard to gender is not significant. According tothese non-significant results, it may be concluded that there isnot any difference between male and female learners in thesevariables. However, the results of Table 4.4 demonstrate thatthe mean of female learners in impulse control (66.33) issignificantly higher than males (47.43). This difference issignificant at 0.05 alpha level (Mann-Whitney U= 1052, Z= -2.78,sig=0.005). These findings are coincident with research resultsof Samari and Tahmasbi (2007) and Sajadi (2009). Althoughthere is no significant difference in total score of emotionalintelligence, females have obtained higher scores in happiness,responsibility and sympathy. Environmental effects anddifferent cultures on emotional intelligence may be the reasonsof differences of males and females in some of emotionalintelligence components. The environment affects emotionalintelligence and it can be acquired and learnt.  Thus, genderdifference in some of emotional intelligence components resultsfrom expectations and attitudes of different societies andcultures towards abilities of two genders regarding emotionalintelligence. At the moment, active presence of women incultural and environmental fields causes them to applyenvironmental and cultural facilities as efficiently as men andthis minimizes gender differences (Sajadi, 2009).
DiscussionThe present study investigated the relationshipbetween emotional intelligence and linguistic intelligence. Bar-On's EI questionnaire and Gardner's LI questionnaire, adoptedfrom MIDAS test of MI, were used to gather data. The statisticalresults showed that there is a significant relationship betweenemotional intelligence and linguistic intelligence.Experts of education and educational psychologists havealways been interested in factors affecting students’ academiclife. It is also axiomatic that a set of individual, environmental,cognitive and non-cognitive factors affect this milieu. Gardner(1993) posits that in order to understand the complexity ofsecond language learning processes, we should pay attention tointernal mechanisms. Among these mechanisms is the linguisticintelligence that the researcher has opted for in this study.According to Goleman (2003), EI serves as an internalmechanism that interacts with external environment.Emotionally intelligent persons are efficient in managing theiremotions, adapting themselves with different situations,making appropriate relations with others, and taking part insocial activities. Thus, EI deserve to be labeled an importantfactor that may have many educational outcomes, one of whichmight be academic flourishing.The pivotal research question of this paper tried toexplore whether or not there was any significant relationshipbetween emotional intelligence and linguistic intelligence ofEFL M.A students. The results related to this question showedthat the relationship between Emotional Intelligence andlinguistic intelligence (0.37) is positive and significant at 0.05level, rejecting the H01. According to this result, it is safe toconclude that Emotional Intelligence has positive andsignificant relationship with Linguistic Intelligence. In otherwords, those EFL learners who have high scores in EmotionalIntelligence are highly likely to possess high scores in LinguisticIntelligence, as well. According to the data, it could bepostulated that learners who have high scores in EI subscales,e.g. Interpersonal relationships, Optimism, Self-regard,Assertiveness, Flexibility, Social responsibility, Empathy,Problem solving, Happiness, Independence, Self-actualization,

Emotional self-awareness and Impulse control also have highscores in linguistic intelligence. It is, therefore, safe to reasonthat these two variable have considerable overlapping and needto be thought of in lockstep. Although linguistic intelligence hasgain more ground in the context of Iran, emotional intelligencehas received little or no attention ruing the recent years.
ConclusionThe relation between second language learning and EI ishas never come as a surprise to us, given the nature of EFLcontexts and situations. Succeeding in a second language seemsto be burdensome, demanding, and replete with stress andpressure for learners (Krashen, 1981), especially at HigherEducation, because learners have to meet certain criteria bothby communicating and writing in another language which is nottheir mother tongue and, therefore, are prone to make lots ofmistakes and may even face setbacks. With this in mind, thepresent study strived to investigate the relationship betweenemotional intelligence, and linguistic intelligence of EFL M.Alearners at higher education level in Iran. As the findings of thestudy present, Iranian EFL M.A learners' EI is significantlycorrelated with linguistic intelligence.The  findings  of  this  study  suggest  severalimplications  for  English  language  teaching  profession. If wetake it for granted that emotional intelligence can be increased,trained and schooled (Elias, 1997), and if we presume that itmay be possible to educate those who are low in emotionalcompetencies to improve their abilities to better recognize theirfeelings, express them, and regulate them (Mayer & Geher,1996),  language policy  makers  are, then,  expected  to  includeprograms  to  raise  the emotional competencies of theirlearners. Curricula should seek to educate learners about thevalue of emotional competencies.They should also seek to foster the development ofspecific skills in these areas (e.g. recognition of emotions in selfand others, empathy, conflict resolution). Moreover, Englishteachers are expected to be familiar with the concept, strivinghard first to raise their own emotional competencies and thento try to enhance the emotional intelligence of their learners.Materials developers are required to include techniques thatpay more attention to emotional factors, leading the learners tomore self- and other-discovery.Some helpful techniques that can be used to increaseemotional intelligence in the classroom include discussion,listening to light music, watching emotional clips, self-disclosure, designing questionnaires and reading literature andpsychological texts.  For example, employing questionnaires orholding discussion groups on emotional competencies canstrongly contribute to emotional literacy. Well-organizedquestionnaires can make the learners become more aware oftheir own emotional competencies. This will come handy intoday's congested environments with competing individuals.Discussion groups in which the learners are asked toexpress their feelings freely and share it with others  in  anexplicit  way  can  help  the  learners  get  to  know  themselvesmore  deeply,  foster  good relations with others, and reducestress and anxiety dramatically.
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