
This chapter highlights the continued salience of Weiss’s
questions about theory-based evaluation, especially given
the often simplistic uses of program theory in evaluation.

Theory-Based Evaluation: Reflections
Ten Years On

Patricia J. Rogers

Theory-based evaluation has developed significantly since Carol Weiss’s
chapter was published ten years ago. In 1997 Weiss pointed to theory-based
evaluation being mostly used in the areas of health promotion and risk
prevention. The use of program theory is now commonplace and Weiss’s
chapter has been cited in a wide range of program areas, including
evaluations of energy conservation (New York State Energy Research and
Development Authority, 2006), comprehensive community-based initiatives
(Judge and Bauld, 2001), supported housing (Rog and Randolph, 2002),
gaming and simulation (Kriz and Hense, 2006), and anticorruption activities
(Marra, 2000).

Along with this proliferation of activity has come a proliferation of
terminology. Weiss referred to the use of the different terms program theory
and logic models to refer to essentially similar concepts. Now there is an 
ever-longer list of labels that have been used, not with consistently distinct
definitions, including theory-based, theory-driven, theory-oriented, theory-
anchored, theory-of-change, intervention theory, outcomes hierarchies, program
theory, and program logic. Despite the use of the term program, the method has
been used for planning and evaluating interventions ranging from small proj-
ects to multisite projects, multiyear strategies and even whole-of-government
processes (for example, Public Service Commission, South Africa, 2003).

One of the biggest changes in the use of program theory since 1997 has
been its increasing incorporation in program management processes. This
phenomenon had occurred earlier in some places and program areas—for
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64 ENDURING ISSUES IN EVALUATION

example, state and federal governments in Australia had mainstreamed the
use of program theory in the 1980s and 1990s (Funnell, 1990), and in
the area of international development, many aid agencies had required the
use of log frames, a particular type of program theory (Logical Framework,
1971). Now many organizations and funders require proposals for projects,
programs, and policies to include a logic model or program theory from the
beginning in recognition of its value for planning and management, as well
as for evaluation. This development has been a primary factor in increasing
the number of evaluations that use program theory or logic models of some
type and the availability of hard copy and online resources to support the
use of program theory.

Despite these developments, Weiss’s chapter remains highly relevant
because of her warnings about the traps and challenges in using program
theory. Many so-called program theory evaluations continue to demonstrate
one or more of these limitations, and evaluators would do well either to read
or to reread Weiss’s discussion of three particular issues, and to examine
recent examples that have addressed them.

First, there is the issue of the type of program theory that is used. In her
review, Weiss found many evaluations were based on an implementation
theory that specifies the activities and some intermediate outcomes, rather
than a programmatic theory that specifies the mechanisms of change. Many
organizations that claim to have adopted program theory still focus only on
implementation theory. They have institutionalized a version involving five
or so boxes arranged linearly: inputs, activities, outputs, outcomes, and
impacts (again, the terminology is not consistent, and sometimes additional
boxes are used for need, context, assumptions, and external factors). These
versions, which are often referred to as program logics or logic models rather
than program theories, can be a very good start, particularly for organizations
unaccustomed to focusing on outcomes rather than activities, or for
programs and policies that are being developed as well as evaluated. However,
these simple diagrams fall short of the conceptual summary involved in a
programmatic theory because they do not examine the causal mechanisms
involved in programs and policies—simply using unlabeled arrows to show
the links between the components—and do not show the different comple-
mentary or alternate causal strands involved in achieving the outcomes. They
therefore provide little useful information for replication or improvement.
There is nothing wrong with starting with the simple intervention theory; in
fact, it is probably difficult to articulate a programmatic theory without at least
an implicit implementation theory, but there is a great deal wrong with think-
ing this is all there is to program theory. Evaluators looking for an example of
a program theory with clearly labeled mechanisms could look to Pawson and
Tilley’s classic realist example of how closed-circuit television in parking
lots might work to reduce auto theft through the mechanisms of detection, cap-
ture, and removal of thieves; through deterrence; through passive surveillance;
and so on (Pawson and Tilley, 1997; Tilley, 2000).
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The second issue raised in Weiss’s chapter is the quality of the program
theory. Weiss found that many of the program theories were based only on
practitioners’ assumptions and logical reasoning and hence were “simplis-
tic, partial, or even downright wrong.” Although it can be useful to articu-
late practitioners’ assumptions about how a program is intended to work,
this is often not an adequate program theory for planning and evaluating
the program. Unfortunately, many examples of program theory evaluation
are still based on poor theories—for example, health promotion programs
based solely on the discredited theory that improved knowledge will change
attitudes and hence behavior. But how realistic is it to expect an evaluation
to include the development of a better program theory or a full-fledged
research theory? This is the issue behind Stufflebeam’s (2001) trenchant
criticism: “There really is not much to recommend theory-based evaluation,
since doing it right is usually not feasible and since failed or misrepresented
attempts can be counterproductive” (p. 80).

Examples of good practice in program theory evaluation demonstrate
that it can be feasible and useful to improve the quality of the theory
by better logical analysis of alternative causal explanations, better use of
existing research theories, and better use of alternative perspectives on how
programs work, including understanding how program clients or intended
beneficiaries understand it, and through a process of competitive elabora-
tion and testing against the data. For example, the Centre for Communi-
cation Programs at Johns Hopkins University has moved on from using a
“Knowledge-Attitudes-Practice” model of behavior change to underpin its
evaluations, and now uses the frameworks of “Ideation and Communication
for Participatory Development.” Murray-Johnson and others (2000–01)
compared the utility of four different theories: health belief model, theory
of reasoned action, extended parallel process model, and social cognitive
theory.

The third issue is how program theory is used in evaluations. In 1997
Weiss observed that many evaluators developed program theory but then
did not use it at all to guide the evaluation. This seems less of a problem
now, in part because of the widespread practice of developing performance
measurement or operationalizing variables on the basis of the program
theory. However, the ways program theory are used to guide evaluation are
often simplistic. In many cases the evaluation consists only of gathering
evidence about each of the components in the logic model, and answering
the question “Did this happen?” about each one. Although this can be use-
ful in reporting on the program or policy in terms of a coherent performance
story, it does not use the full potential of program theory evaluation, includ-
ing its ability to address the issue of causal attribution.

There are three possible responses to the challenge of causal attribu-
tion. One is to give up the attempt to use program theory evaluation for
this purpose, deciding to use it only “to improve, not to prove.” Another
option is to combine program theory with other methods for causal
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attribution—for example, Cook (2000) discussed “the false dichotomy”
between experimental designs and program theory, and how program 
theory could be used to design better experiments. Alternatively, a
Popperian approach can be taken, and program theory can be used to
develop “testable hypotheses,” which are then investigated using nonex-
perimental methods (Pawson and Tilley, 1997; Tilley, 2000). Using the
variations among different levels of implementation and different contexts
for implementation not as “noise” to be screened out but rather as oppor-
tunities to test hypotheses, one can build a stronger case that the program
not only contributes to the observed outcomes but also to explaining how.
In an international climate of increasing focus on rigorous methods for
impact evaluation, this may be the aspect of program theory evaluation
most deserving of further development.
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Theory-based evaluation examines conditions of program
implementation and mechanisms that mediate between
processes and outcomes as a means to understand when
and how programs work.

Theory-Based Evaluation: Past, Present,
and Future

Carol H. Weiss

Theory-based evaluation has surged to attention in recent years. Evaluators
are writing about it, and evaluations structured around theory are beginning
to appear in numbers in the literature.

The Past

The concept of theory-based evaluation has been around for over twenty-
five years. In the spring-summer 1996 issue Evaluation Practice published
two early papers—an excerpt from my 1972 book Evaluation Research and
Fitz-Gibbon and Morris (1975)—along with a historical introduction by
Blaine Worthen (1996). I have been trying to go back further. In his 1967
book Evaluative Research, Edward Suchman referred several times to the
notion of programs’ theories. Suchman discussed two kinds of reasons
for an unsuccessful program: failure of the program to put the intended
activities into operation (implementation failure) and failure of the activi-
ties to bring about the desired effects (theory failure). My 1972 book offered
the first discussion Worthen and I have found of the central idea of basing
evaluation on the program’s theory. I included a diagram of several alterna-
tive theories on which a program of teachers’ home visiting might be based.
See Figure 5.1. I called the subject a “process model,” and I urged that the
evaluator collect data on the posited links.

In succeeding years there were a few papers on the subject. Joe Wholey’s
work on evaluability assessment stressed the need to find out whether the
implicit theory underlying a program made sense (Wholey, 1979, 1983).
Wholey’s idea was that prior to the start of a formal study, the evaluator
should analyze the logical reasoning that connected program inputs to
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desired outcomes to see whether there was a reasonable likelihood that goals
could be achieved.

Huey-Tsyh Chen and Peter Rossi discussed the idea in a series of
publications (Chen and Rossi, 1980, 1983, 1987; Chen, 1990, 1994). Their
addition to the discussion included the idea that the theory should be a
social science theory, not just a series of ad hoc logical premises. Chen
(1990) also distinguished between normative theory and causal theory.
Normative theory “provides guidance on what goals and outcomes should
be pursued or examined” (p. 43), whereas causal theory was the set of
assumptions about how the program works. Causal theory is what most
of the previous authors and most of the subsequent ones have talked about.

By the late 1980s, program-based evaluation was becoming a popular
idea. Although not many examples of theory-based evaluation were yet
published, the ideas were becoming increasingly visible. Leonard Bickman
edited two issues of New Directions for Program Evaluation (1987 and 1990)
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Visits by teachers to pupils’ homes

Sharing of views by parent and teacher

Teachers’
understanding of 
the home culture

Teachers’ sympathy
with children and
their view of the
world

Teaching in terms
comfortable and
understandable to
pupils

Conscientiousness
of work by pupils

Pupil attendance Child’s receipt of
special help

Pupil morale Improvement of
(health, emotional)
condition

Achievement in reading

Parental support and
encouragement with
child’s homework and
school assignments

Parental support for
better attendance at
school

Referral to sources
of help in school or
outside school

Parents’ knowledge of
schools’ expectations
for pupils

Identification of
special problems
that retard child’s
achievement (health,
emotional, and so on)

Figure 5.1. Theory of a Program of Teacher Home Visits

Source: Weiss, 1972, p. 50.
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that elaborated and advocated the strategy, and Lee Sechrest and A. G. Scott
edited one in 1993. Lipsey wrote several articles, one explicating four
different versions of program theory. Several articles addressed the subject of
how to analyze data that followed the underlying assumptions of a program
through time ( Judd and Kenny, 1981; Smith, 1990; Marquart, 1990; Trochim,
1985). Dozens of papers appeared.

At the same time, other writers were writing about logic models. Logic
models seem to be similar to program theories; at least they are if the word
theory does not overwhelm us. If we take the word theory to mean the
professional logic that underlies a program, then the two concepts appear
to be much the same.

I wrote a paper on theory-based evaluation in 1995, published in what
I thought would be an obscure book, that has received considerable atten-
tion (Weiss, 1995). The idea of basing evaluation on programs’ theories of
change in community-based programs received a warm welcome among
evaluators and sponsors of these kinds of programs. One reason seems to
be that it promised (or at least hinted at a promise) that theory-based
evaluation could strengthen the validity of evaluations when random assign-
ment is impossible, as it is in place-based programming. If the evaluation
can show the series of micro-steps that lead from inputs to outcomes, then
causal attribution for all practical purposes seems to be within reach.
Although such an evaluation cannot rule out all the threats to validity we
have come to know and love, it has the advantage (if things go well) of
showing what processes lead to the outcomes observed; if some of the
posited steps are not borne out by the data, then the study can show where
the expected sequence of steps breaks down.

The Present

If the past was a period when people developed and elaborated the idea of
theory-based evaluation, the present is a time when evaluators are putting
the ideas into practice. A graduate student, Jo Birckmayer, and I have done
a search for theory-based evaluations in the periodical literature. Mark Lipsey
sent me abstracts of studies that his staff coded as “integrated theory” in the
evaluation data base he collected some years ago. We are still collecting cases,
and I will welcome your papers and articles. We have now inspected about
thirty studies that have at least a modicum of theory orientation. This
preliminary inspection has given rise to some tentative ideas.

First, quite a number of articles claim that the programs are theory-
based, and depending on how forgiving our definition of theory is, many of
them do seem to have a set of coherent ideas providing the basis for inter-
vention. But many of the evaluations do not follow through on that theory;
they do not collect data on crucial theoretical constructs. For example,
Gottfredson (1987) reports the evaluation of a program to reduce school
disorder that is reportedly based on organization development principles.
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However, the evaluation as published does not look at the organizational
development aspects. Similarly, Campbell and Ramey (1995) evaluate an
early childhood intervention program that is based on theories about
enhancement of early cognitive development and the ensuing development
of academic confidence, motivation, and success. The evaluation does 
not track the steps of the program theory.

But a number of evaluations trace the emergence of the stages posited
in theory. A few of the theories are simple, what Lipsey and Pollard
(1989) would probably call “one-step” theories. Sheard, Marini, Bridges, 
and Wagner (1976) report on lithium given to aggressive prisoners in a
medium-security institution. The evaluation examined the number of violent
infractions that they committed. The evaluation thus tested the theory that
lithium would reduce violence. The mechanism in this case is the physio-
logical effects that lithium produces in the body. (Actually, the theory is not
simple. But the physiological element, the action of lithium in the body, has 
been investigated by bio-medical researchers and need not form part of the
evaluation.)

But some are more complex theories, and the evaluations make valiant
efforts to follow them along their course. Cohen and Rice (1995) trace
the effects of involving parents in prevention of adolescent substance abuse
prevention. They find that parents were difficult to engage, and even when
parents attended the program, they did not believe that their children’s
friends used drugs and so did not monitor their friendships.

Much of the work in theory-based evaluation is going on in the fields of
health promotion and risk prevention. Evaluators are using theory-based
approaches in programs to reduce smoking, stress, risky sexual behavior, drug
abuse, adolescent pregnancy, and similar ills (for example, see Goodman and
others, 1996). We have also located a few theory-based studies in mental
health and health care (for example, see Bickman, 1983).

Another interesting thing is that evaluators abroad are embracing the
approach. When I posted a request for examples of theory-based evaluation
on the listserver EVALTALK, I received papers from Rush and Ogborne
(1991), in Canada; Torvatn (1995), in Norway; Kelly and Maloney (1992),
in Scotland; and Milne (1995), in Australia.

Conditions Conducive to Theory-Based Evaluation. When evaluators
adopt a theory-based approach, it is often for one of two reasons. The first
is that the evaluator is also the program developer. A program designer,
usually an academic, is engaged in a cycle of program development to deal
with a particular problem. He or she develops theory, operationalizes
the theory in a set of program activities, tests the program and therefore the
underlying theory through evaluation, and revises the intervention. Such a
cycle has a long and honorable history in several fields of what I would call
applied social psychology. Evaluation is part of the ongoing series of activ-
ities by which the intervention takes shape. When the work is not that of a
single individual but part of the work of an academic center devoted to the
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design of interventions, evaluation becomes a key feature of both theory
development and program modification.

A good example is the work of Sandler and others (1992) at the
Program for Prevention Research at Arizona State University who iteratively
developed a family bereavement program for youngsters who had lost a
parent. Based on prior research and pilot testing, the program aimed to
influence four “mediators,” hypothesized as implicated in child symptoma-
tology: parental demoralization, parental warmth, discussion of grief, and
stable positive events. The evaluation then collected data on the extent to
which the program was associated with changes in the four mediators, and
went on to study the child’s psychosocial symptomatology.

Another condition that promotes a theory-based approach to evaluation
is conscientious theory-based development of the program. Health promotion
and risk prevention are fields where program planning is well developed:
designers tend to spell out their theoretical assumptions in thoughtful detail
and build programs on that foundation. Therefore it becomes easy for
the evaluator to follow the tracks of theory in the evaluation. Some of the
theories are relatively traditional and well established, such as social learn-
ing theory. A health promotion program provides knowledge (for example,
about methods to break the smoking habit), which leads to a change in
motivation and intention (willingness to try to reduce smoking), which leads
to a change in practice (cessation of smoking). The change in practice is
assumed to lead to the ultimate outcome, which may be reduction in cardio-
vascular disease. In addition, social-reinforcement theory may call for provi-
sion of social supports to encourage and sustain smoking cessation.

Social-cognitive theories of several kinds are prevalent in risk preven-
tion. The operative mechanisms are expected to be change in knowledge,
change in attitude, increase in feelings of self-efficacy, higher motivation,
mastery of skills, and heightened sense of responsibility, which lead to inten-
tions to change behavior and so on to the desired outcomes. Evaluations fol-
low the anticipated sequence of changes over time.

Program Theory and Implementation Theory. While the subject of
theory-based evaluation has been gaining adherents and attention, it has also
gained confusion. As is frequently the case with an emerging idea, people
have attached their own understandings to the same words. Therefore
we have different varieties of recommended evaluation strategies all sailing
under the flag of “theory-based evaluation.” Figures 5.2–5.5 are diagrams
that evaluators have used to explain how their studies have been guided
by theory. The diagrams differ in level of specificity, complexity, and type of
pictorial display. They also incorporate two different elements of theory, what
I will call implementation theory and programmatic theory.

Implementation theory focuses on how the program is carried out.
The theoretical assumption it tests is that if the program is conducted as
planned, with sufficient quality, intensity, and fidelity to plan, the desired
results will be forthcoming. The emphasis is on what Suchman would have
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called implementation failure/success. Programmatic theory, on the other
hand, deals with the mechanisms that intervene between the delivery of
program service and the occurrence of outcomes of interest. It focuses on
participants’ responses to program service. The mechanism of change is not
the program activities per se but the response that the activities generate. For
example, in a contraceptive counseling program, if counseling is associated
with reduction in pregnancy, the cause of change might seem to be the coun-
seling. But the mechanism is not the counseling; that is the program activ-
ity, the program process. The mechanism might be the knowledge that
participants gain from the counseling. Or it might be that the existence of
the counseling program helps to overcome cultural taboos against family
planning; it might give women confidence and bolster their assertiveness in
sexual relationships; it might trigger a shift in the power relations between
men and women. These or any of several other cognitive, affective, social
responses could be the mechanisms leading to desired outcomes.

Similarly, programs that aim to teach students understanding of other
cultures may assume that any good results observed are due to the teach-
ing. But teaching is not the mechanism. The mechanism is what students
get from the teaching—knowledge or heightened interest, motivation, even
anxiety. An evaluation that attempts to track the theoretical underpinnings
of the program has to devise ways to define and measure the psychosocial,
physiological, economic, sociological, organizational, or other processes that
intervene between exposure to the program and participant outcomes.

Much evaluation that is purportedly theory-based actually examines
outcomes in terms of implementation variables. For example, McGraw and
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Figure 5.2. Theory of an Antismoking Program

Source: Chen, Quane, Garland, and Marcin, 1988.
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others (1996) evaluated a program to change students’ dietary knowledge
and food choices so as to reduce the risk of cardiovascular disease. The
program, called CATCH (Child and Adolescent Trial for Cardiovascular
Health), had several components, but the part recently reported related to
the classroom component. The outcomes studied were the children’s dietary
knowledge, self-confidence that they could select better foods, and inten-
tions to eat more wisely. See Figure 5.6. These were analyzed against input
variables (mainly student and teacher characteristics) and program
processes, such as the extent to which teachers completed the full course of
CATCH classroom activities (“dose”) and the degree to which teachers mod-
ified the activities (“fidelity” to plan). The analysis led to conclusions about
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the extent to which program activities as defined by CATCH planners led
to desired health knowledge and intended behaviors.

This study makes excellent use of process measures in analyzing
outcomes. But it does not provide a test of the programmatic theory of the
program, at least in this paper. The theory underlying the program is
described as “modification of psychosocial factors … lead[ing] to changes
in risk-factor behaviors” (McGraw and others, 1996, p. 292). The evalua-
tion reported does not address the modification of psychosocial factors—
that is, it does not inquire into the mechanisms by which change is brought
about. Similarly, Pentz and others (1990) do an excellent analysis of the
relation between the implementation of a drug abuse prevention program
and outcomes for adolescents. The emphasis is strictly on the extent to
which implementation variables (such as exposure, adherence, fidelity, and
amount of implementation) were associated with outcomes.

The difference between program theory and implementation theory is
analogous to the distinction between mediator and moderator variables
(Baron and Kenny, 1986). Mediator and moderator variables are both third
variables that affect the relation between an independent and a dependent
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variable. The moderator variable is a characteristic, such as gender or
frequency of exposure, the subcategories of which have different associa-
tions with the outcome variable. Girls do better than boys, or those who
attend the program regularly do better than those who attend infrequently.
On the other hand, a mediator variable “represents the generative mecha-
nism through which the focal independent variable is able to influence the
dependent variable of interest” (Baron and Kenny, 1986, p. 1173). That is,
the moderator helps to explain which features of persons or situations have
the strongest relationship to the outcome; mediators help to explain how
the process works. The concepts are similar to the concepts of implemen-
tation theory and programmatic theory.

In most programs both kinds of theories will be implicated. Elsewhere
I have used the term theories of change evaluation for evaluations that
explore both elements.

The Future

Theory-based evaluation is demonstrating its capacity to help readers under-
stand how and why a program works or fails to work. Knowing only
outcomes, even if we know them with irreproachable validity, does not tell
us enough to inform program improvement or policy revision. Evaluation
needs to get inside the black box and to do so systematically.
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One of the side benefits of this kind of evaluation is its contribution to
wiser program planning even before the evaluation gets under way. When
evaluators are involved in the planning phase, they have the opportunity to
elicit program designers’ own theories about how the program is expected
to work. They can help designers to disaggregate the assumptions into the
mini-steps that are implied and to confront the leaps of faith and question-
able reasoning that are often involved. Evaluators can also offer theories and
promising hypotheses based in the social sciences and evidence from prior
evaluations that show which kinds of theories hold up in practice. In all
these ways, evaluators can become profitably engaged in helping to plan
programs that are rooted in better conceived premises.

Challenges lie ahead. One of the immediate needs is for better measures.
Through repeated tests, evaluators have made great strides in developing valid
measures of outcomes. But measurement of mediating variables is a relatively
recent activity in most academic subfields, and evaluators will have to learn
how to do it better. Given the large number of variables that are implied in
many theories of change, measurement error makes it difficult to identify
significant associations among variables—even when they are present. The
field needs advances in measurement of mediating mechanisms.

Probably the central need is for better program theories. Evaluators are
currently making do with the assumptions that they are able to elicit from
program planners and practitioners or with the logical reasoning that they
bring to the table. Many of these theories are elementary, simplistic, partial,
or even outright wrong. Evaluators need to look to the social sciences,
including social psychology, economics, and organization studies, for clues
to more valid formulations, and they have to become better versed in theory
development themselves. Better theories are important to evaluators as the
backbone for their studies. Better theories are even more essential for
program designers, so that social interventions have a greater likelihood of
achieving the kind of society we hope for in the twenty-first century.

Theory-based evaluation can pursue two different strands in the coming
years. One path is to build more detailed program theories, so that evalua-
tions can trace micro-steps of process all along the pathways that lead to
program effects. This is like the theory of the teacher home visiting program
in Figure 5.1. Each program activity and each participant response is
followed along the hypothesized chain of events. There is real promise in this
direction, if we iteratively test the linkages between steps and substantially
improve our knowledge of how processes work. This kind of evaluation will
have much to tell program funders, managers, and practitioners about what
works and what does not work under a range of different conditions.

The other path that theory-based evaluation can pursue is to limit the
theory to the one or two central assumptions embedded in each program.
They should be premises that are significant for program success, common
across a range of programs, and particularly problematic. For example,
many interventions are now based on the assumption that empowering
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residents of low-income neighborhoods to help plan social, economic, and
educational programs for their community will improve the nature of
services. A central premise of these kinds of programs is that residents of the
community will plan and allocate resources in ways that are more respon-
sive to need than the professional systems of the past.

Or consider programs to make major alterations in teachers’ behavior
through staff development programs. The assumption here is that short-term
training will be able to modify teaching patterns developed over years of
education and professional practice. Another example would be efforts to
change such behaviors as low school grades, delinquency, and domestic
violence through programs that seek to raise self-esteem and self-confidence.
Theory-based evaluation could be directed at investigating the viability of
such central theoretical premises.

Evaluations that test such macro-theoretical assumptions will require
multiple cases and will be difficult to do. The quest will probably be more
appropriate for meta-analysis than for single studies (Cook and others,
1992). Furthermore, they will not hold much interest for funders or prac-
titioners who are wedded to the premise being scrutinized. Professionals
who run short-term staff development programs for teachers are not going
to be receptive to studies that question whether staff development is a
sensible approach to changing teacher behavior.

Still there are audiences who want to know. Program sponsors and
funders, whether foundations or government agencies, should have an intense
interest in whether the strategy in which they are investing is feasible across a
range of conditions. A meta-analysis of evaluations that have measured and
examined the same central assumption should have important news to report.
It should be able to give insight into the conditions under which these
hypotheses hold and the conditions under which they result in shortfalls of
varying dimensions. My long-range hope is that evaluation will not only be
based on theory but also contribute to the cumulation of theoretical knowledge.

Conclusion

Looking at conditions of program implementation that are associated with
better outcomes is a real contribution to the improvement of programs. These
process/outcome evaluations show which program processes yield positive
benefits. Evaluations will provide even more valuable information when they
address the mechanisms that mediate between processes and outcomes.
Theory-based evaluations attend not only to what programs do but also to
how participants respond. Such evaluations are not easy to do, but there are
circumstances in which evaluators should proceed in that direction. As a
starting point, we need plausible theories. We need to make the maximum
use of logical reasoning, practitioner wisdom, prior evaluations, and social
science research to generate program theories and then use our collective
evaluation work to test them under realistic operating conditions.
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